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Abstract

A Transgender/hijra is an individual who is considered a eunuch, intersex,
or transgender, and has chosen to live among other hijras in closed pri-
vate communities. Increased discrimination towards hijras in the recent
decades has left the community stigmatized as a lower caste. With no
education or jobs, many hijras were forced to turn to sex work – an anti-
thetical behavior to their ascetic way of life. The aim of this study is to
evaluate the socio-economic conditions, life style and their livelihood and
the effect of life skills education and their practice on transgender per-
sonal health, safe sex education, tangible benefits, injustice and exploita-
tion from stigmatized hetero sexual societies. A control group of 60
transgenders from Gomtipur Ghetto was interviewed for this study. Inter-
ventions included the use of personal health and hygiene, community
health protection training, Gomtipur sanitation and toilet facility for
transgender. The researcher would like to examine how far these life skills
are contributing towards the stakeholders’ holistic approach which encom-
passes struggle against all forms of injustice, inequality, plight of sexual
minorities and exclusion of transgender to improve their personal healthy
living and safer sexual practices by life skills interventions.
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Introduction

In India, the transgenders better known as Hijras are not like the counter-
parts elsewhere in the world. Indians consider them as sacred, touch by
God, their blessings are auspicious and generally accompany by their signa-
ture clapping. They are often invited to bless new borns and newlyweds. In
fact, most Hijras make their living by exchanging blessings for cash at traf-
fic signals, in rails and at crowded public transport places. The term
‘transgender’ is used to describe people who may act, feel, think or look
different from the gender that they were assigned by society based on their
biological sex. The word transgender is used for many groups who share
one important trait as a way of felling and behaving. The common trait for
transgender people would be that they call themselves as transgender and
feel that their sex assigned at birth does not accurately describe them as a
person. An anonym of the term transgender is cisgender (relating to a per-
son whose self-identity conforms with the gender that corresponds to their
biological sex).

The ‘hijra’ in India are born physically male but live as a woman, including
dressing and socializing as female. Many of these people call themselves as
‘hijari’ but some now call themselves as transsexuals and transgender
women. The role of hijari in society is complex and varied throughout the
nation. A Transgender woman is a transgender person who was assigned as
a male at birth but whose gender identity is that of a woman. The label of
transgender woman is not always inter-changeable with that of transsexual
woman. The transgender people experience a mismatch between their gen-
der identity or gender expression and their assigned sex. Many transgender
people experience a period of identity development that includes gaining
better understanding of their self-image, self-reflection and self-expression.
 The degree  to which  individuals feel genuine, authentic, and comfortable
within their external appearance and accept their genuine identity is re-
ferred to as ‘transgender congruence’. Being transgender (TG) is indepen-
dent of sexual orientation. They may identify as heterosexual, homosexual,
bisexual and asexual or may consider conventional, inadequate or inappli-
cable sexual orientation. TG also includes persons who intend to undergo
Sex Re-assignment Surgery (SRS) or have undergone SRS to align their
biological sex with their gender identity in order to become male or female.
They are generally called transsexual persons. Further, there are persons
who like to cross-dress in clothing of opposite gender, i.e. transvestites. TG
Community comprises of Hijras, eunuchs, Kothis, Aravanis, Jogappas, Shiv-
Shakthisetc. and they, as a group, havegot a strong historical presence in our
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country in the Hindumythology and other religious texts. The Concept of
tritiyaprakrtior napunsakahas also been an integral part of Vedic and puranic
literatures. The word ‘napunsaka’ has been used to denote absence of pro-
creative capability.

In a verdict on April 15th 2014, India’s Supreme Court for the first time
recognized a third gender category, giving transgender individuals formal
recognition, legal status, and protection under the law.  The Court also di-
rected India’s federal and state governments to designate transgender people
as constituting a legally recognized marginalized group and which offers
them access to social welfare programs and affirmative action in university
admissions and state employment. Transgender individuals remain severely
marginalized throughout the world. The transgenders (TG Community) are
neither treated as male or female, nor given the status of a third gender and
are they being deprived of many of the rights and privileges which other
persons enjoy the citizens of this country.

TGs are deprived of social and cultural participation and hence restricted
access to education, health care and public places which deprives them of
the Constitutional guarantee ofequality before law and equal protection of
laws. Further, it was also pointed out that the community also faces dis-
crimination to contest election, right to vote, employment, to get licenses etc.
and, in effect, treated as an outcast and untouchable. Even the State cannot
discriminate them on the ground of gender, violating Articles 14 to 16 and 21
of the Constitution of India. Many transgenders who identify as women in
India are forced into sex work, though they go for begging since they are
unable to obtain employment in other sectors of society. They vary with
wide range of different races, ethnicities, ages, socio-economic status and
identities. What binds them together as social and gender minorities are
common experiences of stigma and discrimination, the struggle of living at
the intersection of many cultural backgrounds and trying to be a part of
each, specifically with respect to health care, a long history of discrimination
and lack of awareness of health needs by health professionals. As a result,
TG people face a common set of challenges in accessing competent health
services and achieving the highest possible level of healthcare. Here, the
researcher focused on the life skills intervention on TG’s personal and sexual
health. The work has been carried out by in-depth discussions on health
disparities affecting TG groups from their perspective; and outline steps
clinicians and health care organizations can take to provide access to pa-
tient-centered care for their TG patients.
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Objectives of the Study

• To study the transgenders occupational livelihood and community level
barriers

• To examine the transgender native and health care system barriers

• To elucidate the role of life skills intervention for transgender personal
and sexual health

• To find out how the life skills education training contributed towards the
stakeholders holistic development

Review of Literature

IIan H Meyer (2001) in his article ‘Why Lesbian, Gay, Bisexual and
Transgender Public Health?’, emphasize on how public health has begun to
address the concerns of lesbian, gay, bisexual, and transgender (LGBT)
populations. They are vary in socio-demographic characteristics such as
cultural, ethnic, or racial identity; age; education; income; and place of resi-
dence. They are also diverse in the degree to which their LGBT identities
are central to their self-definition, their level of affiliation with other LGBT
people, and their rejection or acceptance of societal stereotypes and preju-
dice. Despite the many differences that separate them, LGBT people share
remarkably similar experiences related to stigma, discrimination, rejection,
and violence across cultures and locales. In the United States, gay men and
lesbians are subject to legal discrimination in housing, employment, and ba-
sic civil rights. Sodomy laws, which brand gays and lesbians as criminals in
16 states, are often the basis for harassment and discrimination. Transgender
individuals are stigmatized, discriminated against, and ridiculed in encoun-
ters with even those entrusted with their care. Finally the design of public
health prevention and intervention programs, led the development of stan-
dards of care access to care, and the provision of culturally sensitive care.

Sari L.Reisner& Ralph Vetters (2014) in their article ‘Mental Health of
Transgender Youth in care at an Adolescent Urban Community Health Cen-
ter: A Matched Retrospective Cohort Study’, explains about the risk for
negative mental health of a vulnerable transgender youth such as   depres-
sion, anxiety, self-harm, and suicidality. A retrospective cohort study of elec-
tronic health record data from 180 transgender patients aged 12 to 29 years
seen between 2002 and 2011 at a Boston-based community health center
was performed. Mental health outcomes were extracted and analyzed us-
ing conditional logistic regression models. Logistic regression models com-
pared FTM with MTF youth on mental health outcomes. Compared with
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cisgender matched controls, transgender youth had a twofold to threefold
increased risk of depression, anxiety disorder, suicidal ideation, suicide at-
tempt, self-harm without lethal intent, and both inpatient and outpatient men-
tal health treatment. Lastly the conclusion of the study has been come out
with Transgender youth were found to have a disparity in negative mental
health outcomes compared with cisgender youth, with equally high burden
in FTM (Female to Male) and MTF(Male to Female) patients. Identifying
gender identity differences in clinical settings and providing appropriate ser-
vices and supports are important steps in addressing the health disparity.

Arnold H Grossman & Antony R.D. Augelli (2006) in their article
‘Transgender Youth: Invisible and Vulnerable’, focused on three focus groups
to explore factors that affect the experiences of youth (ages 15 to 21) who
identify as transgender. These focus groups were designed to probe
transgender youths’ experiences of vulnerability in the areas of health and
mental health. This involved their exposure to risks, discrimination,
marginalization, and their access to supportive resources. Three themes
emerged from an analysis of the groups’ conversations. The themes cen-
tered on gender identity and gender presentation, sexuality and sexual orien-
tation, and vulnerability and health issues. Most youth reported feeling they
were transgender at puberty, and they experienced negative reactions to
their gender atypical behaviors, as well as confusion between their gender
identity and sexual orientation. The respondents noted four problems related
to their vulnerability in health-related areas such as the lack of safe environ-
ments, poor access to physical health services, inadequate resources to ad-
dress their mental health concerns, and a lack of continuity of care giving by
their families and communities.

Kevin L & Harvey J Makadon (2011) in their study ‘Improving the health
care of Lesbian, Gay, Bisexual and Transgender people: Understanding and
Eliminating Health Disparities’, emphasized that the LGBT community is
diverse. These people identified as of different races, ethnicities, ages, so-
cioeconomic status and gender minorities. They experience a long history of
discrimination and stigma specifically with respect to health care. As a re-
sult they face highest level of challenges in healthcare provision and deny
the access to patient centered care. The study concluded that the success
of health-care organizations is the provision of cost-effective treatment to
LGBT patients in behavioral health, HIV prevention, and transgender care.
The health care should modify policies such as environments to be inclusive,
educate LGBT about the health issues, and reflect upon personal attitudes
that might prevent them from providing the kind of affirmative care that
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LGBT people need and indeed all their patients attain the highest possible
level of health.

Christy A.Rentmeester& Ryan K Sallans (2015) in their article‘Transgender
Health - Eliminating Inequalities and Strengthening Clinician-Patient Rela-
tionships’, considers healthcare experiences of transgender patients on their
transition journeys. They focus specifically on clinicians’ affective orienta-
tion toward a transgender patient and how it can influence the patient’s
general and mental healthcare experience. When the respondents expressed
in healthcare contexts, binary dominance exacerbates the vulnerabilities of
transgender patients and reinforces trends of under service to members of
this community. Generally, clinicians tend to lack knowledge about the medi-
cal and mental health needs of transgender patients, and clinicians and of-
fice staff tend to lack cultural humility regarding the multi-dimensional chal-
lenges of being transgender in a binary-dominant society. The study suggest
a five-point model as A patient “comes out” as transgender to a healthcare
Professional; A patient is in need of general healthcare in a medical setting;
A patient is ready to begin cross-sex hormone therapy; A patient requests a
physician’s letter to enable changing legal documents, such as driver’s li-
censes, birth certificates, and passports and A patient requests a physician’s
referral and/or a letter for a transition-related surgery.

Methodology

The researcher has taken the sample size of 60 transgender respondents
from different age groups, those who are actively engaged in different live-
lihood activities including begging, self-employed and sex work. In this study,
it has been used a combination of observation, interview and document
materials from NAZ Foundation (India) Trust. I have applied random and
snowball sampling techniques to identify the transgenders and the research
carried out by personal interviews of respondents, Vihaan and Chuvad NGO
staff, and with ORW (out reach workers) team members. The data col-
lected were duly tabulated and analyzed by using SPSS16 software. The
field work had been conducted from 20th October - 30th December 2015 in
three phases. Secondary information has been collected from various jour-
nal articles, NGO reports, magazines, daily newspapers, as well as from the
existing literature to understand the concept of LGBT and Transgender com-
munity and the role and interventions of Life Skills Education training for
their personal and sexual health care and in their holistic development (such
as human rights, legal rights and the basic rights of being Indian citizen) in
the dominant hetero-sexual society.
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Field Analysis

Table: 1

Transgender Age and Occupational Income Source

The table 1 explains the age of the transgender respondent and their occu-
pational income source. As most of the transgenders engaged with begging
and turned to an alternative livelihood source as sex work. As age increas-
ing from 35 to 60 years they are depending on only begging and self-em-
ployment. The young transgender from the age group of 15 to 35 years
(teenage to middle age) are not adopted begging profession, in fact majority
of 38.3% are engaged in begging, self-employed and indulge in sex work,
followed by 26.7% have started with their small pan shops, chocolate shops
and book shops. Lastly, around 20% still depends on begging and 15% are
engaged with sex work as their major source of income for their living.
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Table: 2

Transgender Religion and Community level barriers

The table 2 enumerates the respondent’s religion and the community level
barriers which they had come cross in their life. Irrespective of their religion
majority of 40% faced discrimination in employment opportunities, though
they are good in computer skills and writing accounts denied to provide
employment due to gender minority. About 20% have faced housing facility
denied house owners to provide home for rent, with the pre-notion that the
TGs are not clean and hygiene as well as no status in the society. Around
16.7% respondents neglected in the educational institutions followed by 15%
faced inferior services in the healthcare system of both public and private
hospitals. Lastly, 8.3% had faced doubly excluded within the TG community
as they are identified as HIV+. Since the Life Skills training gave a new
hope to life and their peer group treating them in a empathetic way. As their
TG friends realized that they themselves are stereotypic in the world.
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Table: 3

TG Educational Qualification and Kind of
Social Stigmatization faced

The table3 explains the stakeholder educational qualification and the kind of
social stigmatization they faced from the dominant heterogeneous society.
The respondents are divided from illiterates to postgraduate level of educa-
tion; despite their educational qualification all the TGs faced humiliation in
the public places. Majority of 25% feel the social boycott and exclusion
from the first two genders in social gatherings, such as weddings and in
some family ceremonies. Around 23% of the respondents face discrimina-
tion in the complaints against to them in the police station and insulting and
criminalize them by keeping wrong theft cases on them. Around20% equally
reported that they face violence by police as well as general public against
them such as beating and ill treated.  Lastly, 12% face the public never
accepted them as human beings always treat them as outcaste and un-
touchables. If they offer something the people will never accept from their
hands.
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Table: 4

TG Native State and TG Health Care System Barriers

The table4 enumerates the respondents experience with the healthcare sys-
tem and the barriers which they faced in both public and private hospitals
from the state of Gujarat and its neighboring state respondents. All these
neighboring state TGs are migrated to Gujarat as the Gujarat government is
providing 2000 rupees pension for registered TGs. The respondents from all
the states opined that majority of 33.3% are limiting the access to HIV TG
patients, followed by 25% demanding the need based services which should
be patient centered treatment. Around 21.7% expressed their deepest grief
about the inferior services in all PHCs, public and private hospitals. Lastly,
20% respondents are depressed and disappointed with the insensitive out-
patient registration and deny providing the medical ward based on the gen-
der for inpatient treatment. Most of the time medical professionals neglect
them in providing timely treatment and make fun of them during treating
them.
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Table: 5

TG Native State and Impact of LSE on TG healthy living

The table5 solicits from the TG respondents about the impact of Life Skills
Education training program on their personal healthy living.  Irrespective
their state background all the TGs tried to adopt and practice of healthy
habits for their personal as well as sexual health. Majority of 33.3% have
adopted hand wash before taking food and after using Toilets and wash-
rooms; they are also started regular toilet cleaning, as they come to know
half of the diseases will spread from toilet and, washroom and with stag-
nated water. Around 28.3% TGs are aware of STDs, STIs and HIV how to
prevalence them and adopted safe sex methods. The TGs of middle age
turned to sex work as their major livelihood, started using condom for healthy
sexual practice and to avoid the clients STDs and STIs. Lastly, around 18.3%
TGs stop smoking, chewing gutka and tobacco and drinking alcohol. As they
realized for healthy living they should check and stop bad habits; in turn they
seek for respect and employment from the society by avoiding drinking and
smoking.
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Table: 6

TG Native State and LSE intervention for holistic Development

The table6 enumerates the respondents’ holistic development based on the
interventions of life skills education. Majority of 63.2% TG respondents started
coming out and participated in SWACH Bharat Abhiyan program, aware of
legal and human rights which the Indian Constitution provides equally to all
its citizens. They raise voice against their basic rights of housing, good sani-
tation, and awaring public about the seat belt crew at traffic signals. Around
20% respondents are demanding for separate toilets and medical wards in
hospitals. Lastly, 15% TGs demand for their education, health as well as
employment opportunities. They are really happy and celebrated when the
Supreme Court declared them as third gender by identifying their rights and
equal opportunities. Most of them are aware of Section 377 and the impor-
tance of winning it before law

Conclusion

The study concludes that most of the transgenders have faced discrimina-
tion, humiliation and scared of threat being shunted from the general public
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as well as police. The growing enthusiasm about the attention to LGBT
populations in public health system must not blind us to the risks. For a
stigmatized minority, this institutional control could prove limiting, but the
same social forces, including homophobia, heterosexism, and sexism, which
have previously led to exclusion might now lead to inappropriate and even
damaging the transgender life. Placing sexuality, sexual orientation, and gender
under a public health lens may lead to their medicalization and public
healthification and to the institutionalization of negative attitudes. But the
community hospitals should ensure unbiased medical care and on providing
need based care as well as patient-centered services to transgender pa-
tients that optimizes quality clinical and cost effective treatment.

The efforts of NGOs and Life Skills Education interventions have been
fruitful as today many transgenders realize the importance of cleanness
through the life skills training program and participation in public campaigns
with the help of outreach workers of different NGOs. The transgender women
play skits, street plays and aware the public about the seat belt crew at
traffic signals and march against the stereotypes which they are facing at all
societal levels. Now the TG women are aware about their legal as well as
basic human rights, related to education, health and employment. These
TGs stakeholders are much more aware about the bad habits of smoking,
chewing Gutka and tobacco and drinking alcohol disrespects human beings
and stop taking them in order to get respect, honour and dignity in the soci-
ety. They helped many women passengers in train journeys from arrogant
passengers by providing information to railway police. They organize street
plays about the consequences of illegal relationships, alcoholism, safe sexual
practices and healthy habits of hand wash, regular toilet cleaning practice,
equality and inclusion of all human beings, social acceptance of transgender.
The stakeholders have brought some positive thoughts among the people’s
attitude such as avoid smoking in public places, usage of dust-bins, Family
Planning, and importance of Girl Child, Lastly, with the life skills interven-
tions and NGOs support they are dealing effectively the cops filing case
against them, arranging meeting with public hospital doctors for the non-
biased treatment, fighting against injustice, police harassment, confronting
extortion and challenging stereotypes. The life skills education has brought
remarkable changes in the transgenders life, livelihood up gradation, good
health and ready to face the day to day challenges of life which in turn led to
promote the dignity of transgender.
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Life Skills and Adjustment of University
Students: A Correlational Study
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Abstract

The present paperaims to study the relationship between dimensions of
life skills and the adjustment of university students. Life skills are an effec-
tive tool to promote pro-social behavior. By introducing life skills, the abili-
ties of students to cope with different and varied situations can be en-
hanced. The study was conducted among 100 college students from
Patiala. The life skills were assessed using Life Skills Skills Assessment
Scale and adjustment was assessed using Revised Adjustment Inventory
(RAI). The study shows that there is positive correlation between life skills
and adjustments.
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Life skills and adjustments
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Introduction

Life Skills are considered as an effective tool to promote pro-social behaviour.
It is a set of psycho-social skills which are socially acceptable learned
behaviour that enables individual to interact in ways that elicit positive re-
sponses. Nutbeam (1998) viewed life skills as fundamental building blocks
for the development of personal skills for health promotion. Maghsoudi et al.
(2010) stated that life skills education can promote the social adjustment of
the kids and adolescents. Cronin (1996) explained life skills as those tasks
that contribute to successful, independent functioning of an individual in adult-
hood. Zahra et al. (2013) explained that life skills training is effective in
enhancement of social adjustment of students. Monroe (1990) stated that
the term adjustment is often used as a synonym for accommodation and
adaptation. Every individual from the time he or she steps out of the family
and goes to school makes a long series of adjustment with the environment.

Life skills enhance social competence. Danish et al. (2004) viewed life skills
as those skills that enable individuals to succeed in the different environment
in which they live such as school, home and in their neighbourhood. Ouane
(2002) explained the generic understanding of life skills from the dual angle
of personal fulfillment and realization of social responsibility includes both
empowerment and self-fulfillment and the capacity to be a part of a hetero-
geneous group and strive for common goals. According to Oden and Asher
(1997) social skills of children are effective to participate in  games, com-
municate, cooperate and helping others. Life skills refer to the skills usually
associated with managing and living a better quality of life, they help us to
accomplish our ambitions and live to our full potential. Mctavish (2000) viewed
life skills include individual and social skills which adolescents should learn
about and ultimately be able to treat themselves and other people of the
whole society in an appropriate manner effectively and safely

Aghajani (2002) viewed that knowledge of suitable life skills would provide
an opportunity for individuals to act normally in their daily life and  positively
conform to social environment. Lang and Grewig (1989) conceptualised life
skills as the development of skills that help youth to cope with a changing
world full of social pressures. As it is mentioned in the report of World
Health Organization (1999)that the abilities for adaptive and positive behaviour
that enable individuals to deal effectively with the  challenges of everyday
life. Hendrics (1996) defined life skills as those skills that help an individual
to be successful in living a productive and satisfying life. Yarham et al. (1979)
viewed life skills as personal competencies whereas Tinnari (1998) viewed
life skills as ponders for the tools and techniques to improve interpersonal
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relations. Francis (2007) explained life skills are personal and social skills
required for young people to function confidently and competently with them-
selves and Jones and Lavallee (2008) expressed that life skills are needed in
everyday life for everybody.

Rezayat and Nahid (2013) examined self-efficacy after life skills training: a
care control study among 251 nursing students. Results revealed that life
skills training programs did not affect self-efficacy of nursing students.
Sheikhzade (2013) studied the efficacy of training life skills ‘ on educational
achievement and social acceptance among 619 students. The results had
shown that the skill of self understanding and excitement had influence in
students’ educational achievement but communication skill had no effect on
students’ educational achievement. The skills of decision making and prob-
lem solving had effect on students’ social acceptance.

Al-qassem (2014) studied the degree of having life skills among 855
Hashemite University students. Results revealed that there were no signifi-
cant differences in the possession degree of life skills among the Hashemite
University students ascribed to the variable of gender and there were sig-
nificant differences in the possession of degree of communication skills and
academic skills among Hashemite University students ascribed to the vari-
able of academic level. Vernosfaderani (2014) studied the effectiveness of
life skills training on enhancing the self-esteem of hearing impaired students
in inclusive schools among 54 students with hearing impairment. Results
had shown that training life skills to students with hearing impairment pro-
mote their self-esteem. In other words, life skills training was effective for
enhancing the self-esteem of hearing impaired students in inclusive schools.
.Onykuru (2013) investigated the psychosocial predictors of adjustment of
452 secondary school students of Nigeria. The results showed that self-
concept significantly predicted adjustment of secondary school students.

Thilagavity (2013) studied adjustment and emotional intelligence of 250 high
school teachers of Tamil Nadu. The findings of the study revealed that there
was a significant difference between adjustment of male and female teach-
ers, rural and urban teachers. Adjustment and emotional intelligence of school
teachers had a positive linear relationship.Life skills education plays a very
vital role to increase the awareness among the youth about all social prob-
lems and to alleviate social evils from the society. It helps the individual to
improve the decision making skills, improving mental health, ability to take
everything in the right sense and also improving their contribution to the
society.
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Objective of the study

• To study the relationship between dimensions of life skills and
adjustment of university students.

Hypothesis

• There is no significant difference between dimensions of life skills and
adjustment of university students.

Limitation of the study

• The study was confined only to the students of Punjabi University, Patiala.

Tool used

• Life Skills Assessment Scale (LSAS) (2010) by Nair et al.

• Revised Adjustment Inventory (RAI) by Parmod Kumar (2002).

Results

Life Skills of University Students in Relation to Their Adjustment

The correlation between Life Skills and adjustment is computed by
Pearson product moment.

Table 1

Correlation between Life Skills and Adjustment of University
Students (N=100)

** Significant at 0.01 level, * Significant at 0.05 level
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The table 1 shows the correlation between life skills and adjustment of stu-
dents comes out to be 0.07 which is not significant at 0.05 level. This shows
there is no significant relationship between life skills and adjustment of stu-
dents. The correlation between self awareness and adjustment of university
students comes out to be 0.15 which is significant at 0.05 level. This means
there is positive relationship between self awareness and adjustment of uni-
versity students. Self aware person is able to recognize his own abilities and
shortcomings. The person who knows about his abilities and shortcomings is
able to attain adjustment because he sharps his abilities and tries to improve
shortcomings. The correlation between empathy and adjustment of univer-
sity students comes out to be 0.29 which is significant at 0.05 level. This
shows positive relationship between empathy and adjustment of university
students. The person who has ability to see others’ emotions as his own is
able to solve others problems and his own problems. By helping the other
persons, he is able to attain adjustment in social contacts.

The correlation between effective communication and adjustment of uni-
versity students  comes out to be 0.62 which is significant at 0.01 level. This
means there is positive relationship between effective communication and
adjustment of university students.The correlation between inter-personal
relationship and adjustment of university students comes out to be 0.52 which
significant at 0.01 level. This shows positive relationship between inter-per-
sonal relationship and adjustment of university students. The person who is
capable to deal with other persons effectively and make social relationships,
is able to attain adjustment. The correlation between decision making and
adjustment of university students comes out to be 0.54 which is significant
at 0.01 level. This means there is significant relationship between decision
making and adjustment of university students.This is because persons with
good adaptation have positive thinking, clear ideas and positive attitude to-
wards life. So they have good decision making ability. The correlation be-
tween problem solving and adjustment of university students comes out to
be 0.06 which is not significant at 0.05 level. This shows no significant rela-
tionship between problem solving and happiness. Now day students are to-
tally depended on the parents and teachers, when even a small problem
arise before them they come into tension. So they are not able to be adjust in
such situations.

The correlation between creative thinking and adjustment of university stu-
dents  comes out to be 0.44 which is significant at 0.01 level. This means
positive relationship between creative thinking and adjustment of students.
The person, who has creative thinking, has original and new ideas and new
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Abstract

Life skill based education provides a holistic approach to education where
there is intellectual and basic skill development in the child and therefore
enhances their self esteem and help them cope up with competition and
daily life situation. Hence this paper aims at studying the impact of need
based life skill intervention on skill development and self esteem among
adolescents of the marginal group. The hypothesis states that there is a
positive influence of need based life skill training on skill development and
self esteem.  The sample of this study is 30 adolescents of the lower socio
economic background. Since this paper incorporates the mixed method-
ology the results obtained from statistical analysis will be substantiated
by personal experience of the adolescents. The results from the quantita-
tive analysis shows that there is no significant impact of need based life
skills intervention on skill development and self esteem. The theme that
emerged from the qualitative analysis is: fun based class, self awareness,
a skill which interrelates to emotional aspects, adolescent issues, experi-
menting learning in relation to emotions and so on. Therefore though there
is no significant impact on skill development need based life skills inter-
vention has enabled the adolescent to enhance self awareness and deal
with emotion and daily life situations.

Keywords: Need based life skills, Skill development, Self esteem
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Introduction

Indian constitution has provided its citizens the right to education. Since
most of the Indian population constitute of lower socioeconomic status, the
families cannot afford to provide education for their children. Hence the
government has provided free education for children of lower socioeco-
nomic status along with free food. When the government is taking care of
physical health and cognitive improvement they rarely focus on their mental
well being. Therefore most of the students absent themselves from school
as they are not equipped to handle the daily problems they encounter at their
home environment, which leads to dropouts.

Adolescence

Adolescents constitute the major part of the Indian population. According to
the WHO the period of adolescence is between the age 10 to 19 years, and
they experience a transition from childhood to adulthood. During this period
they are becoming more independent, and begin to look at the future in
terms of career, relationships, families, housing, etc. The individual wants to
belong to a society and fit in.

This is a major stage in development where the child has to learn the roles
he/she will occupy as an adult. It is during this stage that the adolescent will
re-examine his/her identity and try to find out exactly who he or she is.
Erikson suggests that two identities are involved: the sexual and the occupa-
tional.

According to Bee (1992), what should happen at the end of this stage is “a
reintegrated sense of self, of what one wants to do or be, and of one’s
appropriate sex role”. During this stage the body image of the adolescent
changes.Erikson claims that the adolescent may feel uncomfortable about
their body for a while until they can adapt and “grow into” the changes.
Success in this stage will lead to the virtue of fidelity.

Fidelity involves being able to commit one’s self to others based on accept-
ing others, even when there may be ideological differences.During this pe-
riod, they explore possibilities and begin to form their own identity based
upon the outcome of their explorations. Failure to establish a sense of iden-
tity within society (“I don’t know what I want to be when I grow up”) can
lead to role confusion. Role confusion involves the individual not being sure
about themselves or their place in society.

In response to role confusion or identity crisis an adolescent may begin to
experiment with different lifestyles (e.g. work, education or political activi-
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ties). Also, pressuring someone into an identity can result in rebellion in the
form of establishing a negative identity, and in addition to this feeling of
unhappiness.

Adolescence of the lower socioeconomic strata does not have a reinforcing
environment and hence fail to develop a healthy identity. Research shows
that adolescents of lower socioeconomic status tend to develop lower self
esteem.

Self esteem

Self-esteem is your overall opinion of yourself — how you feel about your
abilities and limitations. When you have healthy self-esteem, you feel good
about yourself and see yourself as deserving the respect of others. When
you have low self-esteem, you put little value on your opinions and ideas.
You might constantly worry that you aren’t good enough.

Factors that shape and influence self-esteem

Self-esteem begins to form in early childhood. Factors that can influence
self-esteem include:

• own thoughts and perceptions
• How other people react to you
• Experiences at home, school, work and in the community
• Illness, disability or injury
• Culture or religion
• Role and status in society
• Media messages

Relationships with those close to you — parents, siblings, peers, teachers
and other important contacts — are important to your self-esteem. Many
beliefs you hold about yourself today reflect messages you’ve received from
these people over time. If your relationships are strong and you receive
generally positive feedback, you’re more likely to see yourself as worth-
while and have healthier self-esteem. If you received mostly negative feed-
back and are often criticized, teased or devalued by others, you’re more
likely to struggle with poor self-esteem.

Still, your own thoughts have perhaps the biggest impact on self-esteem —
and these thoughts are within your control. If you tend to focus on your
weaknesses or flaws, you can learn to develop a more balanced, accurate
view of yourself.
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Ranges of self-esteem

Self-esteem tends to fluctuate over time, depending on your circumstances.
It’s normal to go through times when you feel down — or good — about
yourself. Generally, however, self-esteem stays in a range that reflects how
you feel about yourself overall. Consider how to recognize the extremes of
your self-esteem:

• Low self-esteem. When you have low or negative self-esteem, you
put little value on your opinions and ideas. You focus on your perceived
weaknesses and faults and give scant credit to your skills and assets.
You believe that others are more capable or successful. You might have
difficulty accepting positive feedback. You might fear failure, which can
hold you back from succeeding at work or school.

• Healthy self-esteem. When you have healthy self-esteem it means
you have a balanced, accurate view of yourself. For instance, you have
a good opinion of your abilities but recognize your flaws.

When self-esteem is healthy and grounded in reality, it’s hard to have too
much of it. Boasting and feeling superior to others around you isn’t a sign of
too much self-esteem. It’s more likely evidence of insecurity and low self-
esteem.

Life skills based education

Life skills are abilities for adaptive and positive behavior that enable indi-
viduals to deal effectively with the demands and challenges of everyday
life. In particular, life skills are a group of psychosocial competencies and
interpersonal skills that help people make informed decisions, solve prob-
lems, think critically and creatively, communicate effectively, build healthy
relationships, empathize with others, and cope with and manage their lives in
a healthy and productive manner. (WHO, Skills for Life, Geneva: 2001,
Pp.8).Essentially, there are two kinds of skills - those related to thinking
termed as “thinking skills”; and skills related to dealing with others termed
as “social skills”. While thinking skills relate to reflection at a personal level,
social skills include interpersonal skills and do not necessarily depend on
logical thinking. It is the combination of these two types of skills that are
needed for achieving assertive behavior and negotiating effectively. “Emo-
tional” can be perceived as a skill not only in making rational decisions but
also in being able to make others agree to one’s point of view. To do that,
coming to terms first with oneself is important. Thus, self management is an
important skill including managing/coping with feelings, emotions, stress and
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resisting peer and family pressure. Young people as advocates need both
thinking and social skills for consensus building and advocacy on issues of
concern.

The Ten core Life Skills as laid down by WHO are:

1. Self-awareness includes recognition of ‘self’, our character, our strengths
and weaknesses, desires and dislikes. Developing self-awareness can
help us to recognize when we are stressed or feel under pressure. It is
often a prerequisite to effective communication and interpersonal
relations, as well as for developing empathy with others.

2. Empathy - To have a successful relationship with our loved ones and
society at large, we need to understand and care about other people’s
needs, desires and feelings. Empathy is the ability to imagine what life is
like for another person. Without empathy, our communication with oth
ers will amount to one-way traffic. Worst, we will be acting and
behaving according to our self-interest and are bound to run into
problems. No man is an island, no woman either! We grow up in
relationships with many people – parents, brothers and sisters, cousins,
uncles and aunts, classmates, friends and neighbors. When we
understand ourselves as well as others, we are better prepared to
communicate our needs and desires. We will be more equipped to say
what we want people to know, present our thoughts and ideas and tackle
delicate issues without offending other people. At the same time, we will
be able to elicit support from others, and win their understanding.
Empathy can help us to accept others, who may be very different from
ourselves. This can improve social interactions, especially, in situations
of ethnic or cultural diversity. Empathy can also help to encourage
nurturing behavior towards people in need of care and assistance, or
tolerance, as is the case with AIDS sufferers, or people with mental
disorders, who may be stigmatized and ostracized by the very people
they depend upon for support.

3. Critical thinking is an ability to analyze information and experiences in
an objective manner. Critical thinking can contribute to health by helping
us to recognize and assess the factors that influence attitudes and
behavior, such as values, peer pressure and the media.

4. Creative thinking is a novel way of seeing or doing things that is
characteristic of four components – fluency (generating new ideas),
flexibility (shifting perspective easily), originality (conceiving of
something new), and elaboration (building on other ideas).



Indian Association of Life Skills Education | 31

5. Decision making helps us to deal constructively with decisions about
our lives. This can have consequences for health. It can teach people
how to actively make decisions about their actions in relation to healthy
assessment of different options and, what effects these different
decisions are likely to have.

6. Problem solving helps us to deal constructively with problems in our
lives. Significant problems that are left unresolved can cause mental
stress and give rise to accompanying physical strain.

7. Interpersonal relationship skills help us to relate in positive ways
with the people we interact with. This may mean being able to make and
keep friendly relationships, which can be of great importance to our
mental and social well-being. It may mean keeping, good relations with
family members, which are an important source of social support. It
may also mean being able to end relationships constructively.

8. Effective communication means that we are able to express ourselves,
both verbally and nonverbally, in ways that are appropriate to our
cultures and situations. This means being able to express opinions and
desires, and also needs and fears. And it may mean being able to ask for
advice and help in a time of need.

9. Coping with stress means recognizing the sources of stress in our
lives, recognizing how this affects us, and acting in ways that help us
control our levels of stress, by changing our environment or lifestyle and
learning how to relax.

10. Coping with emotions means involving recognizing emotions within
us and others, being aware of how emotions influence behavior and
being able to respond to emotions appropriately. Intense emotions like
anger or sadness can have negative effects on our health if we do not
respond appropriately.

Need based life skills training

 In this study, we have incorporated need based life skills training where we
have selected some topics from the WHO and modified the activities based
on the need of the students. A life skill education should be culturally appro-
priate (WHO, 1997). therefore it was decided based on the interaction and
observation of the students in their classroom, playground and also with the
interaction with the teachers and other stakeholders in the school that the
life skills sessions have to be tailor made to address the issues of the stu-
dents and to empower them with practically scientific knowledge and its
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application in daily life. Based on the interaction with the students and teachers
we came up with the themes that would follow the life skills approach to
empower the students. The different themes that emerged through the dis-
cussion were Anger management, understanding my emotions, compassion
with self, compassion with school, compassion with our society, creativity,
peer pressure, gratitude, friendship, relationships, abuse, decision making,
procrastination, unity, trusting one another, study skills, knowing myself, coping
with stress, and so on.

Age appropriate changes were also made to the basic module so that the
program could be implemented to students according to their level of under-
standing. The sessions were designed to enable students to practice skills
progressively. The sessions included an ice- breaker, an activity which stimu-
lates students thinking by providing an opportunity to make learning an ex-
perience followed by a interactive session on the experiences and relating it
to the daily life situations. The sessions involved group work, individual work,
debate, role-play, short films and documentations, movies and practical com-
munity projects.

Operational definitions

Need based life skills: It is a tailor made programme that caters in devel-
oping skills that the adolescents need to deal with oneself and his society

Self esteem: it is a subjective judgment and an overall emotional evaluation
about the individual’s own self worth

Skill development: the development of basic skills such as decision mak-
ing, creativity, rational thinking and so on which require for daily life events.

Statement of the problem

The study focuses on the effect of need based life skill intervention on skill
development and self esteem among the adolescent of the marginal group

Objectives

The objectives of this study are as follows;

• To study whether need based life skills intervention has an effect on skill
development

• To find whether there is a relationship between need based life skill
intervention and self esteem
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Rationale

Adolescence is a period of turmoil and confusion. This is a period where
they are establishing their identity. Therefore it becomes important to pro-
vide safe and reinforcing environment. There are many research studies
done to make this stage of development more significant. Research has
shown that life skill training has a positive effect on the overall development
of the adolescents. But most of the studies have used the W.H.O. module
and not tried to modify based on the need of the adolescents. Therefore this
paper aims to study the impact of need based life skills intervention on skill
development and self esteem among adolescents of lower socioeconomic
strata.

Significance of the study

This study will be significant for the mental health professionals, life skill
trainers and the education sectors. By studying the impact of life skills inter-
vention on skill development and self esteem among adolescents we can try
and modify the life skills module based on the need of the students. We can
also make life skill classes compulsory in schools to enhance the overall
development of the students.

Review of literature

A study on the impact of life skills intervention training on emotional intelli-
gence of college adolescents was done by Tarundeep Kaur. The study was
designed with as a need survey in the area of emotional intelligence. The
study was carried out to examine the effects of an intervention program on
the emotional intelligence of college adolescents. A pre-posttest design was
used for the current study. The current study comprised of 60 college stu-
dents male and female falling in the age group of 18 to 20 yrs. generalized
self-efficacy scale, sevenfold emotional intelligence scale and cooper smith
self-esteem inventory were used for pre and posttest. The students who
were low on test norms were selected for the EQ development program for
three months. The results were analyzed using paired sample t test to exam-
ine pre-posttest mean difference which revealed a significant increase in
the scores of EQ.

Shwetha B. C also studied the role of life skills training in developing emo-
tional maturity and stress resilience among adolescents. The present study
focuses on the impact of Life Skill Training Program on Emotional Maturity
and Stress Resilience among adolescents. To examine the same the sample
of 30 adolescents were given the Life Skill Training and 30 adolescents
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didn’t receive any Life Skill Training and both the groups were administered
with Emotional Maturity Scale and The Resilience Scale. The research find-
ings indicated that there is a significant difference between the experimen-
tal and control group; experimental group which received Life Skill Training
had high Emotional Maturity and high stress resilience compared to un-
trained group.

Another study by Reiner Hanewinkel1, and Martin Aûhauer was on Fif-
teen-month follow-up results of a school-based life-skills approach to smok-
ing prevention. The life-skills approach to smoking prevention was tested in
this study. In total, 1024 pupils (mean age 11.4 years, SD = 0.90) from
Austria, Denmark, Luxembourg and Germany were recruited as an experi-
mental group, and a sample of 834 matched pupils served as a control group.
While the pupils from the control group received no specific intervention,
the pupils in the experimental group participated in an intervention program-
mer which was based on the life-skills approach and consisted of 21 ses-
sions. The aims of the programmer were to promote fundamental social
competencies and coping skills. In addition, specific information on cigarette
smoking was given and skills for resisting social in fences to smoke were
rehearsed. The programmer was conducted by trained school teachers dur-
ing a course of 4 months. Anonymous questionnaires were administrated
(1) before the programmer was implemented and (2) 15 months after the
programmer had started. Teachers as well as pupils showed a high level of
satisfaction with the programmer idea and the materials. With regard to the
outcome variables, the programmer had no differential effect on current
smoking (4-week prevalence). The programmer showed a weak effect (P
< 0.1) on lifetime smoking prevalence and experimental smoking. There
was also an effect of the programmer on smoking knowledge, on the social
competences of the pupils as well as on the classroom climate. No effects
were found on susceptibility to smoking among never-smokers, attitudes
towards smoking and the perceived positive consequences of smoking. The
results indicate that prevention programmers that are run for only a few
months can have a positive impact on variables considered to be protective
with regard to smoking uptake.

Pooja Yadav and Naved Iqbal studied the impact of life skill training on self-
esteem, adjustment and empathy among adolescents. The aim of the present
study was to see the impact of life skill training on self-esteem, adjustment
and empathy among adolescents. Total sample comprised of 60 students
(30 males and 30 females) from the Hans Raj model school, Punjabi Bagh
who has received life skill training from the team of expressions India. Self-
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esteem inventory (school form), adjustment inventory for school students
(AISS) and the empathy quotient (EQ) were administered in a group ses-
sion one by one in two or three days both before training was given and
after training. In the post condition, test scores were obtained after 5 months
of training. The result showed that subjects improved significantly in post
condition on self-esteem, emotional adjustment, educational adjustment, to-
tal adjustment and empathy. However, no significant difference was found
on social adjustment in pre and post condition. Overall training was very
effective as subjects improved in the post condition on all measures except
one, thus showing that life skill training do show positive results in bringing
change in adolescent’s attitude, thought and behavior by providing support-
ive environment to them.

A study by BharathSrikala and Kumar K. V. Kishore was on “Empowering
adolescents with life skills education in schools – School mental health pro-
gram: Does it work?” The aim of the study was Mental Health Promotion
among adolescents in schools using life skills education (LSE) and teachers
as life skill educators is a novel idea. Implementation and impact of the
NIMHANS model of life skills education program studied. The impact of
the program is evaluated at the end of 1 year in 605 adolescents from two
secondary schools in comparison to 423 age, sex, and socioeconomic sta-
tus-matched adolescents from nearby schools not in the program. The ado-
lescents in the program had significantly better self-esteem (P=0.002), per-
ceived adequate coping (P=0.000), better adjustment generally (P=0.000),
specifically with teachers (P=0.000), in school (P=0.001), and prosocial be-
havior (P=0.001). There was no difference between the two groups in psy-
chopathology (P - and adjustment at home and with peers (P=0.088 and
0.921). Randomly selected 100 life skill educator-teachers also perceived
positive changes in the students in the program in classroom behavior and
interaction. LSE integrated into the school mental health program using avail-
able resources of schools and teachers is seen as an effective way of em-
powering adolescents.

Magnani R. et.al. studied the impact of life skills education on adolescent
sexual risk behaviors in KwaZulu-Natal, South Africa. The purpose of the
study was to assess the impact of exposure to life skills education by youth
in KwaZulu-Natal Province (KZN, South Africa) on knowledge and behav-
iors associated with the spread of HIV/AIDS. Data come from a panel
study of 2222 youth from several population subgroups in KZN. The youth
were aged 14-24 years when interviewed in 1999 and 2001. The interven-
tion was a full coverage life skills education program for all students in



36 | International Journal of Life Skills Education

middle and secondary schools. Impact was measured as net dose-response
relationships between life skills exposure and outcomes. Econometric meth-
ods were used to control for nonrandom exposure to life skills education.
Outcomes included sexual behavior and condom use indicators. Significant
effects, albeit modest in magnitude, were observed on selected areas of
sexual-reproductive health knowledge and perceived condom self-efficacy,
along with larger effects on condom use at first and last sex. No consistent
effects on age at sexual initiation, secondary abstinence, or partnering be-
haviors were observed among these youth. School-based life skills educa-
tion appears capable of communicating key information and helping youth
develop skills relevant to reducing HIV risk. However, the South African
national program has yet to be fully implemented, and whether this initiative
will result in sustained behavior modification among youth on a sufficient
scale to affect the HIV/AIDS epidemic is uncertain.

A study of core life skills of adolescents in relation to their self concept
developed through yuva school life skill program by Sandhya Khera, et.al
investigated the relationship between self concept and core life skills se-
lected randomly 500 adolescents studying in secondary classes of sarvodaya
schools situated in south Delhi under gone for YUVA (SLP). The Major
findings of the study that there is a positive correlation between Core Affec-
tive Life Skill and Self Concept of adolescents which means those who
possess these essential skills are better confidence in all aspects.

Hypothesis

Since the research studies shows that life skills have significant influence on
the overall development of adolescents this paper aims to study the impact
of need based life skills intervention on skill development and self-esteem
using the hypothesis mentioned below

• Need based life skills intervention has a significant impact on the skill
development

• There is a positive correlation between self esteem and skill
development

Methodology

Population

• The population of this study was students between the age group of 11
years to 17 years belonging to lower socio economic status from the city
of Bangalore.
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Participants

• The participants of this study are between the age 16 to 17 years from a
non-profitable school which provide free education to them. The
participants had taken up a pretest and were part of need based life
skills training for about 4 years.

Samplingtechniques

• The participants of this study were selected from a non-profitable school
which provide free education were life skills’ training was provided.
Therefore, purposive sampling was used to select the participants.
Through randomization technique participants were selected for the semi
structured interview.

Research Design

• This paper is a longitudinal study which follows the mixed research
design to obtain multi dimensional perspective to study the effect of
need based life skill training on skill development and self-esteem among
marginally grouped adolescents. In the quantitative paradigm, we have
used quasi experimental method which included pre -test and post - test
data to evaluate the impact of need based life skill intervention on skill
development.

• A correlation method was used to study the relationship between need
based life skill training and self esteem. In the qualitative paradigm, we
are using thematic approach to understand the impact of need based life
skills training on skill development and self esteem through semi
structured interview.

• Triangulation method was used to integrate the data obtained from both
quantitative and qualitative.

Variables

• Independent Variable: the independent variables in this paper is Need
based life skills intervention

• Dependent variable: The dependent variables are self esteem and
skill development

Tools

This research study used certain tests and methods to study the relationship
between the variables. They are as follows:
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Rosenberg’s Self Esteem Scale.

• Dr. Morris Rosenberg developed this scale of self esteem in the year
1966. It is a uni-dimensional scale consisting of 10 items which includes
both positive and negative statements that measure the global self worth
of a person. It is designed in a likert scale format with four options
ranging from ‘strongly agree’ to ‘strongly disagree’. Internal test
consistency and test retest reliability was established and the scores
were found to range from .77 to .88 and .82 to.85 respectively.  The
scores in the criterion validity were found to be .55. In the construct
validity this test correlated to .64 with anxiety, .54 with depression and
.43 with anomie.

Life Skills Assessment Scale

• Dr. Radhakrishnan Nair et.al. developed this scale of life skills. It is a
multidimensional scale consists of 100 items in the form of statements
in-built with a 5-point scale which includes both positive and negative
statements that measures ten dimensions of life skills and a global score
for life skills. It is a 5 point likert scale format with five options ranging
from “very true of me” to “not true of me”. The split-half reliability
score is 0.82, test-retest reliability is 0.91, Cronbach’s Alpha reliability is
0.84. The validity of the test indicated 89 % concurrence.

An open- Ended Questionnaire designed by the researchers was used
to study the effect of need based life skills on skill development and self
esteem among marginally grouped adolescents

Procedure

Life skills assessment scale was administered on 30 participants who were
between the ages of 12 to 13 years which was selected through purposive
sampling technique. These students were under need based life skills inter-
vention for 4 years where they dealt with different themes such as anger
management, compassion, creativity, peer pressure, gratitude, friendship,
relationships, abuse, decision making, coping with stress, and so on. After 4
years of intervention the life skills assessment scale and Rosenberg’s self
esteem scale were administered.

Through randomization techniques 10 participants were selected and inter-
viewed using semi structured interview method to obtain multi dimensional
perspective on the impact of need based life skills intervention on skill devel-
opment and self esteem.
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Analysis of data

Statistical measures were applied to analyze the data that were obtained
from different tests. Wilcoxon signed rank test was used to analyze the data
obtained from the questionnaire that measure the skill development of both
pre and post test to evaluate the impact of need based life skills intervention
on skill development. Spearman correlation was used to study the relation-
ship between need based life skill intervention and self esteem.

Thematic analysis was used to analyze the data obtained from the semi
structured interview on their opinion on need based life skills intervention
and its impact on skill development and self esteem.

Ethical consideration

• The participants of the study are selected based on the informed
consent.

• Permission would be taken from the school to collect the data.

• The results of the study will be given to the participants if they are
interested in it.

Results

Table 1

Wilcoxon signed rank test for skill development in students who
attended need based life skill intervention

 ns not significant

The skill development of the students in the pre-test and post-test results (Z
= -.051c, p> .05) shows that there is no significant effect of need based life
skill intervention. Therefore hypothesis 1 “Need based life skills intervention
has a significant impact on the skill development” was rejected.
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Table 2

Correlation between self esteem and skill development

ns Not Significant

The correlation coefficient of self esteem and skill development is 0.515
with a significant value of 0.004 which shows that there is no significant
correlation between skill development and self esteem. Therefore the hy-
pothesis 2 which stated that “There is a positive correlation between self
esteem and skill development” was rejected.

Discussion and Conclusion

This paper aimed at studying the impact of need based life skill intervention
on skill development and self esteem among adolescents of marginal group
through mixed methodology.

From the quantitative analysis of the data the results shows that there is no
significant impact on need based life skill intervention on skill development
and self esteem.   From the qualitative analysis the themes that emerged
are: Interesting and fun based ,increases self awareness ,improves interper-
sonal relationships, Increased awareness about the surrounding, interrelates
to emotional aspects, adolescences issues, experimenting the learning’s in
relations to emotions, Loss of sensitivity and self-awareness, Lack of con-
sistency leading to old pattern of behaviors, resistance to change,Ignorance
of the sessions, Lack of realization on the importance of life skill session.

The data clearly states that students need “Fun based session”, which are
interesting and helps them to be attentive and involve themselves.  Looking
at their home environment and living conditions, their curriculum is quite
stressful from to deal with henceforth need based life skill intervention gave
an opportunity for to vent out their over whelming emotions in a safe setting.
It was relaxing as the sessions were conducted through activities.
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Apart from the fun they had through activities they have also found that life
skills sessions are useful in ‘’increasing self awareness “ , which helps them
to improve their interpersonal relationships, increases awareness about their
surrounding , aware of coping strategies  and enhance decision making skills.
The sessions that the students are benefited the most were “Peer Pressure,
Anger management, compassion and relationship”. These themes addressed
the adolescent’s issues and are interrelated to the emotional aspects of the
students as they can easily relate themselves emotionally. Therefore, they
have experimented the learning’s pertaining to the above themes as they are
challenged at their immediate surroundings. They are very clear that if life
skills sessions were not delivered to them they would have “loss of sensitiv-
ity and self awareness which leads to fear and anxiety.

Being aware of the importance of the life skill session when it comes to
practicing the learnt skills they are very inconsistent, leading to old pattern
of behaviors as they are not reinforced positively in their environment and
there is also “resistance to change” as their focus is to deal with the situa-
tion neutrally is predominant than focusing on skill enhancement. Few par-
ticipants also expressed that they have shown ignorance to the life skill
sessions, and lack of realization on the importance of life skill session have
made them not to develop the skills.

However, looking at the scores of few participants it shows that there is skill
development due to need based life skill intervention. The data obtained
from qualitative data shows that these participants were low on resistance
to change and have implemented the techniques learnt from need based life
skill sessions. These participants have also obtained high scores on self es-
teem scale.

Although there is no significant impact on skill development and self esteem
need based life skill intervention has enabled the participants to enhance self
awareness and deal with their emotions.

Limitations

• The intervention was for a longer period which resulted in lack of
importance towards the sessions.

Future Implications

The intervention can be provided for a shorter period
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Abstract

In this paperan attempt was made to study the interactions between
Assertiveness, Social Anxiety and Life Skills in the youth. A sample of 100
college students were selected from three colleges of Mumbai. The scales
of Assertiveness, Social Anxiety and Life Skills was administered on them.
The results showed that the participants were moderate in their
assertiveness. They did not suffer from social anxiety. They were in the
range of moderate to high in all the five dimensions of life skills, namely,
Taking Initiatives, Managing Conflicts, Problem Solving, Interacting with
others and Following Instructions. Statistical analysis revealed
assertiveness had significant negative correlation with social anxiety. Only
two dimensions of life skills were showing significant positive correlation
with assertiveness – Taking Initiative and Managing Conflicts. Social anxi-
ety was insignificantly correlated to all the five dimensions of life skills.
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Introduction

Many researchers have demonstrated the benefits of Assertiveness. Salter
(1949) had written about it many decades ago and his concept was empiri-
cally demonstrated by Hersen et al. (1973). He observed that Assertive
training had reduced anxiety among his participants. The benefits of Asser-
tive training has also been noted in individual’s with psychological problems
and those facing major conflicts. Assertive training increased their self-es-
teem and  positivity  and reduced their social anxiety and sexual deviant
behaviors:  (sexual deviant behaviors: Stevenson and Wolpe, 1970; Edwards,
1972; Lazarus, 1971), (marital problems: Fensterheim, 1972), (social anxi-
ety: Hedquist and Weinhold, 1970), (chronic schizophrenic symptoms:
Weinman et al., 1972). Thomas et al. had also observed the benefits of
Assertiveness in Conflict resolution situations.

Kelly et al. examined the social impact of assertive versus unassertive be-
havior and a probable gender difference in it.  Results indicated that while
Assertive Models were viewed as skilled and capable, they were given
lower ratings on measures of Likeability than the Unassertive Models. Fur-
ther, interaction effects indicated that Assertive behavior exhibited by Fe-
males resulted in more negative evaluations than the identical behavior in
Males.

Brecklin& Ullmaninvestigated the relationship between assertiveness train-
ing in self-defense and women’s physical and psychological responses to
subsequent rape attacks. They observed that victims who had received pre-
assault training could resist their assaulters better, reported experiencing
feelings of anger rather than fear. They continued to have high regard and
standard for themselves.

Hurlbert used hisHurlbert Index of Sexual Assertiveness to examine the
role of Assertiveness in female sexuality. He observes that Sexually Asser-
tive women reported higher frequencies of sexual activity and orgasms;
they rated themselves as having greater subjective sexual desire; reported
higher marital and sexual satisfaction.

Essau et al. presented the relationship between Social Fear and Social pho-
bia among adolescents. They reported that 1.6% of the adolescents met the
criteria for Social Phobia. Prevalence was more among girls than boys, and
its frequency increased with age. However,only a small number of adoles-
cents had received professional help. The lifetime frequency of Social Fears
was much higher than that of Social Phobia. The most common types of
feared social situations was the fear of doing something in front of other
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people and  speaking in public. Social phobia comorbid highly with Depres-
sive Disorders, Somatoform Disorders and Substance use disorders.

Aktekin et al. (2008) assessed Psychological changes in medical students in
Antalya, Turkey during their undergraduate education. The results indicate
that there was a decrease in the Psychological health of these students due
to inadequacies in their Social activities.

Daryl et al.  (1988) studied the life-course  of childhood shyness across 30
years.  Using archival data from the Berkeley Guidance Study (Macfarlane,
Allen, &Honzik, 1954), they identified individuals who were shy and re-
served in late childhood and traced the continuities and consequences of this
behavioral style across the subsequent 30 years of their lives. They reported
that Shy boys delayed their entry into marriage, parenthood, and stable ca-
reers; they attain less occupational achievement and stability; are late in
establishing stable careers; experience lesser marital stability. While the Shy
girls were more likely than their peers to follow a conventional pattern of
marriage, childbearing, and homemaking.

Wittchen et al. reported that social phobia was quite prevalent in 14–24
year-olds. Relative to the Non-Generalized social phobia, the Generalized
subtype of Social Phobia was found to be more persistent, impairing and it
also co-morbids.

Kawachi et al. studied whether there is any association between Anxiety
and fatal coronary heart disease. Their data suggested that there was a
strong association between Anxiety and fatal coronary heart disease, in par-
ticular, sudden cardiac death.

Wilkinson (2006) studied the Psychosocial impact of less social support due
to ones low  social status.  He observed that people with low income levels
and  low socio-economic strata encounter more violence, less interpersonal
trust and less social cohesiveness. Hence, people with low social status
suffer the brunt of greater  violence, disrespect, shame, poor social rela-
tions, and depression. This builds feelings of inferiority, insecurity, poor emo-
tional attachment in early childhood and also impaired patterns of friendship.

Stein (2008) gave a complete understanding of Social Anxiety Disorder and
its consequences. He said that Social Anxiety Disorder is the most common
form of Anxiety Disorder. It has an early age of onset of around 11 years.
Social Anxiety Disorder shows comorbidity with Depression and Substance
Abuse. It increases the activation in Amygdala and Insula parts of their
brain. Such individuals are also high in the personality trait of Neuroticism.
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Nicki & Gary (1993) assessed school children on their feelings of Loneli-
ness, Social Anxiety, Social Avoidance, and their attributions for social out-
comes. Results show that children’s feelings and attributions varied as a
function of peer status, gender and grade. The results showed that the re-
jected children reported higher levels of Loneliness and were more likely to
attribute relationship failures to external causes. Children’s feelings were
also significantly related to their attributions about social events. Popular,
average, and controversial status children, who were socially distressed,
exhibited a non-self-serving attributional style; the Distressed rejected chil-
dren exhibited a self-serving attributional pattern; the Neglected children
who were distressed exhibited elements of both of these attributional styles.

Acarturk et al. studied the effects of Psychological treatments on Social
Anxiety Disorder. They observed that Psychological treatments were ef-
fective in adults, but their effectiveness was lesser in people with more
severe form of this disorder.

Turk et al. studied Social Anxiety Disorder and Generalized Anxiety Disor-
der in terms of heightened intensity of subjective emotional experience, poor
understanding of emotion, negative reactivity to emotional experience and
the use of maladaptive emotion management strategies. They observed that
the individuals with Social Anxiety Disorder were less expressive of their
positive emotions; were paying less attention to their emotions and also had
difficulty in describing their emotions.

Life Skills

World Health Organization (W.H.O) has defined life skills as, “the abilities
for adaptive and positive behavior that enable individuals to deal effectively
with the demands and challenges of everyday life”. UNICEF defines life
skills as, “a behavior change or behavior development approach designed to
address a balance of three areas: Knowledge, attitude and skills”. Life Skills
are the “Personal and social skills required for young people to function
confidently and competently with themselves, with other people and with
the wider community” (TACADE, UK). Life skills are the skills necessary
for successful living. Essential life skills include such things as being able to
recognize and describe one’s feeling, giving and receiving feedback, recog-
nizing assumptions, setting realistic and attainable goals and employing prob-
lem-solving strategies. In other words Life skills are abilities that facilitate
the physical, mental and emotional well-being of an individual and compe-
tence in young people as they face the realities of life. Life The Department
of Adult and Continuing Education (2006) organized an International Work-
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shop on life skills Education for Youth Development in at the University of
Madras. The objective was to develop life skills in adolescents to enable
them to translate knowledge, attitude and values into health behaviors that
improve their lives in general.

Sharma (2003) measured life skills of adolescents in a secondary school.
She concluded that most of the teachers were not aware of the concept of
life skills. Healthy Life Skills were associated with factors like, maternal
education, connectedness and family support.

Macaulay et al. (2003), Zollinger et al.  (2003), Baker, et.al (1984),  con-
ducted studies on evaluations of school-based tobacco prevention and sub-
stance use control programs via Life Skill based intervention programs. They
reported that those students who had attended such programs were not
currently abusing any substances  and intended to stay that way.

According to the WHO papers on mental health (Hendren, BirellWeisen
and Orley, 1994), ‘nearly one in five children will have an emotional/
behavioural disorder at some time during their youth regardless of where
they live or how well to do they are’. Emotionally disturbed children exhibit
their impairment in a variety of ways such as failing academically, having
poor self-images, having poor peer relationships and additionally, they may
have little respect for the law of their society and adults (Hendren et al,
1994). Academic failure and social rejection have a lasting consequence, as
a failure to learn in school limits a person’s chance to succeed in the future.
‘The improvement of mental health of children and prevention of childhood
emotional problems is a very important part of any mental health programme.
This can partly be done by teaching the school children the essentials of
mental health and giving training in life skills.’ (Srinivasa Murthy and Wig,
2003). This will enable individuals to deal effectively with the demands and
challenges of everyday life’.

Life skills education has been developed by different organisations with dif-
ferent objectives, for example, prevention of substance abuse (Perry and
Kelder, 1992); prevention of bullying and prevention of AIDS (WHO, 1994).
However, Orley (1997) argues that learning life skills is a desirable activity
on its own as it helps individuals to deal effectively with everyday demands
and does not have to be justified as preventing anything. Nor is it necessary
to introduce a life skills education programme only when and where there
are mental and behavioural disorders (WHO, 1999). Effective application
of life skills can influence the way children feel about others and them-
selves, which in turn can contribute to the children’s self-confidence and
self-esteem.
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Bandura’s (1877) Social Learning theory and Modelling concepts can be
used to teach new behaviour  Moreover, modelling can facilitate learning
life skills in the safe environment of the school and family. Cognitive devel-
opment occurs in the children through the child’s conversations, interactions
and  problem-solving experiences via the process of Scaffolding,  with a
parent or teacher and also a sibling or peer (Vygotsky, 1978, 1987).

Lolaty et al. studied the effect of Life Skills Training on Emotional Intelli-
gence of the Medical Sciences Students in Iran. The students had moved
from high school to university and were exposed to many stressful events,
like, creating new relationships, changing past relationships with family and
friends, learning new study habits according to the new learning environ-
ment and acting as an independent and mature individual. These stressful
factors were effecting the academic performances of these students.

Aparna & Raakhee (2011) reported that Adolescents are considered to be
the productive members of a society due to their physical and intellectual
capacity. But unfortunately most of the adolescents are unable to utilize
their potential due to inappropriate environment. To make life of adolescents
valuable and to convert them to individuals with high potential, educational
system should be reformed giving due importance to life skill education.

Objective of the study

• To study the interaction between Assertiveness, Social Anxiety and Life
Skills in the Indian Youth

Hypotheses

1. Assertiveness and Social Anxiety will be negatively correlated
2. Assertiveness will show positive and significant correlations with Life

Skills
3. Social Anxiety will show negative correlation with Life Skills
4. All the five Life Skills will be positively and significantly correlated to

each other.

Methodology

Independent Variables

• Assertiveness

• Social Anxiety
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Dependent Variable

• Five Life Skills: Taking Initiative, Problem Solving Ability, Managing
Conflicts, interacting with others and Following Instructions

Sample

100 students were randomly selected from three colleges of Mumbai city.
Their age ranged from 17 years to 22 years. Everyone belonged to Middle
Class and Upper Middle Class socioeconomic strata.

Tools

• Self report measure of Assertiveness (Connor, Dann &Twentyman, 1982)
• The Liebowitz Social Anxiety Scale (Liebowitz, 1987)
• The Life Skills Assessment Scale (Kennedy, Pearson, Brett-Taylor and

Talreja, 2014)

Procedure

All the participants were personally contacted. After getting their consent,
the three scales to measure Assertiveness, Social Anxiety and Life Skills
were administered on them. After that all the participants were thanked.
Data was tabulated and Statistical Analysis was carried out.

Results and Discussion

Table 1:

The Mean and SD of Assertiveness, Social Anxiety
and Life Skills (N=100)
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Table 2:

Correlation Values between Assertiveness and
Life Skill Dimensions (N = 100)

As observed from Table 2, Assertiveness is showing positive and significant
correlations only with two dimensions of Life Skills, namely, Taking Initia-
tive and Managing Conflicts. Hence, it leads to only partial support for H2.

Table 3:

Correlation Values between Social Anxiety and
 Life Skill Dimensions (N = 100)

Table 3 shows that Social Anxiety has no effects on Life Skills. Hence, all
the dimensions of Life Skills are independent of Social Anxiety. So H3 is
rejected completely.

Table 4:

Correlation Values between Assertiveness and
Social Anxiety (N = 100)

Table 4 shows that Assertiveness and Social Anxiety are negatively and
significantly correlated to each other. Hence, an increase in Assertiveness
will show a decrease in Social Anxiety. Hence, H1 is accepted.
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Fig 1: Correlation values of four Life Skills dimensions with ‘Interacting
with Others’(N= 100)

As observed from Fig 1, the Life Skill Dimension- Interacting with others,
has significant and positive correlations with only three other Life Skills
dimensions: Problem Solving, Taking Initiative and Managing Conflicts.

Fig 2: Correlation values of three Life Skills dimensions with ‘Taking Initia-
tives’ (N= 100)

As observed from Fig 2, the Life Skill Dimension- Taking Initiative, has
significant and positive correlations with only two other Life Skills dimen-
sions: Problem Solving and Following Instructions.
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Fig 3: Correlation values of two Life Skills dimensions with ‘Managing Con-
flicts’ (N= 100)

As observed from Fig 3, the Life Skill Dimension- Managing Conflicts has
significant and positive correlations with only two other Life Skills dimen-
sions: Problem Solving and Following Instructions.

Fig 4: Correlation values of one Life Skills dimension with ‘Problem Solving’
(N= 100)

As observed from Fig 4, the Life Skill Dimension- Problem Solving has no
correlation with the Life Skills dimension - Following Instructions. These
figures lead to the conclusion that there is only partial support for H4.

Conclusions

Assertiveness is a desirable trait which impacts individuals at both, the per-
sonal and social levels. It helps individuals in enhancing two major Life Skills:
Taking Initiatives and Managing Conflicts. It also helps to reduce Social
Anxiety. The youth are moderate in this trait. Hence, they need to undergo
Assertive training sessions.

Social Anxiety hampers personal growth and development. An individual
who has Social Anxiety will suffer mental distress as he will lack
Assertiveness and will not possess the required Life Skills to cope with day-
to-day commitments. The participants do not suffer from Social Anxiety
and are mentally healthy.
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The interactions among the five dimensions of Life Skills are complicated.
The Indian youth possesses moderate to high levels of Life Skills. To en-
hance ones ‘Problem Solving Life Skill’, it is imperative that the individual
‘Takes Initiatives’, ‘Learns to Manage Conflicts’ and maintains healthy ‘In-
teraction with others’. For taking the right kind of ‘Initiatives’ the individuals
has to learn to ‘follow Instructions while interacting with others’ and de-
velop appropriate ‘Problem Solving tactics’. For successfully ‘Managing
Conflicts’ people need to ‘Interact with others, learn to follow Instructions
and develop Problem Solving strategies’. However, in situations where a
person is required to ‘solve a problem’ at hand, he need not always follow
the ‘instructions given by others’. He needs to also think independently and
use his discretion. Further, at times of ‘major conflicts’, it is best not to take
‘bold initiatives’. Rather the individual needs to ‘listen to others and learn
from their problem solving skills’.

Scope for further research

1. Research can focus on developing Life Skill programs for different age
groups to enhance their physical and mental health.

2. Assertiveness Training programs must be developed to strengthen
self-efficacy and self-confidence in people.

3. Research must focus on culture bound environmental stressors and ways
to reduce it to promote healthy living.

4. Studies need to investigate the combined impact of Life Skills and Social
Support to reduce psychological and physiological disorders.

5. Researches can also study the impact of Social Phobias and Social
Anxiety on Self-concept, Self-reliance and self-esteem.

Limitations

1. The study was restricted to only the city of Mumbai

2. The sample size was small, hence results can not be generalized

3. The factor of gender was not considered in this study
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ABSTRACT

Contextual factors influencing the development of study skills appear to
include not only experiences within the school curriculum and the extra-
curricular programs, but also the infusion of the concepts of life skills in the
curriculum. Learning to learn is essential in the 21st century as there is an
information explosion. The challenge is to access the right information
and in analyzing them to construct knowledge leading to meaning. This
paper is a grapple in understanding the study skills in the context of life
skills. As life skills is understood to be the ability for adaptive and positive
behavioural approach in addressing the challenges of life with intelligence
and creativity. Children’s cognitive, social and emotional skills may be
negatively affected when they grow up in disadvantaged learning con-
texts without proper life skill competency.
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Introduction

21st Century is undergoing a revolutionary change in terms of its socio-
economic and cultural pattern initiating new forms of skills including learn-
ing. It is possible to disseminate information widely, inexpensively, almost
effortlessly across the globe to anyone who has the technology to receive it,
and for others to respond at their convenience using the same technology.
Information traffic has proliferated in response to these technological ad-
vances, a tribute to human beings’ insatiable desire to communicate with
one another and construct knowledge out of this new and old information.
This rapid advance in Information and Communication Technology) has cre-
ated unprecedented opportunities and challenges in the field of education
and in particular in the area of study skills among the young. India is home to
more than 243 million individuals aged between 10-19 years which accounts
for 20% of the total population of the country. In spite of having such a large
adolescent population, the health and educational status of adolescents in
India is not very promising (Yanky, 2011). The recent researches indicate
that the life skills competencies in the young are not adequate to address the
challenges of 21stcentury (Deffenbacher, Lynch, Oetting& Kemper,
1996;Crede&Kuncel, 2008; Rao, 2011; Schady, 2014). Six children commit
suicide daily due to academic stress. The growing stresses among Indian
adolescents are indicative of the lack of life skill competency as in the Na-
tional Crime Records Bureau (2013).

Life Skills Education

The term life skill is open to wide interpretations based on one’s understand-
ing of the concept. According to WHO (1996), life skills are ‘the abilities
and positive behaviour that enable individuals to deal effectively with the
demands and challenges of everyday life’. Life skills refer to ‘the ability to
maintain the state of mental and physical wellbeing while interacting with
others within the local culture and environment (Indian National Commis-
sion for Cooperation with UNESCO, 2001). UNICEF (2002) defines life
skills as psychosocial and interpersonal skills that help people make informed
decisions, communicate effectively, and develop the coping and self-man-
agement skills needed for a healthy and productive life. Life skills are appli-
cable to the actions that are directed to self, others or the local environment.
The objectives of life skills are to develop health and wellbeing at all levels.

In literature, life skills are presented as a solution for many of life’s ills
(UNICEF, 2007b). They are said to enable economic and political participa-
tion and enrich gender inequalities (UNICEF/ROSA, 2005), enhance the
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quality of parenting (Olen, 1994), and reduce antisocial behaviour and crime
(Botvin, Griffin, & Nichols, 2006;Deffenbacher, Lynch, Oetting, & Kemper,
1995). In countries such as the United States, life skills-based programs
have been said to reduce the use of alcohol and tobacco use among adoles-
cents (Botvin, Griffin, Paul, & Macaulay, 2003). Research indicates that
Life skill education has reduced substance abuse and gang related
crimes(Griffin, Botvin, Nichols, & Doyle, 2003; Botvin et al., 2006).

WHO (1999) in their ‘Guidelines; Life skills education curricula for school
Canada’ stated that in order to develop self-confidence and self-esteem in
children and adolescents, they need to be provided with opportunities to
practice life skills in meaningful situations. Constancy in positive reinforce-
ment is essential for modifying their behaviour. Life skill intervention pro-
gram called ABLE (attribution, behaviour, life skills education) has shown
significant improvement in adolescents’ self-concept, physical appearance
and total self-concept (Hay, Byrne &Butler, 2000).

Components of Life Skills

Life Skills-based education can be defined as basically being a behaviour
change or behaviour development approach designed to address a balance
of three areas - knowledge, attitude and skills (UNICEF, 2002). WHO
(1996a) has categorized a core set of life skills into the following three com-
ponents:

a. Thinking skills: includes self-awareness, social awareness, goal
setting, problem solving, and decision-making. To be able to think
critically, information should be provided in order to make informed
decisions and choices. The skills to think critically can also be developed
if the teenagers are given the opportunity to look at different
perspectives of an issue, the pros and the cons of making one decision
over the other and making them realize the negative consequences of
making hasty, unplanned decisions.

b. Social skills: include appreciating or validating others, working with
others and understanding their roles, building positive relationships with
friends and family, listening and communicating effectively, and taking
responsibility and coping with stress. Social skills enable the adolescents
to be accepted in the society and to accept social norms, which provide
a foundation for adult social behaviour.

c. Coping/Negotiation skills: means not only negotiating with others
but with oneself as well. For effectively negotiating with others, one
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need to know what one wants in life, is firm on one’s values and beliefs
and can therefore say “no” to harmful behaviour and risky temptations.
Effective coping strategies that help one to balance with one’s own
emotions and stress effectively.

According to the internal policy paper by the Ministry of Youth, New Zealand
a young person’s positive skills should include the following: Self-confidence,
ability to cope with challenges, help seeking behaviour, productive work hab-
its, desire to learn, involvement in sports, supportive group of friends, healthy
behaviour or lifestyle, involvement with cultural groups, good social skills,
sound identity, and hobbies, skills, interests (Adolescence Education News-
letter, 2001).

There is considerable evidence suggesting children’s cognitive, social and
emotional skills can be negatively affected when they grow up in disadvan-
taged learning contexts (Shonkoff& Phillips, 2000; Schady et al., 2014).
Furthermore, recent evidence suggests that the stress associated with grow-
ing up in poverty negatively affects children’s brain development and brain
functioning in adulthood (Angstadt et al., 2013). Life skills programmes,
therefore, have significant scope to enhance social, emotional and thinking
skills among schoolchildren. It can help to navigate their challenging envi-
ronments leading to better academic performance and social mobility.

History of study skills

In the early 1900s, the acquisition and use of study skills, primarily in the
form of reading and note-taking skills were important issues for U.S. educa-
tors (Moore et al., 1983). Although this focus on reading and comprehension
continued until the 1940s, new research on learning skills comprehension
became almost non-existent during the1950s and 1960s (Tierney &
Cunningham, 1980). Starting in the 1970s and continuing into the 1980s,
researchers began to identify themes within study skills that allowed stu-
dents to excel (Richardson et al., 2010). The primary additions to study skills
research were the inclusion of motivation, self-monitoring/regulation, and
metacognition as crucial elements of effective study skills practices (Gardner,
1979; Knowles, 1975; Metzner& Bean, 1987; Richards, 1975). During the
late 1980s and 1990s, researchers shifted from emphasizing study skills in
traditional environs (e.g., libraries, classrooms) to focusing on computer-
based study skills (Richardson et al., 2010). However, this continued con-
centration on computer and web-based learning skills, although common in
recent literature, did not negate the importance of traditional study skills.
Instead, researchers argued that the skills used in traditional environs, such
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as libraries and classrooms, could be used and adapted by students for digi-
tal- and web-based activities (Eveland&Dunwoody, 2002). Although the
emphasis of study skills research has been on the individual skills them-
selves, there was an increase in research during the late 1990s through the
2000s that shifted focus from individual skills to the effect of these skills on
academic success factors (Crede&Kuncel, 2008).

Study Skills: A Definition

Study skills have been of interest to researchers across the globe since the
beginning of the 20th century, no single, universally accepted definition of
study skills exists within the literature. For example, Harris and Hodges
(1995) defined study skills as “the techniques and strategies that help a
person read or listen for specific purposes with the intent to remember” (p.
245).Lenz, Ellis, and Scanlon (1996) distinguished between study tactics
(i.e., the procedures and methods used when learning) and study strategies
(i.e., the individual’s method for choosing the best tactic for each learning
task). According to Crede&Kuncel (2008), this distinction has been mir-
rored in several studies over the last 20 years. Gettinger& Seibert (2002)
elaborated on this difference by asserting that study strategies are compre-
hensive in scope, including a person’s thoughts and actions both before and
during the study process. It is this difference in terminology that helps ex-
plain how study skills (i.e., strategies) can remain unchanged and applicable
over time, whereas study behaviours (i.e., tactics) change with both the
individual and environment (Richardson et al., 2010).

Study skills and its effects on learning

Students in all classes and at all levels of education might struggle in school—
not because they lack the ability to excel, but because they lack competence
in study skills (Nicaise&Gettinger, 1995). Moreover, many authors have re-
ported a statistically significant positive relationship between study skills and
the short-term elements of academic success (i.e., semester GPA and self-
perception)(Al-Hilawani&Sartawi, 1997; Crede&Kuncel, 2008;Kartika,
2007).However, only recently have researchers shifted focus from short-
term elements to more long-term elements, primarily retention rates, as indi-
cators of academic success (Al-Hilawani&Sartawi,1997;Kartika,
2007;Crede&Kuncel, 2008; Urciuoli&Bluestone, 2013). This focus on short-
term elements of academic success (i.e., GPA, self-perception) seems to
have limited the scope of study skills to only one criterion of academic suc-
cess, providing few studies that centre upon long-term criteria. Further, the
present authors could not identify any studies wherein the relationship be-
tween study skills and graduation rates was analysed.
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Life skills and its effect on learning

Aparna &Raakhee Iqbal (2011), in their article, “Life Skills Education for
adolescents: its relevance and importance”, explained the effectiveness of
life skills education for adolescents. In order to make life of adolescents
valuable and convert them to individuals with high potential, educational sys-
tem should be reformed giving due importance to life skill education. Life
skills empower young people to take positive action to protect them and
promote health and positive social relationships. It also entails being able to
establish productive interpersonal relationships with others.

Paul & Mahendran (2012) investigated the impact of self-monitoring on
positive behaviour and to understand ways to help learning disabled students
to manage their own positive behaviour. The samples of 30 learning disabled
students were taught to self-monitor their behaviour for approximately for
20 minutes every day. Data were taken on self-monitoring record sheets.
The results suggested that majority of students practiced self-monitoring
became aware of their behaviour and followed positive behaviour pattern in
their academic and home environment.

Hamideh et al. (2012) examined the effect of the life skills training on the
emotional intelligence of the medical sciences students in Iran. In this ex-
perimental study, the subject were selected by random sampling and allo-
cated into two groups. Case group (N=20) and control group (N=19); they
matched for gender, experience of stressful life events in the past six months,
level of interest in the field of study and level of emotional intelligence. The
pre-test and post-test method was used. The data was analyzed using de-
scriptive statistics including chi-square test, paired and independent t-tests.
Result showed that case group, the scores of emotional intelligence after
life skills training were significantly improved while no significant difference
was observed in the control group. By performing programs such as life
skills training, the levels of emotional intelligence of the students could be
increased, which itself could lead to academic success, reduced substance
abuse and increased stress tolerance in the students.

Fallachai(2012),dealt on the, “Effectiveness of Academic and Life Skills
Instruction on the Freshmen Academic Achievement” based on the study
conducted to examine the effectiveness of instruction of academic and life
skills on the freshmen academic achievement. Research procedures used
semi-experimental with pre-test and post-test design with control groups.
Sample of included (n170) freshmen were randomly selected and assigned
in experimental and control groups. An examination consisted of three stages:
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administering pre-test, applying variables, and administering post-test.
Throughout the examination process, all the members of the experimental
group were first trained in sessions of 90 to 120 minutes for 9 weeks, and
finally post –test was administered for both experimental and control groups.
The administering variables consists of teaching academic study and life
skills such as studying and learning method, note taking techniques, stress
management, problem solving, decision making, communication skills, criti-
cal and creative thinking.

Analysis was conducted to determine whether there was any difference
between the two groups. Primary result shows that the experimental group
shows higher performance than the control group. This result arrived at the
conclusion that the students who had received academic and life skills train-
ing. The statistical results also obtained from analysis of covariance testing
showed the educational program was significant after controlling the ef-
fects pre-test, that is, teaching students life skills was effective on their
knowledge and grades. In order to get more in depth understanding, the
study suggested that such study should be repeated with larger sample.

Mostafa(2013),explored, “The efficacy of training life skills’ on educational
achievement and social Acceptance”, examined the relationship between
learning life skills and academic achievement. The main purpose of this
study is to determine the effectiveness of teaching life skills on educational
achievement and social acceptance of middle school (Grade VI-IX) stu-
dents of Boukan town, Iran. The aim of the project is to enhance psycho-
logical, social abilities and prevention from causing harmful behaviour for
health and safety. Therefore, research was conducted to assess the effec-
tiveness of this program. Method of feedback with two groups of experi-
ment and certification of sample amounts 619 people in each group were
selected. Research tools consist of questionnaires of life skill, social accep-
tance and questionnaire of individual and personal background information.
The findings indicated that the skill of knowing oneself and excitements
have influences on students’ educational achievement. Teaching communi-
cation skills was effective on problem solving among the students and in
return it improves their academic achievement, whereas decision making
skill has no effect on the academic achievement of the students. In general,
the result shows that teaching life skills leads to improvement of educational
performance among students.

Hence, taking above studies into an account, it can be reported that life skills
education helps an adolescents in abstaining from substance abuse, protect-
ing against HIV/AIDS, boosting self- confidence, managing stress and
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strengthening interpersonal relationships. Life skill education has been rec-
ognized as a critical area in the development process of adolescents where
intervention planning is being done in India for a decade as part of curricu-
lum planning, but what is being implemented is still a question. Studies and
successful intervention programmes reveal that, when developing in-school
life skills-based education, it is important to place it in the context of wider
education sector reforms. Ultimately, to be effective, life skills must be taught
in schools that are inclusive, child-friendly, adequately resourced and provi-
sioned, staffed by trained and motivated teachers, and which utilize partici-
patory and experiential methods (including continuous assessment). It should
begin in the junior grades and continue through the higher ones, applying life
skills, over time, to more sensitive and complex issues (Rao, 2011).

Life Skills Vs Study Skills

Life skills competencies are necessary for the total development of stu-
dents. The competencies are the knowledge, skills, attitudes and behaviour
that students need to possess to become healthy and well-balanced individu-
als. Schools will need to appreciate the inextricable link between physical,
cognitive, psycho-social and psycho-sexual development and to adopt a bal-
anced approach that pays attention to these dimensions in their students
(Jigger, 2005).The acquisition of these life skills will result in more fulfilling
experiences and happier students: hence, preparing them better to face the
challenges of work and life in this modern but complicated world.

The primary focus of any school improvement effort is the enhancement of
educational offerings for all students. While each school community must
formulate its own vision for students based upon core values, this vision - to
be viable and exciting - must take into consideration the social context in
which this generation of students is coming of age. Much has been written
about the emerging demands of life and work for the 21st century. It is clear
that we will have not only to work “smart” but also to learn “smart” in an
environment in which the only constant is change.

Students’ success is most frequently measured by standard yardsticks such
as test grades, report cards, class rank, achievement test scores, and so
forth. Rarely does assessment of student success involve the learner in
thinking about his or her own competence. Even education reform efforts
seem predicated on the notion that teachers can find a way to create “suc-
cess for all students” (that is, guarantee high scores for all) through “reach-
ing hard-to-teach students.” Among the more notable instructional theories
addressing this goal are mastery learning, learning styles, multiple intelli-
gences, and accelerated learning.
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Teachers cannot make students successful; students must achieve this for
themselves. According to Goleman (1996), the most critical variable in stu-
dent performance is student self- efficacy, “the belief that one has mastery
over the events of one’s life and can meet challenges as they come up”.
Goleman cites the work of Albert Bandura whose research confirms that
“ability is not a fixed property”… “People’s beliefs about their abilities have
a profound effect on those abilities”.

The culture of schools and classrooms also greatly affect student self-effi-
cacy. In classrooms where curiosity reigns where questions are valued as
much as answers and students are enabled to take charge of their learning.
Such classrooms encourage risk taking and experimentation, thereby allow-
ing students to learn from failures as well as successes and thus to stretch
their abilities (Infante, 2001).

The development of Life Skills determines what the learner can do and not
so much what the learner knows. The process, by which learning occurs, is
more important than the learning content that is developed. The emphasis
will be placed on the ability or what the learner has learned to perform and
not just the acquisition of knowledge (Rooth, 2000). By acquiring Life Skills,
the learner will gain knowledge about oneself, others and the subjects. It
leads the   learner, cultivate opportunities to broaden the potential to develop
more productively and thus be involved in the community effectively. As the
learner develops more Life Skills, he/she can handle problems better and
can even avoid other problems. According to Rooth (2000), these Life Skills
are skills needed for effective living and communication. The greater the
number of skills that the leaner has developed and has at his/her disposal,
the better alternatives and opportunities are available with which the learner
can equip him/herself in any field (Pigozzi, 2004).

Life skills in the process of learning

Life skills competencies are necessary for the total development of stu-
dents. The competencies are the knowledge, skills, attitudes and behaviour
that students need to possess to become healthy and well-balanced individu-
als. Schools will need to appreciate the inextricable link between physical,
cognitive, psycho-social and psycho-sexual development and to adopt a bal-
anced approach that pays attention to these dimensions in their students
(Infante, 2001).

Life skill education provides knowledge, skills, values and attitudes through
the four pillars of learning: learning to know, learning to do, and learning to
live together and with others and learning to be (Delors et al. 1996). Life
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skills enhance human capabilities and prepare the young for the survival and
participation in an increasingly skill-based global economy. Life skill lays
foundation for lifelong learning, enabling people to accesses and process
information both in formal and non-formal setting leading to better quality of
life.

Following diagram shows that how life skills can promote study skills:
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Conclusion

The research indicate that the learning of different aspects of life skills
directly relates to academic development and in particular the dimension of
learning to learn (study skills) in the context of 21st century. The contextual
factors influencing the study skills include besides curriculum the different
dimensions of life skill. Life skill becomes essential in preparing a student to
the ever rapidly changing economic, technological and social world. The
effective study skills churned out of life skills will enable the student to
harness the best of the immediate, extended and virtual world.
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Abstract

An attempt has been made in the present work to teach life skills of think-
ing, solving and self-awareness through the teaching of scientific con-
cepts in the disciplines of Botany and Zoology.   Science modules with  life
skills integrated into topics of Botany and Zoology have been employed
for assessing attainment of life skills. The results thereof have been stud-
ied in terms of a comparative account of life skills attainment of  a sample
/cross-section of  students  with respect to their intelligence or rpm scores.
Attainment of Life skills of Creative thinking, Critical thinking, Problem
solving and Self awareness along with a pair of sub -skills each have been
studied along with rpm scores . The data so obtained  have been subject
to statistical analysis. The sub skills of each life skill  do not correlate with
each other. Amongst the four  life skills  studied, creative thinking has been
found to be correlated to intelligence or rpm scores.

Key words: creative thinking, critical thinking, problem solving, self-
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Introduction

Learning Science  can be fun if directed properly. Science or veda or verily
knowledge is difficult   to assimilate unless the mind is prepared to receive it.
This preparation of the mind for receiving knowledge is a much neglected
phenomenon at the primary stages of schooling  and can be achieved through
the development of life skills.

Life skills need to be developed through simple play way methods of think-
ing, learning and solving  processes and through the inculcation of specific
mores and values  in day to day life. The ten generic life skills as mentioned
by WHO(1994,1997)  are  Solving, Thinking, Relationship, Understanding
and Coping Skills.  At the primary stage life skills can be taught through
brain–teasers, riddles, quizzes, puzzles and mathematical problems. With
the advancements in Science we have now an entire range of mind games
developed the world over(www. mindlab Europe.com). A number of digital
games developed and played on the computer are real mind benders.  Val-
ues of long standing when developed in children through story telling, anec-
dotes  and situational analysis etc. develop coping, relationship and under-
standing skills. The stage for learning science can be set  when life skills are
learnt through life skill teaching techniques both at the primary and second-
ary levels(Nair, 2014a).

Literature Review

Not much work has been done so far in integrating life skills with  Science
except  for some efforts made by NIOS  and by Nair (2014a). NIOS in
2009 has taken an informed decision to undertake an innovative pilot project
to integrate life skills in selected lessons and subjects in its secondary
curriculum(Science being one of them).Plenty of modules pertaining to life
skills are available in the above areas of adolescent, vocational, health and
population education and mental health programmes. A mention has been
made by NIOS about life skills integration in Science but the materials are
yet to be made available. UNFPA’s (United Nations Population Education
Fund) supports  integration of life skills in the secondary curriculum of Na-
tional Institute of Open Schooling (NIOS).The learning materials in NIOS
are popularly known as ‘teachers in print.’ NIOS is working towards inte-
gration of life skills across all the lessons (a total of approximately 150 les-
sons) in the five subjects (Social Sciences, Home Science, Science, Hindi
and English) and the revised learning materials in the 5 subjects were to be
made available to all the learners by the academic year 2012-2013.

VIMHANS also is making some efforts in this direction.VIMHANS has
developed comprehensive modules based on the ten core guidelines laid
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down by World Health Organisation. VIMHANS has developed compre-
hensive modules for enhancing and empowering the students, parents and
teachers to deal more effectively with the challenges of growing up (school
interactive programmmes). Keeping in mind the increasing complexity of
present day life, VIMHANS has developed comprehensive modules after
critical evaluation of latest research in specific developmental areas and are
developed along the guidelines provided in the CCE programme of the CBSE.
It is based on the ten core guidelines laid down by WHO
(childissues@vimhans.com; childadol.services@vimhans.com).

According to NPE(1986), Science education programmes will be designed
to acquire problem solving and decision making skills and to  discover the
relationship of Science with health, agriculture, industry and other aspects
of daily life.

Content analysis exercise undertaken by NCERT- textbooks have integrated
adolescent education issues in various scholastic subjects. There are addi-
tional inputs being made under the National Population Education Programme,
one of the major thrust being Adolescent Reproductive and Sexual Health.
These concerns have been encapsulated in an emerging curriculum.

Although efforts are on to ensure integration of these concerns in the con-
tent and process of school education and teacher education, the inputs are
primarily being made separately from subject curricula. Training and re-
source materials have also been developed under the National Population
Education Project of the NCERT(AEP, 2010) but these are pertaining to life
skills in day to day life and not pertaining to content development of Science.

NCERT  is carrying out research in life skills as an important focal theme
but has not consented to introduce it in the school curriculum perhaps be-
cause of transactional difficulties and the constraints of time in the curricu-
lum. Life skills are being taught by educational organisations like
BASE(www.baseedu.) which provide coaching to +2 students for competi-
tive exams as an N-Skills programme. I-point consultancy in Bangalore has
developed play way teaching methods of life skills for students till the 6th

standard for learning life skills. An entire digital expensive package has been
developed for teaching life skills. And efforts are on to evolve more material
for the higher standards of school till the secondary level.  Skilling and ap-
prenticeship has been made highly rewarding by the Ministry of Skill Devel-
opment to improve employability and productivity and thereby economic
development (http://www.skilldevelopment.gov.in). As many fields of work
entail preliminary and basic knowledge of Science and Scientific concepts ,
therefore it is necessary that Science is integrated at all levels with  generic

mailto:(childissues@vimhans.com;
mailto:childadol.services@vimhans.com).
http://www.baseedu.)
http://www.skilldevelopment.gov.in).
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life skills of  solving, thinking , relationship, understanding and coping skills.
To illustrate this , a man working in an industry or paper mill has to know the
process of manufacture of various industrial products whether it be steel,
cement , rubber or paper. And for this he needs basic knowledge of ores,
minerals, plant sources of natural rubber, and the knowledge of plant anatomy
and cell structure. Steel is obtained from iron ores, rubber from the plant
Heveabrasiliensis and paper from the cellulose of plant cell walls. All this
entails learning of Science. We in India have a huge manpower in Science
which has to be channelised in the right direction for the economic develop-
ment of the country  through Skilling.

Learning of life skills integrated into Science will facilitate the whole pro-
cess of economic empowerment of the country not only for scientific man-
power and its sustenance,  prevention of brain drain  but also for  skilled
manpower and prevention of skill drain. And therefore the present humble
effort for integrating life skills in Science Curriculum and studying the re-
sults thereof in terms of a comparative account of life skills attainment of  a
sample /cross-section of science students  with respect to their IQs.

An attempt has been made in the present work to teach life skills of thinking,
solving and self-awareness through the teaching of scientific concepts in
the disciplines of Botany and Zoology and compare the acquisition or attain-
ment of life skills taught through science modules.

Materials and Methods

The concepts were selected carefully from the XI standard Biology
(NCERT,2006) textbooks. These were osmoregulation, ploidy levels,digestive
system of frog, lung capacity etc.The entire process of collection of data
was done over classroom teaching learning processes.  The methodology of
research was one of experimental survey . The tools used were modules
and questionnaires. The entire teaching process involved three sessions.

In the first session, the chapters on the above topics were taught  to a
sample size of students of 30 CBSE students of Mysore. The process of
teaching involved interventions for teaching science such as projects, activi-
ties and experiments.

The second session started  with interventions for teaching life skills inte-
grated in the outlined concepts. Modules on life skills and the concepts and
their interventions was prepared and finalized) and life skill interventions
were taught using the module.  This enabled students to understand and
grasp the life skills involved. The third session was to assess the assimilation
of life skills through simple questionnaires and observation schedules
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(Nair,G.G.,2013 a and b; Nair,2014 b and c;Nair,2015a and b).

As a corollary to life skill development exercises and their assessment , the
XI Standard students were tested for IQ using Raven’s Standard Progres-
sive Matrices(2004). The test was administered during the regular class
hours . Percentile IQ was calculated using Raven’s Manual(2004)
Standardised Table No. 19. The IQ was correlated with obtained scores
statistically.

Results

A comparison of the acquisition of life skills  of problem solving , creative
thinking, critical thinking, and self awareness through percentage attainment
analysis shows the following value ranges—Problem solving  attainment is
15-40%, self awareness  attainment is 8-34%, creative thinking attainment
is  18-50%, and critical thinking attainment is 14-51%. It is obvious that
learning of Science through life skills integration has promoted the thinking
processes rather than  the  solving and understanding skills. Science is a
subject requiring tremendous thinking and solving capacities of the brain.
Remedial interventions in Life Skills would enhance the attainment of all
skills including problem solving and understanding. In a sample of 39 stu-
dents, of the age groupof 15-17 years  and with IQ ranging from Intellectu-
ally superior to above average to average,  life skill attainment  has a high of
only 50% and goes as low as 8% in self awareness.  The results of the study
along with data analysis are presented in Tables 1-5.

Data Analysis and Interpretations

Correlations: Table 1: Creative thinking
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**. Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed)

Skill 1 Divergent thinking         Skill 2 Elaboration        Creative Thinking

• Correlations between S1 and S2 are not significant at .062 level i.e.
divergent thinking and elaboration skills are not interrelated.

• Correlations between S1 and total skills are highly significant at .000
level

• Correlations between S2 and total skills are highly significant at .000
level i.e. sub skills of divergent thinking and elaboration do influence the
life skill of creative thinking.

• Correlations between S1 and rpm are not significant at .056 level.

• Correlations between S2 and rpm are not significant at .141 level i.e.
both the sub skills of divergent thinking and elaboration are not
dependent on intelligence or rpm scores.

• Correlations between total skills and rpm raw scores are significant at
.039 level i.e. there is a relation between creative thinking and
intelligence or raw scores.

Correlations

Table 2  Critical thinking

**. Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).
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Skill 1 Intelligence      Skill 2  Objectivity      Critical Thinking

• Correlations between S1 and S2 are not significant at .929 level i.e.
intelligence and objectivity are not inter-related.

• Correlations between Skill 1 and total skills are highlysignificant at .000
level.

• Correlations between Skill 2 and total skills are highly significant at .000
level i.e. the sub -skills of intelligence and objectivity do influence the life
skill of Critical Thinking.

• Correlations between S1 and rpm are not significant at .073 level i.e. the
sub skill of intelligence is not dependent on rpm scores.

• Correlations between S2 and rpm are significant at .040 level i.e. the
sub-skill of objectivity is dependent on rpm scores.

• Correlations between total skills and rpm are not significant at .074 level
i.e. there is no relation between critical thinking and intelligence or raw
scores.

Regression

Table 2: Variables Entered/Removeda

a. Dependent Variable: rpm

a. Predictors: (Constant), skill

a. Dependent Variable: rpm

b. Predictors: (Constant), skill2
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a. Dependent Variable: rpm
b. Predictors in the Model: (Constant), skill2

Skill2 of objectivity contributes 9.2% to Intelligence

Correlations: Table 3: Problem Solving

**. Correlation is significant at the 0.01 level (2-tailed).

Skill 1 Analytical thinking/ability       Skill 2 Self-knowledge   Problem
Solving

• Correlations between S1 and S2 are not significant at 0.445 level i.e.
analytical ability and self-knowledge are not inter-related.

• Correlations between S1 and total skills are highly significant at .000
level

• Correlations between S2 and total skills are highly significant at .000
level i.e. the sub-skills of analytical ability and self-knowledge do
influence the life skill of problem solving

• Correlations between S1 and rpm are not significant at .896 level i.e. the
sub-skill of analytical ability is not dependent on intelligence or rpm scores.
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• Correlations between S2 and rpm are not significant at .656 level I.e the
sub-skill of self-knowledge is not dependent on intelligence or rpm scores

• Correlations between total skills and rpm are not significant at .579 level
i.e. there is no relation between problem solving and intelligence or rpm
scores

Correlations: Table 4: Self Awareness

**. Correlation is significant at the 0.01 level (2-tailed).

Skill 1 Objectivity       Skill 2 Introspectionability     Self Awareness

• Correlations between S1 and S2 are not significant at .542 level i.e.
objectivity and introspectionability are not inter-related

• Correlations between S1 and total skills are highly significant at .000
level

• Correlations between S2 and total skills are highly significant at .000
level i.e. the sub-skills of objectivity and introspectionability do influence
the life skill of self-awareness

• Correlations between S1 and rpm are not significant at .725 level i.e. the
sub-skill of objectivity is not dependent on intelligence or raw scores.

• Correlations between S2 and rpm are not significant at .256 level i.e. the
sub-skill of introspectionability is not dependent on intelligence or raw
scores.

• Significance between total skills and rpm are not significantat .314 level
i.e. there is no relation between self-awareness and intelligence or raw
scores.
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Correlations: Table 5 Total

(Creative thinking+CriticalThinking+ProblemSolving+Self Awareness)

**. Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).

Skill 1 Divergent thinking, Intelligence, Analytical ability, Objectivity

Skill 2 Elaboration, Objectivity, Self-knowledge, Introspectionability

Skill tot    skill 1 + skill 2

• Correlations between Skill 1 and Skill 2 are not significant at .166 level
• Correlations between Skill 1 andSkilltot are highly significant at .000

level
• Correlations between Skill 2 and Skilltot are highly significant at .000

level
• Correlations between Skill 1 and rpm are not significant at .104 level
• Correlations between Skill 2 and rpm are significant at .104 level
• Correlations between total Skills and rpm are highly significant at .004

level

Regression: TOTAL
(Creative thinking+CriticalThinking+ProblemSolving+Self Awareness)

a. Dependent Variable: rpm
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a. Predictors: (Constant), skill2

a. Dependent Variable: rpm
b. Predictors: (Constant), skill2

a. Dependent Variable: rpm

a. Dependent Variable: rpm
b. Predictors in the Model: (Constant), skill 2
Skill 2  of  Elaboration, Objectivity, Self-knowledge and Introspectionability
contributes 3.8% to rpm or intelligence scores

Oneway
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3 has highest score ;1,2 and 4 have lower scores

1 has low scores ; 2,3 and 4 have highest scores

No difference in scores between 4 and 2,  and 1 and 3



80 | International Journal of Life Skills Education

Table 2

Results of Pearson’s Product moment correlation between objectivity,
introspectionability, self awareness and intelligence.

** Sig at .01 level

• Percent scores of objectivities and introspectionability are not
significant at .312 level

• Percent scores of objectivity and self awareness are highly significant
at .000 level

• Percent scores of objectivity and rpm percentile are not significant at
.548 level

• Percent scores of introspectionability and self-awareness are highly
significant at .000 level

• Percent scores of introspectionability and rpm percentile are not
significant at .891 level

• Percent scores of self awareness and rpm percentile are not significant
at .597 level

Conclusions

1. Though the two sub-skills of creative thinking do not influence each
other,they significantly influence the process of creative thinking and
creative thinking in turn is influenced by intelligence or raw scores.

2. Though the two sub-skills of critical thinking do not influence each other,
they do influence the process of critical thinking and critical thinking is
not influenced by intelligence or raw scores.

3. Though the two sub-skills of problem solving do not influence each other,
they do influence the process of problem solving and problem solving is
not influenced by intelligence or raw scores.

4. Though the two sub-skills of self-awareness do not influence each other,
they do influence the life skill of self awareness ; and self awareness is
not influenced by intelligence or raw scores.
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5. Objectivity contributes to intelligence.

6. Total skill attainment and intelligence or rpm scores are highly related.
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Strengthening of Life Skills for Career Choice
among Youth: A study of College Students
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Abstract

Today’s generation of young people is the largest in the history. Over 3
billion people – nearly half of the world’s population are under the age of
25. Almost 90% of all young people live in developing countries.  India with
356 million youth population has privileged to harvest its “dividend” for
economic and social progress. “How we meet the needs and aspirations
of young people will define our common future,” the UN report
said.Tomaximise the dividend, countries must have equipped their young
working-age populations to seize opportunities for jobs and other income-
earning possibilities. The higher rate of unemployment among educated
youth (ILO) can have serious repercussions in terms of social instability
which, in turn, may affect governance and growth adversely. According to
various reports on unemployment, skill mismatch is the main cause for
unemployment among educated youth in India.   This undermines their
rights and creates significant social and economic costs to society. The
present study was conducted with an objective to understand the need
for career guidance among college students.  The structured question-
naire was administered on large size of sampling (n=106) selected
through stratified sampling method. The findings of the study implied that
youth are not focused about their future career goals. The paper converse
the significant suggestions made by college youth to   move smoothly on
the career path. It further discusses the road map for strengthening re-
quired set of skills of decision making and self awareness among youth
and role of school and family as the socializing agent in guiding youth on
the path of career as well.

Key Words: Life Skills, Decision making, Self awareness, Socializing
agents, Career
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Introduction

The term - nation building or national development, is usually used to refer to
a constructive process of engaging all citizens in building social cohesion,
economic prosperity and political stability in an inclusive and democratic
way. The idea of national development is just a myth without principal focus
and active participation of youth in it. Youth are the main social actors of
change and prime recipients of national development.

Youth overlaps with, but is distinct from adolescence, as it extends into adult-
hood. Adulthood, from the sociological approach is viewed as the stage where
an individual assumes the economic role of an earner-provider and familial
role of husband-father.

United Nations defines youth as persons of 15 to 24 years. The government
of India defined youth as persons in the age group of 15 to 35 years of age
by Ministry of youth and Sports Affairs 2003 and this age bracket has been
changed to the age group of 15-29 in 2014 youth policy.

With 356 million 10-24 year-olds, India has the world’s largest youth popula-
tion, “Demographic Dividend”, despite having a smaller population than China,
a latest UN report said. “Young people are the innovators, creators, builders
and leaders of the future. But they can transform the future only if they
have skills, health, decision-making and real choices in life. “How we meet
the needs and aspirations of young people will define our common future,”
UNFPA Executive Director BabatundeOsotimehim said.

Whether India can transfer this demographic dividend to a potential eco-
nomic growth would depend on the readiness of India’s young working-age
populations to participate meaningfully in the production process by seizing
opportunities for jobs and other income-earning possibilities.  Hence to un-
derstand India’s future growth potential we must look at the issue of educa-
tion, skill formation and employment among youth in India.

Modern education and educational institutions are producing large numbers
of graduates and technically skilled manpower every year (Singh Amarjeet
M., 2002). Gore (1977) opines that our education system does not tackle
directly or successfully either anxiety relates to sex or the other relating to
choice of occupation. The anxiety relating to occupation is more commonly
recognized but very little by way of providing information and advice is done
by institution of education. Overall the occupational perspective of the In-
dian student is limited.

India has seen a surge in graduate unemployment in the past two years –
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one in three graduates up to the age of 29 was unemployed, according to the
Labour Ministry’s Youth Employment-Unemployment Scenario (2012-13).
By 2016, the youth unemployment rate is projected to remain at the same
high level (International Labor Office,   2012).

Skill Mismatch

There are multidimensional factors causing unemployment among youth.   It
may be a classic case of a mismatch between the type of workers de-
manded in the labour market and the types that are supplied by our educa-
tional/training institutions. A study by Murthy and Paul (2003) indicated that
more than 80 per cent of corporate entities report vacancies at managerial
tend because of skill-shortages. Problem areas include lack of job-specific
skill, absence of basic abilities and unsuitable personal traits to occupy mana-
gerial positions. Blom and Saiki (2011) present a similar story for engineer-
ing and technical graduates. It is reported that 25 per cent of the employers
are not happy with the skill level of their graduate engineers/technologists.
Majority lack the basic problem solving skills and mind application quality-a
direct fall out of our rote education system. Communication and team work-
ing skills are also absent in one-fourth of the engineers and more than one –
fifth lack such simple qualities like mathematical, science and technological
knowledge- a field which they were specifically trained in. A report on na-
tional audit of employability of 3-year Bachelor’s Degree graduates pre-
pared by Aspiring Minds (2013) draws inferences from data of over 60000
graduates’ found that 47% graduates in India are not employable for any
industry role. One of the reason found was bad career matching.

It is thus amply clear that there is a serious mismatch between the skill set
processed by Indian youth and the skill that are demanded by the employers
in the labour market. This calls for immediate relook at our training /educa-
tion system and adjusting them to match the skilled demand of current times.

Life skills and Career choice:

The ability to navigate the complex life and work environments in the glo-
bally competitive information age requires students to pay rigorous attention
to developing adequate life skills.

Research questions:

The questions arise, whether adolescence and youth are provided with learning
opportunity for developing basic life skills at juncture of career path? Are
they aware about market demand skills?  Do they have enough career edu-
cation to understand available options for study and jobs? Who must play
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role for imparting knowledge about available career? Are youth aware about
self strength and weakness?

Keeping in mind the research questionsthe present study aimed (a) To un-
derstand availability and utility of career guidance services and (b) To as-
sess the need for career guidance services at various levels of education.

Research design and Methodology:

The study was explorative in nature, conducted among the colleges affili-
ated to Veer Narmad South Gujarat University from the city of Surat, Southern
part of Gujarat.The structured questionnaire with closed and open ended
questions was framed to collect primary data. The students, boys and girls
studying in the final year/ final semester of the under-graduation courses of
Self Financed and Grant in Aid colleges were selected through multi stage
stratified sampling method from various courses like BBA, BCA, B Ed, B
Com, B A, and BSC. The total universe was 2120and the researcher opted
for 5 % of the universe, 106 total numbers of samples was included in the
present study.  The collected quantitative data was analyzed through SPSS
and qualitative data through content analysis.

Results and discussions:

Data findings reveal that out of 106 total respondents, 62.90 percent (67) of
respondents attended Career Guidance Program (CGP) and 37.10 percent
(39) of respondents never attended CGP in their education life.

Table 1:

Distribution of standard at which respondents attended
Career Guidance Program

N=129   * Multiple responses hence percentages do not add to 100.

Table –1 reveals that only 44.77 percent (30) of respondents attended CG
program before 10th standard, 82.09 percent (55) percent of respondents,
majority of respondents attended CG program between 11th   and 12th stan-
dard, and 65.67 percent (44) of respondents attended during college years.
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Further less than 50% of them found usefulness of such program.  In depth
content analysis of usefulness of CGP revealed that it was useful in impart-
ing information related to  setting up of life goals, scope of subjects for
future  career, coming up of new courses,  selection of a right career direc-
tion,  better study habits,  it helped in selection of present course of study.
Further some respondents found useful information related to starting up of
own business, scope of job and job consultant. Knowledge about competi-
tion and new technology was very useful.  Thus, those who found useful-
ness of CGP, able to develop abilities requires for career planning.

Further, study tried to understand career decision making factors through
multiple choices.

Fig. 1

Influencing Factors for the present course of study

Fig–1 indicates the significant extent of various influencing factors. 62.20
percent of respondents said that it is parents’ ambition which was motivat-
ing factor for selection of present course of study. 49.60 percent of respon-
dents had their own ambition to select, 42.10 percent of respondents said
that it is because of their own ability and interests. This indicates that youth
are not actively involved in decision making about own life or they do not
have developed capability to share own likings about their future career. It is
further noticed that very meager   percentages (2.1%) of respondents made
decision based on Aptitude test report. Hence, it implies that in majority
cases parents are deciding career without understanding own child’s poten-
tial through scientific method.  They might be deciding based on their own
success or failure, or popularity of course or social value of the course.  This
may further lead to mismatch of skills in the education and work.
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Table 2

Reasons for not securing admission in first choice of course

N=266   * Multiple responses hence percentages do not add to 100.

As it can be seen that majority of respondents 45.60% could not get admis-
sion in the first choice of course due to lack of knowledge about admission
procedure, lack of information on availability of course.

Further probing was done to understand whether information on career op-
tions would have made any difference in selection of course, datarevealed
that 57.40 percent of respondents felt that detail information on available
career options would have made difference in their choice of course as the
majority (67.55%) felt that they had limited knowledge about career options
after 12thstd.

Study further assessed   need for Career Guidance Services in community,
93.10 percent (99) of respondents expressed strong need for availability of
Career Guidance Services in community at various levels.

Table – 3

Distribution of level at which Career Guidance
Services required by respondents

N=114   *Multiple responses hence percentage do not add to 100

Majority of respondents felt that Career Guidance Services should be avail-
able at all the levels but majority felt that it should be available at  higher
secondary level of education, i.e. after 12th standard as it is a crucial turning
point on career path.
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Respondents were asked suggestions on   their expectations from Career
Guidance Programs. They suggested that CGP should include:

(a) Information related to available courses, names of the institutions,
requirements for admission, fee structure of the courses, sources of
monetary assistance.

(b) Information related to scope of study in job market, preparation for job
interviews. Some suggested to provide information on how to start
business, how to handle obstacles in future business and job

(c) Fundamental Career Education for parents should be organized to
understand and guide youth choices.

(d) Training on Self- assessment techniques, career planning road map
according to abilities, should clear our doubts in relation to career path.
Program further can help by teaching ways to reach set targets and
stress management techniques.

Implications of findings and strengthening Life skills for Career
Choice:

Study findings also implied the need for organization of many CGP to equip
youth with available career options. Organization of aptitude test session is
required for directing detail career road map which will enhance youth to
answer “who am I?” “What are my strength and weakness”? And like
many other questions and difficulties to come on career path.

Road Map:

To ripe “Demographic dividend” and to prevent “demographic disaster” re-
quires multifaceted tasks to assist, direct youth for skill match.

(a) Government should frame policy on career guidance: Government
should start Centers at schools and colleges and in the community by
(a) Private practitioners and (b) Government Centers by trained
counselor to administer the test and able to handle the management of
wide range of services. This can be managed by organization of
seminars, talks, exhibitions and many other ways.

(b) Guideline of NCERT and UGC centers encourages Teachers and
Parents to be actively involved in career education to strengthen the role
of family and school in guiding youth on planning and achieving career
goal.
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(c) Role of NGO also becomes very vital those who are working with youth
and family can impart soft skills training.

(d) Professional social workers can play multidimensional role while
working with parents and youth under the shelter of family and child
welfare setting

Conclusion:

Over the last several decades, the industrial economy based on manufactur-
ing has shifted to a service economy driven by information, knowledge and
innovation. “Economic success is increasingly based on the effective utiliza-
tion of intangible assets, such as knowledge, skills, and innovative potential
as the key resource for competitive advantage.” —Economic and Social
Research Council, 2005.

 To fight back the problem of huge youth unemployment mainly caused by
skill mismatch, especially educated unemployment, process of youth devel-
opment is prime need through which young people acquire the cognitive,
social and emotional skills and abilities required to navigate life. These build-
ings of skills are prerequisite for better nation and higher goals of social
development with the goal of social inclusion and main streaming of youth
constructively. As youth may begin to make commitments at work in linking
career preparations which make them to explore diverse career and life
options. Deciding vocational goal itself is a very difficult and an important
decision. The nature of decision at this stage will either make or mar one’s
career.

“Let’s assist youth to take right decision at the right time”
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Abstract

 Life skills education is a very important and integral part of educational
system worldwide. In Indian schools however, life skills education is yet to
be fully initiated and recognized as an integral part of the curriculum.
School is the platform for learning for the student. The teacher focuses on
the overall development of the students. Apart from reading, writing and
arithmetic skills it is the duty of the teacher as well as school setting to
enable the students to face challenges in life. It is the generic life skills like
self-awareness, empathy, effective communication, inter personal rela-
tionship, problem solving, decision making, creative and critical thinking,
coping with stress and emotions that help the students to overcome chal-
lenges in real life. In this study the researcher aims to identify the impor-
tance of life skills education in school setting and identifying the gap in
providing the life skills to students through school setting, content of the
curriculum and the teaching methodology that is adopted in the class-
rooms. It is a qualitative and exploratory study whereby the researcher will
survey private and government-aided  and government run schools and
explore the views of class VIII students regarding life skill education. The
study aims at comparing the level of education in life skills provided to the
Government, Government-Aided and Private Secondary School students
in different types of school settings. The objective is to identify the relation-
ship between content, methods in teaching process and school atmo-
sphere and life skill education and to identify the gap in its implementa-
tion in the school setting. It also aims to explore the kind of practical
experience and exposure the students receive in core life skills to facilitate
them to apply these skills in their daily living.
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Life Skills: Concept & Meaning

The kinds of knowledge and skills which should appear as learning out-
comes have varied over time and place and are reflected in many different
notions, sometimes for the same general areas. These have been defined in
generic (general) rather than specific (diversified) terms, i.e. determined
independent of individual learner backgrounds and needs. The most com-
prehensive – and fluid – term is perhaps ‘‘life skills’’ since, in terms of
learning outcomes, it includes both learners’ expected specific learning out-
comes or cognitive skills (in e.g. literacy and numeracy) and expected
behaviour and attitudes or non-cognitive skills (often also termed psycho-
motor skills or soft skills). In this understanding, education is mandated to do
more than provide knowledge and skills for economic growth or poverty
reduction as reflected in the notions of skills for work or skills for jobs,
income generation skills, entrepreneurship skills, and technical and voca-
tional skills.

Life skills or skills for life are perhaps captured in the simplest and deepest
way in the four pillars of learning of the Delors report (Delors et al. 1996),
with outcomes of education relating to four crucial areas affecting a self-
fulfilling life and contribution to societal development. They are (1) learning
to know (i.e. to master the instruments of knowledge); (2) learning to do
(i.e. to apply knowledge in practice); (3) learning to live together and living
with others (i.e. to prevent and resolve conflicts, and promote peace and
respect for other people, their cultures and spiritual values); and (4) learning
to be (i.e. to ensure all-round development of each individual). Two addi-
tional pillars have since been suggested at the first World Forum on Lifelong
Learning held in Paris in 2008: learning for change and transformation; and
learning to become (Ouane 2008), precisely because of the rapid changes
which are taking place in countries, regions and the world in general and in
the life of individuals throughout their lifetime. Following on from the Faure
report (Faure et al. 1972), life skills in this interpretation emphasise both
whole person development (the ‘‘complete man’’) and a life-long learning
perspective, i.e. learning throughout life.

In current discussions life skills are often conflated with so-called ‘21st-
century skills’. This is particularly the case in contexts which emphasise
individual competences to successfully meet varied, complex demands. In
wealthier, high- and middle-level income countries, such as in member coun-
tries of the Organisation for Economic Cooperation and Development
(OECD), and emerging economies, such as China, 21st-century skills and
competences include ‘‘psychosocial resources, including knowledge and skills,
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motivation, attitudes, and other social and behavioural components’’
(Schleicher 2007, p. 349) to build the capacity or activate the innate ability
of individuals to research and innovate and be flexible in order to sustain the
construction of knowledge-based economies and societies.

Life skills are abilities for adaptive and positive behaviour that enable indi-
viduals to deal effectively with the demands and challenges of everyday
life. Described in this way, skills that can be said to be life skills are innumer-
able, and the nature and definition of life skills are likely to differ across
cultures and settings. However, analysis of the life skills field suggests that
there is a core set of skills that are at the heart of skills-based initiatives for
the promotion of the health and well-being of children and adolescents. These
are viz. Decision making, Problem solving, Creative thinking, Critical think-
ing, Effective communication, and Interpersonal relationship skills, Self-aware-
ness, Empathy, Coping with emotions and Coping with stress.

Life Skills have been defined by the World Health Organization (WHO) as
“abilities for adaptive and positive behaviour that enable individuals to deal
effectively with the demands and challenges of everyday life”. Basically,
this perspective of life skills focuses on empowering ‘‘young people to take
positive steps to promote health outcomes, and positive social relationships,
and positive contributions to society’’ (Jacobs Foundation 2011, p. 9).

They signify the psycho-social skills that resolve around valued behaviour
and include reflective skills like problem-solving, critical thinking. Practice
of life skills can bring qualities like self-esteem, sociability and tolerance,
action competencies to the contemporary secondary school students and
can generate enough capabilities among them to have the freedom to decide
what to do in a special situation.

Teaching Life Skills in Schools

The common characteristic of youth worldwide is that they are in a transi-
tion stage between childhood and adulthood, meaning that they must both
take control of their personal lives and assume social commitments
(UNESCO 2004a, p. 4) or, to put it another way, this is the time which ‘‘can
offer most valuable opportunities to learn life skills and ground self-identity’’
(Perret-Clermont 2004). With time, secondary education curriculum reformers
are including definitions of life skills which reflect the term’s original and
broader meaning as espoused in life skills education literature, namely fo-
cusing more on developing skills which are more generic and adaptive, to
meet the demands of the 21st-century world of work and ensure that young
people can manage their lives more productively. This widening of the defi-
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nition is partly due to the economic relevance argument having weakened
as a result of difficulties encountered by secondary education in providing
technical/vocational skills for employability. Increasingly, secondary school
curriculum objectives are emphasising social, emotional and thinking skills
as part of the set of skills young people need to live productively in the 21st
century and contribute to society’s development.

Life skills have already been taught in many schools around the world. Some
initiatives are in use in just a few schools, whilst in other countries, life skills
programmes have been introduced in a large proportion of schools, and for
different age groups. In some countries, there are several important life
skills initiatives, originating in different groups in the country, e.g. non-gov-
ernmental organizations, education authorities, and religious groups.

Life skills education is highly relevant to the daily needs of young people.
When it is part of the school curriculum, the indications are that it helps to
prevent school drop-out. Furthermore, once experience has been gained in
the development and implementation of a life skills programme for schools,
this may help with the creation and implementation of programmes for other
settings.

Apart from the impact on child health, there may be other benefits for the
school as an institution. For example, evaluative studies of life skills
programmes suggest that the methods used can help to improve teacher and
pupil relationships (Parsons et al., 1988), and there are indications that life
skills lessons are associated with fewer reports of classroom behaviour prob-
lems. There are also research indications of improved academic perfor-
mance because of teaching life skills (Weissberg et al., 1989). Other posi-
tive effects include improved school attendance (Zabin et al., 1986), less
bullying, fewer referrals to specialist support services and better relation-
ships between children and their parents.

Review of Literature

A study titled ‘An Exploration of Teachers’ Attitude towards Life Skills
Education: A Case of Secondary Schools in Thika West’ was conducted by
Susan and Gathanwa1The purpose of this study was to explore the attitude
of teachers towards teaching life skills education as a way of developing the
practice of morality through secondary schools in Kenya. The researchers
used research objectives with the aim of establishing the extent to which life

1Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online)
Vol.5, No.34, 2014

http://www.iiste.org
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skills education was being taught in secondary school, how life skills educa-
tion training had equipped teacher to teach it in schools and to identify chal-
lenges teachers were facing in implementing life skills education. In addition
to recommend measures to be undertaken to improve practice of morality in
secondary schools.

The researchers sampled 12 public secondary schools which constitute 30%
of all public secondary schools Thika West District. The target population
was the head teachers and teachers. Purposive sampling technique was
used to sample teachers and a total number of 60 respondents were sampled.
Data for the study was collected using questionnaires which had both open
and closed question. The data collected was then analysed using both quan-
titative and qualitative techniques. The research findings revealed that ma-
jority of secondary schools in Thika West District were offering life skills
education but allocating a single lesson in a week. This implied that very
little time was spent on it and thus the coverage was very little.

The conclusion was that the learners are not well prepared and equipped
with psychosocial competencies that would help them to manage their so-
cial-moral lives in a healthy and productive manner. The research findings
also revealed that some schools had no time allocation for the subject and
had to teach it after regular classes or any other available time. The conclu-
sion then was that life skills education was not given enough attention as it
should to equip the learners with adaptive skills that would enable them to
deal effectively with the demands of everyday life. According to the major-
ity of the teachers, this was due to heavy workloads due to understaffing
and had to make good mean score and therefore utilized the lesson to teach
other examinable subjects. The implication was that the learners were inad-
equately prepared to deal with demands and challenges of every day’s life.
This could be the reason why most secondary schools students are resorting
to risky behaviors such as drug abuse, riot, violence, student’s dropout and
pre-marital sex among others. The study recommended that the govern-
ment through the Ministry of Education put strategies for effective imple-
mentation of the programme in secondary schools in Kenya.

‘Life Skills Education in Kenya: An Assessment of the Level of Prepared-
ness of Teachers and School Managers in Implementing Life Skills Educa-
tion in Trans- Nzoia District Kenya’ was done by Francis ABOBO1, John
Aluko ORODHO2.  Though Life Skills Education (LSE) has been made a
compulsory component of basic education by the Ministry of Education in

2IOSR Journal of Humanities and Social Science (IOSR-JHSS) Volume 19, Issue 9, Ver. II
(Sep. 2014), PP 32-44 e-ISSN: 2279-0837, p-ISSN: 2279-0845. www.iosrjournals.org

http://www.iosrjournals.org
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Kenya, effective teaching is hampered by several factors. The purpose of
this study was to investigate the level of preparedness by teachers and school
managers in implementing the Life Skills Education in secondary schools in
Trans-Nzoia West District. To achieve this purpose, the study was guided
by three fold objectives, namely) to determine teachers’ training on LSE, ii)
find out teachers’ and students attitudes towards implementation of LSE in
secondary schools, and iii) to establish the level of availability and adequacy
of teaching/learning resources for implementing LSE in secondary schools.
A descriptive survey design was used for the study. From the target popula-
tion of 1800 students, 150 teachers and 37 principals in 37 public secondary
schools in the district, stratified random sampling technique was adopted to
draw 15 principals, 30 teachers and 180 students yielding 225 subjects.

Questionnaires were used to collect data from teachers and students while
interview schedules were used to collect data from the principals. Quantita-
tive data from questionnaires were analysed using Statistical Package for
Social Sciences (SPSS) while qualitative data from interviews were analysed
thematically. The main findings were that most teachers had not been trained
on Life Skills Education hence indicating low level of preparedness by teach-
ers. It was established that while teachers had negative attitude towards
teaching of LSE, students portrayed a positive attitude towards learning of
LSE. Regarding the level of availability and adequacy of teaching and learn-
ing resources, the study found that although the critical teaching/learning
resources were available, they were grossly inadequate in most secondary
schools studied. It was concluded that the level of preparedness by teachers
and school managers was fairly low and this hampered effective implemen-
tation of the educational component in schools visited. It was recommended
that teachers should be trained on Life Skills and appropriate instructional
resources put in place to facilitate effective implementation of life skills not
in the study locale, but also in other schools in the county with similar expe-
riences.

A study of life skills of pupil teachers was done by Rakesh Sandhu3. The
investigator has tried to find out the life skills of pupil teachers. A sample of
300 pupil teachers was taken. Descriptive survey method was applied. A
standardized scale on life skill assessment was administered to the entire
sample. The result reveals that majority of the students have just average
level of life skills which are not adequate. There is a need to train the teach-
ers and consequently develop the life skills among the students. There was
3Indian Journal of Fundamental and Applied Life Sciences ISSN: 2231-6345 (Online) An Open
Access, Online International Journal Available at http://www.cibtech.org/jls.htm 2014 Vol. 4 (3)
July-September, pp.389-395/Sandhu

http://www.cibtech.org/jls.htm
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no significant difference in life skills between male and female pupil teach-
ers as well pupil teachers belonging to urban and rural area. However, a
significant difference was found between science and arts pupil teachers.
Science pupil teachers were found to possess higher level of life skills as
compared to arts pupil teachers.

A study on ‘Life Skills Education in School Setting’ was done byVeena Suresh
and VivekSubramoniam4.  School is the platform for learning for the stu-
dent. The main objectives of school are to build a productive generation in
the future. The teacher focuses on the overall development of the students.
Teacher builds reading writing and arithmetic skills among students. Apart
from these skills it is the duty of the teacher as well as school setting to
enable the students to face challenges in life. It is the generic life skills like
self-awareness, empathy, effective communication, inter personal relation-
ship, problem solving, decision making, creative and critical thinking, coping
with stress and emotions that help the students to overcome challenges in
real life. In this study the researchers aims to identify the importance of life
skills education in school setting and identifying the gap in providing this life
skills in school setting.

The researcher visited many schools, collected the opinion of teachers as
well as students regarding life skill education. Major findings of the study
were majority of the schools focus on development of arithmetic, writing
and reading skills. They feel that improvement in marks of the students will
increase their reputation. The teachers in the school are concentrated on
training the students to score high in their respective subject. The transition
in this focus of education created much impact in the life of student. They
are not able to satisfy their psycho social needs, unable to communicate
with others, inability to identify risk factors, unable to make good decisions
and finally ended up in frequent failures and suicidal attempts.

Through this study researchers described the importance of life skill educa-
tion in school setting. The main objective is to identify the relationship be-
tween principles and methods in teaching process and life skill education
and to identify the gap in the implementation level of the process of teaching
and learning in school setting. Major findings of the study are the perception
on life skill education among teachers varies according to their interest and
attitude towards teaching process. Some teachers are aware about the rel-
evance of life skill education in handling the issues faced by students but
hesitate to apply this because of time constraint and lack of support from
school and parents. Another section of teachers consider it as non-aca-
4Indian J Psychiatry. 2010 Oct-Dec; 52(4): 344–349.
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demic activity with less importance and unwilling to change from the ap-
proach of teacher centred classroom teaching to child centred. School au-
thorities are worried about the disciple of school while engaging in participa-
tory learning approach and due to excess consumption of time they cannot
finish their syllabus on time will affect their result. The conclusion is that
before integrating life skill education we must handle the perception of teach-
ers and school authorities regarding the benefits of this type of teaching.

A Study titled ‘Reconceptualised life skills in secondary education in the
African context: Lessons learnt from reforms in Ghana’ was conducted by
Kwame Akyeampong.5Early notions of life skills in Africa did not consider
the importance of a flexible and portable set of skills that would enable
youth to adapt to changes in the world of work and lay the foundations for
productive well-being and behaviour. Rather, life skills education in many
secondary education curricula in Africa started with an emphasis on devel-
oping specific technical vocational skills considered essential for employ-
ability or self-employment. Using Ghana as an example, this paper shows
how secondary education curriculum reformers recommended shifts that
embraced a new interpretation of life skills focused on 21st-century skills.
This gradual move also reflected the difficulty that secondary education in
general has had in networking with the world of work to provide work expe-
rience that would lead to the development of work-related skills and en-
hance employability. The author’s main argument is that although the
reconceptualization of life skills in secondary education to reflect 21st-cen-
tury skills is a welcome shift in the African context, this need to be accom-
panied by reforms in teacher education. Classroom teaching and learning
need to be adapted in a fundamental way to ensure that youth fully benefit
from the inclusion of 21st-century life skills in secondary education cur-
ricula. Such reforms must include pedagogical practices which nurture com-
munication, collaboration, creativity and critical thinking skills.

The Present Study

The present study is titled ‘A Comparative Study of Life Skills Education in
the Government, Government-Aided and Private Secondary Schools in
Lucknow’. In this study the researcher aims to identify the importance of
life skills education in school setting and identifying the gap in providing the
life skills to students through school setting, content of the curriculum and
the teaching methodology that is adopted in the classrooms. It is a qualita-
5Published online: 30 March 2014_ Springer Science +Business Media Dordrecht and UNESCO
Institute for Lifelong Learning 2014
Int Rev Educ (2014) 60:217–234
DOI 10.1007/s11159-014-9408-2
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tive and exploratory study whereby the researcher will survey private and
government-aided and government run schools and explore the views of
class VIII students and their teachers regarding life skill education. The
study aims at comparing the level of education in life skills provided to the
Government, Government-Aided and Private Secondary Schoolstudents in
different types of school settings. The objective is to identify the relationship
between content, methods in teaching process and school atmosphere and
life skill education and to identify the gap in its implementation in the school
setting. It also aims to explore the kind of practical experience and exposure
the students receive in core life skills to facilitate them to apply these skills in
their daily living.

Methodology

The procedure adopted was in- depth individual interviews and conversa-
tions with the students and teachers of Class 8 of Private, Government and
Aided schools and through the content analysis of the books used for this
standard in different Boards. The study basically used a qualitative and phe-
nomenological methodology of research. This was done through open infor-
mal conversational interview with them, which was tape recorded.  The
teachers and students were contacted on individual basis to find out the
extent to which education is being imparted in various aspects of Life Skills.
Whole proceedings of the conversation were tape recorded with due per-
mission of the respondent, for subsequent content analysis.

Questions were specifically focussed on 6 important Life Skills viz.Problem
Solving, Decision Making, Self-Confidence/Self-Awareness, Empathy, and
Communication/Interpersonal skills. Some questions were based on explor-
ing the teaching methodologies of teachers for teaching different subjects,
teaching of moral science and other extracurricular activities that take place
in schools and classrooms. The interviews were then transcribed and analysed
in a tabular form. Books (especially Hindi, English, Social Studies and Moral
Science) of these schools (3 Boards i.e. ICSE, CBSE and U.P. Board)
were content analysed and interpretation was done accordingly. The aim
was to explore the types of Life Skills that are being emphasized in every
chapter of these books through its content and through the activities pro-
vided at the end of each chapter and how far does the teachers engage the
students in such activities.

Discussion & Interpretation of Data

The researcher visited many schools, collected the opinion of teachers as
well as students regarding life skill education. The data was analysed in
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three forms viz. the content analysis of the books, the interview responses
of teachers and interview responses of the students’ class 8 of the sampled
schools. As far as content analysis of the books are concerned, specifically
Hindi, English, Social Studies i.e. Civics and Moral Science books if any
being followed were analysed.

Comparative Analysis of the Content of Books of different Boards
for Life Skill Education

English, Hindi, Civics and Moral Science books of ICSE, CBSE and U.P.
Board were analysed to identify the level of Like Skill Education being em-
phasized through their content.

As far as books of ICSE Board are concerned every chapter in the English
book has exercises related with Listening, speaking and writing skills. For
example, in the 3rd chapter on ‘The Gift of the King’ the speaking exercise
the assertiveness quality of the character in the story has been discussed
with the students and how the students can also develop this skill in them.
There are different situations given and the students are asked to express
their determination. Such an exercise will help in developing communication
skills in students.

Chapter 5 After Twenty Years has a very good exercise at the end. It asks
the student to think and express as to where will they are after 20 years.
What job will they be doing? Such an exercise can be used to help the
students to understand the importance of goal setting, about short term and
long term goals. Rabindra Nath Tagore’s wonderful poem Where the mind
is without fear is a great opportunity to talk with students about being fear-
less and to be truthful and to try ones best to be knowledgeable. The writing
exercise to share one’s idea of a perfect world can instigate creativity in
students. The poem If in Chapter 21 is a beautiful opportunity to inspire
students to develop determination, fearlessness and to have self-confidence.
It will motivate students to have faith in their qualities and potential. Chapter
22 is a good opportunity to build empathy in students, to understand the pain
of others in adverse conditions. Thus, overall every chapter focuses on im-
portant life skills i.e. self-awareness, empathy, interpersonal relationships,
creativity and problem solving.

Comparatively each chapter in the English book ‘Rainbow’ of U.P. Board
has some or the other life skill that can be inculcated in the children like
empathy, communication skills, self-awareness, self-confidence, interper-
sonal skills, decision making etc. Every chapter and poem in the book apart
from practice in Word Power, Language practice, developing speaking skills



102 | International Journal of Life Skills Education

has many activities under Let’s Do or Let’s Discuss heading where by the
students can be encouraged to work in teams. They can be made to prac-
tice communication skills through discussion and speaking drills. The chap-
ters also have activities which can make the students aware about impor-
tant things. For example chapter 4 Guru Dronacharya; the chapter has an
activity Let’s Discuss which says that Discuss with your teacher about a
few more men, women who were experts in any sports event. The next
Chapter 5 The Wicked Moneylender has an activity viz. Try to find out
persons like Kanhaiya Lal around you. Write a few lines advising your friends
to avoid them.  If the students are seriously made to do such an activity the
students will become alert, learn skills to recognize wicked people around
them and also they will learn skills to avoid such people.

There are 24 chapters in Hindi Book Medha in ICSE. Some stories, some
poems, letters, some essays and some biographies. Apart from the values
inherit in the content of every chapter, there are number of activities related
with every chapter that can develop thinking and imagination skills in chil-
dren. Every chapter has activities at the end apart from question and an-
swers and fill in the blanks etc. For example, in the first chapter that is a
poem or a prayer, there is an activity wherein the students are asked to
discuss among their friends their morning and evening routine activities and
which time of the day they like most. In chapter Aprajita through an ex-
ample of a handicapped girl, the girls can be made sensitive towards handi-
capped people, their uniqueness of personality, their acceptance in society
and thus through more side stories they can be helped to change their atti-
tude to more positive. Through Chapters like Aprajita the authors have em-
phasized self-awareness and uniqueness of a personality. Thus, the differ-
ent activities at the end of each chapter are helpful to develop life skills,
creativity and imagination power of students if these activities are under-
taken seriously.

In U.P. Board there are 22 chapters in Hindi Book Manjari. Some stories,
some poems, some essays and some biographies. Apart from the values
inherit in the content of every chapter, there are number of activities related
with every chapter that can develop thinking and imagination skills in chil-
dren. Every chapter has activities under heading Vichaaraur Kalpana
andKuchKarneko. These activitiesare helpful to develop creativity and imagi-
nation power of students if these activities are undertaken seriously.

There are 33 chapters in the book MaanVyaktitvain U.P. Board. The objec-
tive of this book and its content is to make the students aware about great
personalities in India from time immemorial. The chapters highlight the im-
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portant characteristics of these personalities to inspire the young generation
to inculcate these characteristics in themselves. The main qualities empha-
sized through these personalities are service to the nation, patriotism, dedi-
cation and hard work. They had so much of tolerance which our generation
does not have today. They had so much of love and compassion, sensitivity
and empathy for people of their country, that they sacrificed everything for
their welfare.

The only drawback in this book is the number of chapters which is large in
number. 33 chapters is too much a number for children to understand and
remember. If few selected chapters regarding great personalities would have
been included it would have been much useful from the point of view of
inculcating life skills in children like decision making, problem solving, self-
awareness, interpersonal skills, empathy, and self-confidence.

Every chapter related to civics in ICSE can inspire students to inculcate and
build up values to become a contributing member of their society and the
country at large. Every chapter has a project work related to it and activities
where by the students must use their imagination. For example, chapter 16
on Environmental concerns there is a project work related to pollution and
environmental degradation. If the students are made to work on it they can
become aware about the effects and consequences of pollution. There is an
activity in which they must imagine that their city is the most polluted and
thus they have to give their suggestions. Such kind of activity can sensitize
the students on such grave problems.

Life skill of empathy and sensitivity can be inculcated through the chapter
on Overpopulation and poverty. The project work on observing how pave-
ment dwellers and families in slums live and to report on the observations on
their living conditions is a very useful exercise to build empathy in children.
The picture study in which the students have to express the emotions on the
children’s face again will help the students to associate with the deprived
children. The exercise where they have to use their imagination power can
develop their creative power, thinking skills and problem solving skills.

In U.P. Board there is no Moral Science book prescribed however in ICSE
there is a separate Moral Science Book and it has number of chapters and
exercises that are helpful in inculcating morals and like skills in students.

It can thus be concluded that the content in every subject in different Boards
is quite good and sufficient to inculcate Life skills in students although in
some subjects the syllabus is too much. There are very interesting activities
and small project works related with every chapter in all the books that can
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create interest and awareness in students regarding important issues.

Comparative analysis of the interviews with students and teachers

The interviews would be analysed under the Core Life Skills that were
decided by the researcher to be identified in the school environment and the
teaching methodology in different schools.

I. Problem Solving

Problem solving helps us to deal constructively with problems in our lives.
Significant problems that are left unresolved can cause mental stress and
give rise to accompanying physical strain.

The students of both Private and Government aided schools were inquired
about the kinds of problems they face at this stage of their life. The students
mostly answered that the problems were related more with their academics
i.e. they had subject related problems. Like to quote one of the girls’ verba-
tim “Problems related with friends, subjects. Sometimes family problems. I
feel bad at times”. When they were asked that whom do they approach
when they have problem, they answered that usually when they have any
personal problem they generally approach their parents, mostly their friends.
For problems related with their subjects they approach their teachers.

However, when the teachers were asked about their observation about the
kind of problems the students of this age group are facing their view was
much more detailed and descriptive. They said “Students are not concerned
with books or whatever the teacher is saying; for them more important is
group formation, they behave as per the group, individual look is different.
Only 5% are attentive. They are lacking in discipline. They have lot of com-
petition among themselves, comparison problems. Parents are not paying
attention to them.

One of the teachers emphasized that children are more confident these
days as compared to the by gone days. They are very text savvy. But there
is marked difference when it comes to obedience. Earlier they were more
obedient. These children have become too sensitive to criticism. For small
things they start cutting themselves, get angry. “We notice marks on their
bodies. They do not have much interaction with parents and so teacher’s
role has increased manifold. Children feeling depressed. I have come across
such children”. The teacher reported few cases and new problems of child
abuse. Children are more aware about their sexuality. There is too much
exposure through Net. Children feel that it’s a disgrace if you do not have a
boyfriend.
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Even the teachers of Government-aided schools feel the same. They opined
that 8-9 years back girls were very submissive, introvert, and were not com-
fortable in sharing their thoughts. Now they are very frank and open. They
share of course not with all teachers but with those who are friendly. Home
atmosphere is not good; girls in such schools come from very low status.
They are not able to share anything at home neither with parents not with
siblings.  One of the very senior teachers in the government aided school
said, “I have seen many changes. First children used to stay in joint families.
Today they are being influenced by T.V. Internet; they have no respect, no
sincerity. Only 10% children are good. Many have family problems.”

Teachers both of Private and Aided schools accepted that students approach
them with their problems but most of the time they come up with the subject
related problems. They feel more comfortable to share their worries with
their friends. Teachers in Private school said that students’ problems are
discussed openly in the Moral Science Class. “Sometimes they want to talk
separately. So we give them time. Some who are not open, introvert, teach-
ers have to be more vigilant.” Another important point to be noted is that the
Private schools have a school counsellor that aided schools do not have.
Having a counsellor in the school is too much of a help, quoted few teachers
of a private school. “Many cases I have seen children come and tell I have
been healed. Counsellor was able to help the girls.”

In comparison to this the Aided schools do not have a counsellor. Teachers
whenever they have time discuss some topics or issues with the students.
Few teachers are approachable i.e. students can approach them freely with
their problems. The teacher-taught relationship is overall good but the teachers
in the school are concentrated more on teaching their respective subject as
the course is also too much. Teachers who really wish to help the students
or discuss issues apart from the course do not get sufficient time. The tran-
sition in this focus of education created much impact in the life of student.
They are not able to satisfy their psycho social needs, unable to communi-
cate with others, inability to identify risk factors, unable to make good deci-
sions and finally ended up in frequent failures and suicidal attempts as some
cases were reported by few teachers.

However, it was also explored that since teachers are not professionals or
trainers and so they are not able to teach students useful problem solving
strategies with the help of which they can face the challenges of their lives.
Their explanation is in a very general sense about facing problems in a
strong manner. No special lectures either in Private or aided schools are
arranged for the students so that they can be taught this important life skill.
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II. Empathy

To have a successful relationship with our loved ones and society at large,
we need to understand and care about other peoples’ needs, desires and
feelings. Empathy is the ability to imagine what life is like for another per-
son. Without empathy, our communication with others will amount to one-
way traffic. Worst, we will be acting and behaving according to our self-
interest and are bound to run into problems. When we understand ourselves
as well as others, we are better prepared to communicate our needs and
desires. Empathy can help us to accept others, who may be very different
from ourselves. This can improve social interactions, especially, in situations
of ethnic or cultural diversity. How far the students are helped to develop
sensitivity and empathy in themselves was identified in the answers of the
students and teachers. When students were asked that when they see some-
one in need what do they do, almost all the students whether from the pri-
vate or aided school answered that they try their level best to help the per-
son out. Like a girl of an aided school answered, “Like people laugh when
they see any handicap person. It should not be done. I feel bad, how they
might be living. Feel sad for them. Yes Mam. I think I have everything, food
house, money but these people have nothing, sitting on road, begging. I feel
like helping them.”

Thus, mostly students or children no matter where they study have the altru-
istic tendency in them and try their best to be of help. Children in schools
can be helped to develop sensitivity and empathy towards downtrodden and
deprived people in the society if they are brought face to face with the real
situations. However, as far as the school system is concerned, the aided
schools when asked that whether the students are made to visit orphanages,
old age homes or slum areas, the teachers and the students replied in nega-
tive. They are not taken for any visits. On the other hand one of the private
schools take the students at least twice in a year to such places where the
whole day the students are involved with the people in these centres, they
entertain them, tell them stories, listen to their stories. Teachers told that
students become attached with them and even visit these places with their
parents.

However, there are other Private schools where students are simply made
to collect money for such deprived people through raffle collection or by
collecting clothes, food items etc. They are neither taken to visit such places
nor shown any documentaries on these people so that they can understand
their pathetic conditions.
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Thus, here we can say that it is not the type of school that matters in building
empathy in students rather it all depends on the authorities and teachers as
to how far they consider it important to sensitize the students on this issue.

III. Anger/Stress Management

Coping with stress means recognizing the sources of stress in our lives,
recognizing how this affects us, and acting in ways that help us control our
levels of stress, by changing our environment or lifestyle and learning how
to relax. Coping with emotions means involving recognizing emotions within
us and others, being aware of how emotions influence behaviour and being
able to respond to emotions appropriately. Intense emotions like anger or
sadness can have negative effects on our health if we do not respond appro-
priately. As reported by most of the teachers and proved by many researches
that adolescents are becoming aggressive and intolerant day by day. They
have become so touchy to little things that they indulge in suicidal attempts,
violence, abuse and harming themselves and others. It is the need of the
hour to empower our students both girls and boys to handle difficult situa-
tions in life and to become more tolerant. As far as the content of the books
is concerned we saw that the chapters, whether in English, Hindi, Social
Studies or Moral Science books in ICSE and CBSE Board, have number of
effective exercises and activities which if followed seriously can help our
students to understand their emotions. But the predicament is that the teachers
do not have enough time to take up these activities and moreover majority of
the teachers are not bothered about it. The research findings also revealed
that some schools had no time allocation for the subject like moral science
and had to teach it after regular classes or any other available time. The
class teacher whenever she gets time discusses some issues with the stu-
dents that too in a very general manner.

As far as children of Government aided schools are concerned they come
from very low economic status families. These families have too many chil-
dren to look after and so the physical, social, emotional and psychological
needs of these children are basically deprived of. When needs are frus-
trated such children are sure to become frustrated and aggressive. When
asked children told that their parents beat them “Papa beats sometimes”.

When children were asked how do they handle or cope with their anger,
they replied, “I suppress. Go alone and sit down and cry.” “I sit alone, cry a
lot and then ask Mummy why it happened.” “I shout at people.” Such re-
plies show that children have no other option than to suppress their negative
emotions because they are basically not being guided neither at home not in
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schools how to cope with their stress or emotions. They need to be trained
in this important life skill.

Children of Private schools because they come from elite families they are
many times over pampered but parents have no time to interact with their
children which makes them negative. But in Private schools the Assembly
time is very important where the school Principal discuss important issues
with the students, some real life cases are discussed example of Cyber
Crime etc. Also in Moral Science period students are made to do activities
or express their emotions. In private schools children have classes I Physi-
cal activity and sports which act as a means to bring out their negative
energy. This opportunity lacks in aided schools.

IV. Communication/Interpersonal Skills:

Interpersonal relationship skills help us to relate in positive ways with the
people we interact with. This may mean being able to make and keep friendly
relationships, which can be of great importance to our mental and social
well-being. It may mean keeping, good relations with family members, which
are an important source of social support. It may also mean being able to
end relationships constructively. Effective communication means that we
can express ourselves, both verbally and non-verbally, in ways that are ap-
propriate to our cultures and situations. This means being able to express
opinions and desires, and needs and fears. And it may mean being able to
ask for advice and help in a time of need.

When students were asked whether they can express themselves freely in
front of others, they replied, “I feel nervous, I feel afraid.” I speak but
mostly in front of my friends. I feel afraid in front of others.” There were
many students who accepted that they feel confident in speaking and ex-
pressing their emotions but majority of the students feel nervous. Their ex-
pression ability is poor as the researcher could also observe from their way
of communication.  They are not provided with many opportunities to ex-
press themselves or to shirk their publicspeaking fear. It is a rare phenom-
enon that students are engaged in Games or PT. Apart from subject teach-
ing other activities that take place in schools are music, dance, some art and
craft work, sometimes discussion on some topic etc. There are no specific
lectures for students on topics, like communication skills, problem solving
strategies or how to manage your stress or anger. This is the picture of the
Government and Government Aided schools.

However, as far as the students of the Private schools are concerned their
communication skill is comparatively much better. The school has number
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of activities and various types of opportunities are provided to the students
whereby they can express themselves and their communication ability is
improved. Like in Private schools the Assembly time is in itself an important
period when every day a student has to speak on a topic. This has to be
done by even the weakest student. Then there are debates, discussions,
competitions, House activities, club activities in which every student ac-
cording to their talent and potential take part in these activities and build up
their confidence. One of the teachers in a private school said, “Assembly
important time. Complete every student must speak. Principal stands beside
the child. There is constant grooming. Lot of confidence is seen in chil-
dren”.

V. Self-Confidence/Self Awareness

Self-awareness encompasses emotional awareness, accurate self-assess-
ment and Self-confidence. Self-awareness is the skill of being aware of and
understanding your emotions as they occur and as they evolve. Effective
self-assessment of feelings and emotions will help to improve your confi-
dence and self-esteem.

The findings are that it hardly matters what type of school it is whether
Government or private. In general students are much exposed to the world
outside and thus have confidence in themselves. In fact teachers opined
that they are over confident. Earlier the students were submissive, did not
talk much but today they are ready to talk on any issue and share anything
good or bad. Yes this is true that Private schools do provide opportunities to
students to bring out their talent, to expose themselves to the outer world.
These schools in the Moral science period discuss with students about their
qualities both positive and negative as it was told by the teachers of a private
school. But the aided schools firstly they have no such period, whatever
opportunities are provided to the students it is very rare and there is hardly
exposure of students to the outside world.

IV. Decision Making

Decision making helps us to deal constructively with decisions about our
lives. This can have consequences for health. It can teach people how to
actively make decisions about their actions in relation to healthy assessment
of different options and, what effects these different decisions are likely to
have.

Again as discussed in detail under different heads above it is clear that the
students of the Private schools are more confident in taking decision al-
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though there are some children who are introvert and need a push. These
children don’t speak much, do not express their feelings and are poor deci-
sion makers. When children were asked whether they can take decision
easily, they replied “It is difficult sometimes.” “Many times I am not able to
understand”. When teachers were asked whether the students are allowed
to take decisions in small matters in the class like today they want to study
this chapter, teachers replied that sometimes it so happens, they are so over-
loaded with the syllabus that it is not possible many times.”

Conclusion

Major findings of the study were that majority of the schools focus more on
the development of arithmetic, writing and reading skills. The private schools
are in a better position. They have number of extracurricular activities through
which students are given opportunities to develop leadership qualities, team
building, decision making, developing creativity, developing critical analysis,
communication skills etc. In such schools the Assembly time itself is so
productive as far as the development of students are concerned that even
the weakest student is motivated to express him or herself. Teachers share
more positive relationship with the students and are more open and friendly
with them. There is a separate Moral Science period where in there are
some separate topics on Life Skills. Students have Moral Science period
thrice a week. Lot of useful and learning exercises and productive lessons
are discussed with the students. There are frequent visits to places like
orphanages, slum areas and old age homes to build sensitivity in the stu-
dents.

Through this study the researcher described the importance of life skill edu-
cation in a school setting. The main objective is to identify the relationship
between principles and methods in teaching process and life skill education
and to identify the gap in the implementation level of the process of teaching
and learning in school setting. Major findings of the study are the perception
on life skill education among teachers varies according to their interest and
attitude towards teaching process and their own individual nature. Some
teachers are aware about the relevance of life skill education in handling the
issues faced by students but feel limited to apply this because of time con-
straint, work load and lack of support from school and parents. The conclu-
sion is that before integrating life skill education we must handle the percep-
tion of teachers and school authorities regarding the benefits of this type of
teaching.
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Abstract

Youth are considered as the most productive members of the society, due
to their physical and intellectual capacity. But now a day’s large number of
youth is engaged in antisocial problems like alcoholism, drug abuse, sexual
abuse, smoking etc. These habits deteriorate their physical and intellec-
tual capabilities and seem to be a burden to the society. The present
study focused on exploring life skills as predictor of attitude of college
students towards alcohol and drug abuse. The data was collected from
300 male and female students of government and private colleges of
Solan district of Himachal Pradesh. There was significant and negative
relationship between ‘self-awareness’, ‘empathy’, ‘effective communica-
tion’ and ‘coping with emotions’ dimensions of life skills and attitude of
college students towards alcohol and drug abuse. The results of step-
wise multiple regression analysis revealed that ‘coping with emotions’
dimension of life skills emerged to the most significant predictor of atti-
tude of college students towards alcohol and drug abuse. Second and
third variables to enter the regression equation were ‘problem solving’
and ‘effective communication’ dimensions of life skills, respectively. Impli-
cations of the results are discussed.
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Introduction

Youth are considered as the most productive members of the society, due to
their physical and intellectual capacity (Francis, 2007). But it is sad to rec-
ognize the fact that most of the youth are unable to utilize their potential in
an appropriate way due to lack of guidance and motivation. Now a days a
large number of youth engaged in antisocial activities which create a lot of
social problems like alcoholism, drug abuse, sexual abuse, smoking etc. and
deteriorate their physical and intellectual capabilities and also seem to be a
burden to the society (Özmete, 2011). Alcoholism, being one of these, has
long been known as a risk factor for disease. The 1990 Global Burden of
Disease (GBD) study (Murray and Lopez 1996) identified alcohol as one of
the major global risk factors, accounting for 1.5% of global deaths, 2.1% of
years of healthy life lost owing to premature mortality, 6.0% of years of life
lost owing to disability and 3.5% of disability-adjusted life years (DALYs).
Alcohol-attributable disease burden is expected to further increase in the
future. This is due partly to increases in consumption in developing and
emerging economies in south-east Asia and partly to shifting patterns of
morbidity and mortality, the increased significance of chronic diseases and
injuries related to alcohol. This trend, however, could be reversed quickly;
as much of the disease burden of alcohol is almost immediately preventable
(40% of the overall alcohol-attributable burden is from acute conditions).
While a total ban on alcohol is not realistic, there are other alcohol policy
measures that could be implemented to reduce the resulting disease burden
(Rehm et al., 2004).

In this connection life skill education plays a very vital role to increase the
awareness among the youth about all social problems and to alleviate social
evils from the society. Life skill education helps the individual to improve the
decision-making skill, ability to take everything in the right sense and im-
prove their contributions to the society (Spence, 2003; Francis, 2007). Life
skills are behaviours used appropriately and responsibly in the management
of personal affairs. They are a set of human skills acquired via teaching or
direct experience that are used to handle problems and questions commonly
encountered in daily human life. Life skills have been defined by World
Health Organization (WHO, 1997) as “the abilities for adaptive and positive
behaviour that enable individuals to deal effectively with the demands and
challenges of everyday life.” WHO (1997) included decision making, prob-
lem solving, creative thinking, critical thinking, effective communication, in-
ter-personal relationship, self-awareness, empathy, coping with emotions and
coping with stress in the list of life skills.
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The concept of life skill education is gaining momentum and rightfully so, it
is an important way to perpetuate psycho-social competence among young
students. In current context, where much emphasis is given to academics,
life skill education needs to be stressed heavily upon, and consciously fol-
lowed in the delivery of the school curriculum (Shroff, 2012). It is not suffi-
cient to give young people knowledge and information. Attitudes, values,
social influences, self-esteem and awareness of alternative behavior, are
also important. Equally important are the personal and social skills that they
need to translate their knowledge into behavior in a way that will enable
them to make healthy and responsible choices and decisions. Life skills help
to develop psychosocial competence and empower young people to have
control over what they do (Chalmers & Townsend, 1990). Through a series
of research studies, the life skills training (LST) approach was demonstrated
to be effective in preventing alcohol use (Botvin et al., 1990; Botvin et al.,
1995),marijuana use (Botvin et al., 1984; Botvin et al., 1990, 1995), and
polydrug use (Botvin et al., 1995; Botvin et al., 1997). Furthermore, preven-
tion effects have been shown to be both robust and durable. The results of
a large-scale randomized trial found that prevention effects were evident
more than six years later (Botvin et al., 1995; Botvin et al., 2000). Because
of its emphasis on competence enhancement and the development of ge-
neric personal and social skills, it would appear to offer potential application
to a younger population.

Objectives of the study

The study had the following specific objectives in view:

1. To study life skills among college students.
2. To study life skills in relation to attitude towards alcohol and drug abuse.
3. To study life skills as predictor of attitude towards alcohol and drug

abuse among college students.

Methodology

The study was conducted through descriptive method of research.

Sample

The sample of the present study consisted of 300 male and female students
of government and private colleges of Solan district in Himachal Pradesh.
Sample was selected through stratified random sampling technique giving
due weightage to gender and locale. Out of 300 of sample of students, 150
students (75 girls and 75 boys) were taken from two Government colleges
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of Solan and 150 students (75 girls and 75 boys)) were taken from two
private colleges of Solan.

Tools

The following tools were selected and used by the investigators in the present
study:

i. Life Skills Assessment Scale (Nair et al., 2010):Life Skills Assessment
Scale by Nair et at. (2010) was used to measure life skills among
college students. It is a 100 item scale that contains 10 items each for
the ten core life skills i.e. self awareness, empathy, interpersonal
relationship, effective communication, critical thinking, creative thinking,
decision making, problem solving, coping with stress and coping with
emotions. The scoring for Life Skills Assessment Scale was based on
the five point scale ranging from “always true of me” to “not at all true
of me”. The numerical value of 5, 4, 3, 2, 1 was given to the positive
statements and reverse scoring was done for the responses of negative
statements of this highly reliable and valid scale.

ii. Alcohol and Drug Attitude Scale (Saini and Singh, 2010): The scale
gives an estimate of attitude towards alcohol and drug use of an
individual. This 28 item rating scale is highly reliable and valid. The
numerical value of 5, 4, 3, 2, 1 was given to positively worded
statements from response pattern ranging from ‘strongly agree’,
‘disagree,’ ‘can’t say’, ‘agree’ and ‘disagree’. The scoring was reversed
for the negative items.

Results and Discussion

The data collected for the study were recorded in a tabular form for the
statistical analysis. Descriptive statistics namely Mean, Median, Mode and
Standard Deviation was used to study life skills among adolescents. Corre-
lation was used to study life skills in relation to attitude towards alcohol and
drug abuse among college students. Regression was used to study life skills
as predictor of attitude towards alcohol and drug abuse among college stu-
dents.

Life skills among college students: A description

The table 1 shows the frequency distribution of life skills among college
students.
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Table 1

Life Skills among college students (N=400)

Mean=327.35; SD=36.70; Median=321.00; Mode=319.00; Skewness=.11;
Kurtosis=.77; Range=182; Minimum=242; Maximum=424

The table 1 shows that the Mean in case of total life skills among college
students turned out to be 327.35 with SD of 36.70. It further shows that and
49.33% college students were below average level on total life skills, 33.33%
college students were above average level on total life skills. However, only
17.33% college students were found to possess an average level of total life
skills. It was concluded that the sample of college students under study
were below average on total life skills.

Figure 1: Frequency distribution of total life skills among college students

Life skills in relation to attitude towards alcohol and drug abuse

The co-efficient of correlation between life skills and attitude towards alco-
hol and drug abuse are given in the table 2.
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Table 2

Life skills in relation to attitude towards alcohol and drug
abuse among college students

*pd”0.05; **pd”0.01

The table 2 shows that the value of correlation co-efficient between ‘self-
awareness’, ‘empathy’, ‘effective communication’ and ‘coping with emo-
tions’ dimensions of life skills and attitude of college students towards alco-
hol and drug abuse came out to be -.114, -.125, -.136, and -.175, respec-
tively. This indicates that there was significant and negative relationship
between ‘self-awareness’, ‘empathy’, ‘effective communication’ and ‘cop-
ing with emotions’ dimensions of life skills and attitude of college students
towards alcohol and drug abuse.Further, the value of correlation co-effi-
cient between total life skills and attitude of college students towards alco-
hol and drug abuse came out to be -.10 which is not significant even at 0.05
level. This indicates that there is negative relationship between total life
skills and attitude of college students towards alcohol and drug abuse, though
not significantly so.

The results are in line with the studies of Botvin et al. (2001), Zollinger et al.
(2003), Botvin et al. (2004), Griffin et al. (2006), Spoth et al. (2008), Moradi
et al. (2009), Moshki et al. (2014), which confirmed the positive impact of
life skills training on cutting significantly the adolescent tobacco, alcohol,
and marijuana use initiation; reduce inhalant and polydrug use; and prevent
and immoderate alcohol use. In addition to reducing substance use, LST
was reported have a direct, positive effect on the cognitive, attitudinal, and
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personality factors thought to play a part in substance use among adoles-
cents.

Life skills as predictor of attitude towards alcohol and drug abuse
among college students

The table 3 shows the results of step-wise multiple regression analysis of
life skills as predictor of attitude towards alcohol and drug abuse among
college students.

Table 3

Life skills as predictor of attitude towards alcohol
and drug abuse among college students

*pd”0.05; **pd”0.01

The results of step-wise multiple regression analysis revealed that ‘coping
with emotions’ dimension of life skills emerged to the most significant pre-
dictor of attitude of college students towards alcohol and drug abuse ac-
counting for 2.7% variance in attitude towards alcohol and drug abuse among
college students. Second and third variables to enter the regression equation
were ‘problem solving’ and ‘effective communication’ dimensions of life
skills, accounting for 1.3% and 1.2% variance in attitude towards alcohol
and drug abuse among college students, respectively.

Educational Implications

I. The results of the present study revealed that the college students
possessed below average level on life skills. Hence, the students should
be provided opportunities for enhancing life skills. This could be done by
professionals, teachers and parents.

II. As suggested by the results of the present study, life skills education can
promote self-awareness, empathy, effective communication and coping
with emotions skills and lead to more social acceptability, which in turn
reduce drug abuse tendency. Therefore, it is recommended to plan and
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perform constant LST workshops as effective tools of drug abuse
prevention in colleges and universities.

III. In the present study, ‘coping with emotions’ dimension of life skills
emerged to the most significant predictor of attitude of college students
towards alcohol and drug abuse. Enabling college students to have a
better understanding of their emotions and channelizing these in positive
ways develops anti-drug attitudes and norms, as well as helps them to
resist peer and media pressure to use drugs. Hence, more focus should
be on developing these life skills among college students.

IV. The teachers should be trained in life skills during pre-service and
in-service training programs so that they can provide proper counseling
services and life skills training to their students.

V. Life skills program should be introduced in the curriculum of college
students.

VI. Life skills trainings and workshops should be arranged in colleges to
enhance and improve the life skills of the students.
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Temperament as Predictor of Social Skills
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Abstract

Childhood age is an important period for psychosocial development as
children participate in activities with others outside of their families. The
early years of schooling are utmost important, as children’s social skills set
the stage for interactions with peers and adults. Social skills are consid-
ered as one of the important life skills. This contributes to children’s sense
of competence and wellbeing for healthy living. Temperament is relatively
consistent, basic dispositions inherent in a person that underlie and modu-
late the expression of activity, reactivity, emotionality and sociability.

The present study was carried out in Hisar city of Haryana state. From
Hisar city, four schools were selected and from each school 40 children in
the age-group of 6-8 years were randomly selected.  Total sample consti-
tuted of 160 children and their mothers. Mothers’ rated their children’s
temperament on Malhotra Temperament Schedule (Malhotra and
Malhotra, 1988). Social competence of children was assessed with the
help of Social Problem-Solving Test (Rubin, 1988).

Results revealed that temperamentally highly sociable, highly emotional
and highly rhythmic children were socially more competent as these chil-
dren obtained greater quantitative scores and suggested greater propor-
tions of non-forceful and lesser proportions of forceful strategies in inter-
personal social problem-solving tasks. While on the other hand, distract-
ible children were poor problem solvers and they were likely to obtain
lesser quantitative scores and suggested greater proportions of forceful
strategies. Sociability, positive emotionality and rhythmicity are indica-
tors of easy temperament.

These results indicate that temperament of children is a predictor of so-
cial competence; together these qualities are indicators of healthy rela-
tionships with others that results in healthy living. Findings of the present
study have implications for children, parents, teachers and child care
professionals.

Key words: Temperament, social skills and healthy living
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Introduction

Temperament refers to relatively consistent, basic dispositions inherent in a
person that underlie and modulate the expression of activity, reactivity, emo-
tionality and sociability (Goldsmith et al., 1987). Thomas and Chess (1977)
identified nine main dimensions of temperament which encompass those
described by Goldsmith et al. (1987). These are the activity level of the
child; the regularity of bodily functioning including sleep, hunger and bowel
movements; adaptability to changes in routine; response to new situations;
level of sensory threshold to produce a response to external stimulation; the
general degree of distractibility and the degree of persistence and attention
span. On the basis of a profile on these dimensions, a child can be described
by certain temperamental styles as easy, difficult or slow-to-warm-up.

At times, majority of children display difficult behaviour. Often there will be
no need for parents to intervene because the behaviour will pass without
significant disruption to a child’s life. A child has less ability to control emo-
tions when difficult temperamental issues are involved. Issues of difficult
temperament include: high energy level, poor adaptability, high distractibility,
high impulsivity, sensitivity, negative mood, intensity, and poor social skills.

Almost all children with a difficult temperament demonstrate poor social
skills. Difficult children’s inability to read social cues and their impulsive
behaviour to become part of the peer group, when in fact they are often
emotionally unable to do so, will lead them to exhibit inappropriate social
behaviour. Some of the impulsive behaviours such as, pushing in, calling
names, making inappropriate comments and acting in strange and some-
times violent ways, could lead to peer rejection (Powell &Inglis-Powell,
2016). Emotionally difficult children may not ‘fit’ with siblings and the peer
group. This may also contribute to the inability to make close friends. Many
children with a difficult temperament can be observed trying hard to be-
come part of the general ‘group’. Thus, temperament is likely to affect
social skills of children and interfere with healthy living.

The present research was conducted to assess the temperament of 6-8
years old children and to examine its relationship with social skills and com-
petence.

Methodology

Sample

The present study was carried out in Hisar city of Haryana state. From
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Hisar city, four schools were selected and from each school 40 children in
the age-group of 6-8 years were randomly selected irrespective of their
sex. Total sample constituted of 160 children, 84 boys and 76 girls. Families
of these children were personally visited and mothers were requested to
participate in the study for assessment of temperament of their children.

Measures

The temperament schedule developed by Malhotra and Malhotra (1988)
was used to assess mothers’ perception of their children’s temperament.
This schedule can be used on all child population whether normal or abnor-
mal within an age range of 5-14 years of both the sexes and of any socio-
economic class.

Interpersonal social competence includes not only behavior but also cogni-
tive skills which direct and facilitate children’s social behavior. To assess the
interpersonal social competence of the children, the social problem solving
test (SPST) developed by Rubin (1988) was used. Five stories of object
acquisition were used to assess interpersonal social competence.The char-
acters in the stories wish to gain access to a toy or material in another
child’s possession. These stories aim to assess children’s cognitive reper-
toire of strategies for obtaining access to an object. Picture cards were used
to depict the stories.

Strategies suggested by children were grouped under non-forceful and force-
ful categories. Scores were also computed for the total number of strategies
suggested by each child in all the five stories. Scores were also developed
for each child for relevancy of the strategies and within-story flexibility in
use of strategies.

Results

Maternal perception of children’s temperament

The mean scores of children’s temperament as perceived by mothers against
standard mean scores are presented in Table 1. As presented in table, the
mean scores of different dimension of children’s temperament were 11.60
for sociability, 6.16 for emotionality, 6.54 for energy, 3.15 for distractibility
and 3.54 for rythmicity respectively.
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Table 1:

Means scores of children’s temperament as perceived
by mothers against standard mean scores (n= 160)

Table also shows standard means scores of Malholtra’s temperament sched-
ule.  It can be interpreted from these findings that mean scores of target
sample were similar to standard mean scores given by Malhotra and Malhotra
(1988).

Distribution of children in different categories of temperamental
dimensions

Children were divided into three categories- low, intermediate and high cat-
egories of different temperamental dimensions on the basis of obtained scores
in different dimension of temperament. High sociability indicates that the
child is quite responsive to the environment, adjustable, adaptable and unin-
hibited. For emotionality dimension of temperament, high in emotionality in-
dicates that the child is positive and happy in mood. High in energy dimen-
sion indicates that child exhibits high physical and psychological energy. High
distractibility describes that the child is highly distractible. High on rythmicity
dimension indicates that child is regular and predictable in biological func-
tions.

Table 2:

Frequency distribution of children in different
categories of temperamental dimensions (n= 160)
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Note: Figures in parentheses indicate percentages.

As depicted in Table 2, in sociability dimension of temperament, 46.9 per-
cent children belonged to intermediate category and 30.6 percent belonged
to high category. Majority of children (76.9%) belonged to high category of
emotionality. Fifty three percent of children fell in intermediate category of
energy dimension of temperament. In distractibility dimension of tempera-
ment, 61.9 percent children belonged to intermediate category. Sixty per-
cent of children belonged to high category of rythmicity dimension.

These results indicate that about half of children belonged to intermediate
category of sociability and energy. Majority of children belonged to high
category of emotionality and rythmicity. About sixty percent of children be-
longed to intermediate category of distractibility.

Relationship between temperament and interpersonal social
competence

Correlation coefficients were run to examine relationship between tempera-
ment of children and scores of interpersonal social skills. Quantitative scores
included total number of strategies suggested by children in five stories, total
number of relevant strategies suggested by children (i.e relevancy score)
and total within story flexibility score.

Temperament dimensions included sociability, emotionality, energy, distract-
ibility and rhythmicity.

As shown in Table 3 sociability was significantly positively correlated with
total number of strategies suggested by children, r = .72, p < .05; total rel-
evancy score, r = .44, p< .05; and total within-story flexibility score, r = .66,
p < .05.

Emotionality was significantly positively correlated with total number of strat-
egies, r = .37, p < .05; total relevancy score, r = .28, p < .05; and total within-
story flexibility score, r = .35, p < .05.

Distractibility was significantly negatively correlated with total number of
strategies, r = -.26, p < .05; total relevancy score, r = -.27, p < .05 and
within-story flexibility score, r = -.29, p < .05. Rhythmicity was significantly
positively correlated with total number of strategies r = .49, p <0.05; total
relevancy score, r = .29, p < .05; and total within-story flexibility score, r =
.40, p < 0.05. A negative trend was observed between energy and quantita-
tive scores.

Table 2 also shows that sociability was significantly positively correlated
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with non- forceful strategies, r = .70, p < .05 and significantly negatively
with forceful strategies, r = -.24, p < .05. Emotionality was significantly
positively correlated with non-forceful strategies, r = .36, p < .05; A negative
trend was observed between emotionality and forceful strategies. A nega-
tive trend was observed between energy and non-forceful strategies. En-
ergy was significantly and positively correlated with forceful strategies, r =
.16, p < .05.  Rhythmicity was significantly positively correlated with non-
forceful strategies, r = .47, p < .05. A negative trend was observed between
rhythmicity and forceful strategies.

Table 3:

Correlations between temperamental dimensions and
quantitative scores of interpersonal problem-solving tasks

(n= 160)

Note: * Significant at 5% level

It can be interpreted from these results that highly sociable, highly emotional
and highly rhythmic children suggested greater number of strategies. These
children also suggested highly relevant strategies and were more likely to
suggest flexible alternatives in the stories. On the other hand, distractible
children were less likely to obtain greater quantitative scores. Further, find-
ings revealed that highly sociable, emotional and rhythmic children suggested
greater proportions of non-forceful and lesser proportions of forceful strat-
egies.

Discussion

Temperament refers to relatively consistent, basic dispositions inherited and
manifested very early in life and which might be influenced by the environ-
ment. It incorporates those parts of personality that relate to how a person
behaves, including activity level, reactivity to stimuli, emotionality and socia-
bility. Children can be categorized in any one of the three temperamental
styles: easy, slow-to-warm-up, and difficult. Children with easy tempera-
ment are easy going, happy, positive in mood, adaptable to new situations,
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and are regular in their habits. Children in slow-to-warm-up temperament
category are slow to adapt, respond to new situations and to changes in
routine with mild resistance, and are moody and quite active. Children with
difficult temperaments are highly active, energetic, irritable and irregular in
their habits. They react strongly to changes in routine and are slow to adapt
to new situations.

Results of present study revealed that mean scores of selected children
were similar to standard mean scores given by Malhotra and Malhotra (1988).
Results indicated that about fifty percent of children fell in intermediate
category of sociability and energy and majority of children belonged to high
category of emotionality and rythmicity. These are indicators of easy tem-
peramental style. Malhotra and Malhotra (1988) also reported similar find-
ings. These findings also get support from Balda et al. (2009). These au-
thors found that majority of boys and girls fell in the easy temperamental
style.

Results of the present study also showed that highly sociable, highly emo-
tional and highly rhythmic children suggested greater number of strategies.
These children also suggested highly relevant strategies and were more
likely to suggest flexible alternatives in interpersonal dilemmas. On the other
hand, distractible children were less likely to obtain greater quantitative
scores. These results get support from the literature reviewed.

Balda and her colleagues examined relationship between temperament and
social problem-solving skills of preschool children. Balda and Irving (2000)
in an Australian study, Balda et al. (2000) and Balda (2001) in different
studies with preschool-aged children found that adaptability, approach and
persistence dimensions of temperament were positively correlated with num-
ber of strategies in object acquisition, friendship initiation and avoiding anger
problem-solving tasks. Children who were easy to adapt, more approach-
able and persistent were more likely to suggest different strategies in social
problem-solving task areas. These children were also more flexible in pro-
viding alternate solutions in all the three task areas- object acquisition, friend-
ship initiation and avoiding anger. Also, they were more likely to suggest
relevant solutions in all the three task areas. Results also revealed that dis-
tractible children suggested less number of strategies in object acquisition,
friendship initiation and avoiding anger problem-solving tasks. They were
also less able to suggest different strategies in all the three task areas and
were also less flexible in providing alternate solutions across all the three
task areas. Also, distractible children were less likely to suggest relevant
solutions in hypothetical problem-solving tasks. Finally, the study showed
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that there are relations between temperament dimensions, particularly four
dimensions- adaptability, approach, distractibility and persistence, and social
problem-solving skills. Highly distractible children are poor problem solvers,
whereas, children who are adaptable, approachable and persistent are good
problem solvers.

In another study, Paswan (2011) studied temperament and social problem-
solving skills of children. Highly distractible children suggested less number
of strategies in object acquisition tasks. They were less flexible in providing
alternate solutions and suggested irrelevant solutions in hypothetical prob-
lem solving tasks.

Results of this study also revealed that highly sociable, emotional and rhyth-
mic children suggested greater proportions of non-forceful and lesser pro-
portions of forceful strategies, while reverse was true for children who were
low on sociability, emotionality, rhythmicity and high on distractibility and
energy dimensions of temperament. High sociability, emotionality and rhyth-
micity are indicators of easy temperament. While high distractibility and
energy, and low sociability, emotionality, rhythmicity are indicators of diffi-
cult temperament. These findings also get support from previous literature
indicating that children with difficult temperament tend to be more aggres-
sive in peer interactions (Sterry et al., 2010; Paswan, 2011).

Previous research has demonstrated that temperament makes independent
contributions to behavioral problems commonly associated with poor social
skills and competence including peer ratings and observed pro-social behav-
ior (Diener& Kim 2004; Sanson et al. 2004; Eisenberg et al. 2000; Walker
et al. 2001). Baer et al. (2015) reported that children identified as ‘high-risk’
based on their temperament profile could be provided with intervention ser-
vices aimed at the development of pro-social behaviors.

It can be concluded that temperament is one of the predictors of social skills
of children. Children with qualities of easy temperament are good in inter-
personal problem solving skills, while children with difficult temperament
are poor in social competence and social skills. Poor social skills lead to
maladaptive behavior in children and poor interpersonal relationships with
others. Children with poor social skills are likely to be either rejected or
neglected by the peer group. For healthy living it is important that children
develop healthy relationships with others and get accepted by their peer
group and act in accordance with group norms. Temperamentally difficult
child if identified early, parents and caregivers can work together with chil-
dren and help these children grow in peaceful and supportive environment.
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Parents need to adapt their parenting strategies to fit well with their children’s
temperament so that there is good fit between child’s temperamental at-
tributes and parenting style and promote healthy living for both children and
their parents.
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Abstract

Recognizing the importance of psychosocial and adaptive skills for deal-
ing with the challenges of life for adolescents, teaching of Life Skills is a
part of the curriculum of secondary schools. Teachers are key players in
facilitation of social and emotional skills in students. Teachers are trained
in imparting these skills to the students. However, the irony is that there is
no input given to the teachers themselves, at the pre-service or in service
training to develop these skills.The aim of the present study was to assess
the domains of self management of pre-service teachers, pursuing the B.
Ed course. Five sub skills in the domain of self management skills, viz Self
Esteem, Self Confidence, Self Awareness, Goal Setting and Self Monitor-
ing are studied. These sub skills were assessed by administering the Life
Skill Scale constructed and validated by the researcher. Survey method
was used for the study. The sample was 148 male and female student
teachers pursuing the B. Ed course in colleges affiliated to Mumbai Uni-
versity. Pre-test and post test results were compared to analyze the devel-
opment of life skills during the B. Ed course. The data was analyzed using
descriptive and inferential statistics to determine the level of sub skills in
the domains of self management.The findings suggest that while skill of
Self awareness increased during the B. Ed course, skills of Self confidence
and Goal setting did not show a significant difference. An interesting, but
alarming finding is that the skill of Self esteem and Self monitoring showed
a significant decrease during the B. Ed course. The findings provide a
foundation for designing a course to facilitate the development of these
life skills in pre-service teachers.

Key words: Life Skills, Pre-service teachers, Self Management skills,
Teacher education.
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Introduction

Life skills refer to the range of cognitive, emotional and psycho social abili-
ties which are needed for living a productive and fulfilling life. These skills
are learnt informally through the environment and formally through interac-
tion with significant others. These skills were passed on from generation to
generation, and imbibed through the socio-cultural interactions. However, in
recent times, the rapid pace of change, changing family structures, and ad-
vances in technology have led to the need to learn psychosocial skills which
will help in adapting and flourishing in a time of rapid transition.

India is expected to be the nation with the highest youth population by the
year 2022. India’s 0.8 billion population is in the productive age group. This
is a great resource, as well as a great challenge for provision of the right skill
sets to the youth. The India Skills Report (2016) points out that only 33% of
the youth in India are employable. This is an alarming situation. Rampant
unemployment in youth leads to psychological problems like depression at
the individual level, and increasing crime and conflict in the social context.
Equipping the youth with the skills needed to live a productive life is thus a
crucial need at this stage.

The skills for a productive life include cognitive as well as non-cognitive
skills. While cognitive skills are a focus of formal education, non-cognitive
skills generally take a back seat in the academic preparation of our youth.
But it is these non-cognitive skills while a\form the predictors of success in
personal and professional life. Research suggests that non-cognitive skills
are important for an array of outcomes, ranging from schooling to labour
market success (Carnerio et. al 2011). A survey of the skills which employ-
ers find important for employees include adaptability, communication and
interpersonal skills (India Skills Report, 2011). This prepares a strong case
for inclusion of these skills in the education. Thus, non-cognitive skills are
included in the curricula at various educational levels, under the umbrella of
life skills.

Concept of Life Skills:

A skill is a learned ability to do something well. Life Skills are skills that
enable individuals to live a fruitful life. Life Skills are subject to interpreta-
tion and there is no single definition of life skills. UNICEF defines Life Skills
as “A behavior change or behavior development approach designed to ad-
dress a balance of three areas, knowledge, attitude and behavior.”The In-
ternational Bureau of Education defines Life Skills as “personal manage-
ment and social skills that are necessary for adequate functioning on an
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independent basis.” World Health Organization (WHO) defines Life Skills
as, “The abilities for adaptive and positive behavior that enable individuals to
deal effectively with the demands and challenges of everyday life.” Ac-
cording to WHO life skills consist of personal, interpersonal, cognitive and
physical skills that enable people to control and direct their lives and to de-
velop the capacity to live with and produce change in their environment.

Life skills involve the processes of thinking, feeling and acting that develop
an attitude favoring positive change, knowledge revealing how to change
and skills in realizing the desired change. (Tung, 2002).Classification of life
skills is done on the basis of the perspective through which life skills are
viewed. The World Health Organization (2003)  groups  life skills into the
following three categories;

i. Communication and interpersonal skills
ii. Decision making and critical thinking skills
iii. Coping and self-management skills

The present study considers the domains of self management skills. Self-
management skills are the skills to assume responsibility for the quality of
one’s life and the competence to assess and make the required changes for
positive development of self, i. e. the skills to increase internal locus of
control. Individuals differ in their perception of control over their lives. Rotter
(1966) asserts that individual differences exist in perceived responsibilities
for one’s own actions and the individual’s sense of personal control and
reinforcement. He defines locus of control as a generalized expectancy of
internal self-initiated change orientation versus external change attributed to
a source or power outside of the person over behavior outcomes. Internal
locus of control results in fulfilling the basic need of autonomy, which leads
to well-being for individuals (Ryan & Deci, 2000).

Need of the study:

Life Skills have been integrated in the curriculum across the different school
boards in India. Teachers are expected to integrate as well as evaluate the
learners in terms of Life skills. This necessitates teachers themselves to be
proficient in Life Skills as well as in the methods of Life Skills Education.
The fast-changing environment in education, the advent of technology and
changes in family structures leads to several challenges, which pre-service
teachers need to be trained to face. At the individual level, the pre-service
teachers themselves are largely in the age group of 22 – 35, and need the
skills required for young adults to cope with the developmental tasks of their
age group.
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Self management skills are the skills to increase internal locus of control.
Research evidence shows that locus of control is significantly related with
well-being, work place reliability and lower rates of depression and suicidal
thoughts (Bazylewiez-Walczak, 1985; Burger, 2006). Skills for increasing
internal locus of control increase control that individuals experience over
their lives by increasing the expectation that a person’s actions can influ-
ence the outcomes. Prospective teachers trained in increasing internal locus
will develop a realistic self perception, an acceptance of aspects of self
which cannot be changed. These teachers would show an increase in the
sense of personal power and personal responsibility to influence outcomes,
confidence and motivation to set and achieve goals.

The pre-service teacher training course aims to impart the skills required for
personal and professional development of student teachers. However, the
irony is that there is no input given to the teachers themselves, at the pre
service or in service training to develop these skills. The assumption may be
that the teachers have the requisite life skills . It may also be assumed that
the B.Ed course will inculcate these skills in spite of there being no focused
training in this area. Thus there is a need to investigate the level of self
management that prospective teachers are equipped with, and also to as-
certain the domains of self management which are developed during the
course of pursuing the B.Ed course.

Since self management skills are of paramount importance at the personal
and professional level, there is a need to study the self management skills
developed through the pre-service education program.

Objectives of the study:

1. To study the level of self management skills of pre-service teachers of
University of Mumbai.

2. To study the levels sub skills in the domain of self management skills of
pre-service teachers developed during the B. Ed program.

3. To compare the level of self management skills of pre-service teachers
of University of Mumbai with respect to gender.

Operational Definitions:

The operational definitions of the variables considered in this study are:

• Self management Skills:

Self-management skills are the skills to assume responsibility for the
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quality of one’s life and the competence to assess and make the required
changes for positive development of self, i. e. the skills to increase internal
locus of control.

Adapted from the categories of life skills for skills based health education
given by WHO, component skills of the skill of increasing internal locus of
control, their definitions as conceptualised for the present study are given
below:

1. Self esteem: The skill of developing and sustaining the disposition to
experience oneself as being competent to cope with the basic
challenges of life, and as being worthy of happiness.

2. Self confidence: The skill of developing and sustaining realistic
confidence in one’s own judgment, ability and power.

3. Self awareness: The skill for developing and sustaining awareness of
rights, influences, values, attitudes, rights, strengths and weaknesses 

4. Goal setting: The skill of establishing specific, measurable, realistic and
time targeted goals.

5. Self monitoring: The skill of looking at oneself objectively in order to
assess aspects that are important to one’s identity.

Pre-service teachers:

Graduates of any stream, admitted to the B.Ed. Course in a teacher educa-
tion institution affiliated to the University of Mumbai. .

B. Ed course:

One year pre-service teacher education course offered by University of
Mumbai.

Method and Materials:

The sample for the study was 148 student teachers of two B.Ed colleges in
Mumbai (N=148). The age of the participants ranged from 21 years to 32
years. The study included 62 male and 86 female student teachers.

Stratified random sampling method was used for the study. A list of B.Ed.
colleges in Mumbai was obtained and these were classified into two strata
based on the type of college as Aided and Unaided. From each group, two
colleges were selected randomly using lottery method.

The tool used for the study was the Life Skills Assessment Scale developed
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by the researcher.The multidimensional scale consists of statements with a
five point Likert type scale. The scale has test retest reliability coefficient
0.8, and Cronbach’s Alpha reliability coefficient 0.84. Face and content va-
lidity of the scale is established.

Survey method was used for the study. The pre-test was given to the sample
at the beginning of the B. Ed course, while the post test was administered at
the end of the course. The duration between the pre-test and post test was
seven months. The data collected was analysed to determine the level of
self management skills.

Results and Discussion:

The quantitative analysis of the data was carried out using quantitative and
inferential statistics. SPSS version 19 was used for the analysis of data.

Parametric tests were used for testing hypothesis in the present study. Use
of parametric techniques requires the fulfillment of certain conditions like
random sampling, sample size more than 30, normal distribution and equal
variances. All these conditions were satisfied in this study. Independent
samples t-test was used to test hypotheses in this study. In the present study,
the critical value of t from the table for N-2 degrees of freedom is

At 0.01 level = 2.58

At 0.05 level = 1.96

The hypotheses arising from the objectives of the study were tested by
using t-test for independent samples. The hypotheses were framed in the
null form.

The results are discussed below:

Development of Self management skills during the B.Ed course:

In order to ascertain the development of self management skills during the
B.Ed course, the following hypothesis was formulated:

H0 -1: There is no significant difference in the pre-test and post-test self
management skills scores of pre-service teachers.
The results of the t-test are tabulated below:

Table No.1
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Thus the difference in self management skills scores between the pre-test
and the post-test was not statistically significant, t (294) = 1.34, p < 0.05.

Hence the null hypothesis is accepted. There is a no significant difference in
the self management skills of pre-service teachers before and after the
B.Ed course.

Component life skills developed during the B.Ed course:

Ho2: There is no significant difference in the pre-test and post-test scores
of the component life skills in the domain of self management skills for
pre-service teachers.

The results for the five component life skills viz Self esteem(SE), Self con-
fidence (SC), Self awareness (SA), Goal setting (GS) and Self monitoring
(SM) are tabulated below:

Table No.2

The difference in  scores  between the pre-test and the post-test of SE, SA
and SM was statistically significant. Hence, the null hypothesis is rejected.

Since the pre-test means of SE and SM are higher than the post-test means,
the level of these skills after undergoing the B. Ed course is lesser than the
level before beginning the B.Ed course. The pre-test mean of SA is lower
than the post-test mean, hence the level of SA skills after the B.Ed course is
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higher than that before the B.Ed course.

The difference in the pre-test and post-test scores of SC and GS is not
statistically significant. Hence, the null hypothesis is retained. Thus, there is
no difference in the level of SC and GS before and after the B.Ed course.

Analysis of the level of Self Management skills with respect to gender:

Ho-3: There is no significant difference in the self management skills
developed in student teachers during the B.Ed course with respect to
gender.

The male and the female pre-service teachers were matched on pre-test,
and no significant difference was found in the self management skills before
the B.Ed course.

The post-test scores were then compared using t-test. Results are tabulated
below:

Table No. 3

The difference between the scores of male and female pre-service teach-
ers is not statistically significant, t (146) = 0.47, p < 0.05. Hence, the male
and female teachers have equal levels of self management skills after the
B. Ed course.

Discussion:

The findings of the study reveal that there was no significant difference in
the self management skills of pre-service teachers after doing the B. Ed
course. Self management skills are skills which increase internal locus of
control and help the teachers to take responsibility of their lives. These skills
are also the key to the teacher’s beliefs in their capacity to bring about a
desirable change. Jeloudar and Goodarzi (2012) found a significant and posi-
tive relationship in the teacher’s internal locus of control and job perfor-
mance. They also report that teachers with higher degrees show higher
internal locus of control. Hence, measures need to be taken to ensure that
the B. Ed course develops self management skills in the pre-service teach-
ers.
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Findings regarding the component sub-skills of self management skills show
that the B. Ed course did not result in an increase in the skills of Self confi-
dence and Goal setting. The B. Ed course is designed to equip the pre-
service teachers with the skills required to fulfill their future role as educa-
tors. It is expected that being equipped with these skills will lead to an in-
crease in the self confidence of the teachers. But the findings of this study
do not support this expectation. There could be many reasons for the levels
of self confidence not increasing after the B. Ed course. The course is of 1
year duration, and packed with a host of activities. The pre-service teachers
handle many activities simultaneously and may not get enough time to prac-
tice the skills required, thus resulting in not feeling confident about their
acquired skills. Goal setting is the foundation of pedagogical practice, to
ensure student learning. Research findings suggest that setting goals in-
creases motivation and achievement (Mitchell, 1982; Locke and Latham,
2002). The finding that the B. Ed course does not lead to an increase in the
goal setting skills is a matter of concern.

The findings of the study reveal that the skill of Self Awareness increased
during the B. Ed course. The B. Ed course offers opportunities for pre-
service teachers to explore and showcase their skills in curricular as well as
co-curricular arenas. This may have led to the increase in the skill of self
awareness. The course involves practice and feedback for the pre-service
teachers in pedagogical skills, this also may contribute to an increased aware-
ness of individual strengths and weaknesses.

The skills of self esteem and self monitoring decreased after the B. Ed
course. Kohn (1994) argues that the construct of self-esteem is difficult to
measure as it mostly involves self-report measures. Research evidence sug-
gests that self-esteem may have cultural underpinnings (Kohn, 1994; Schmitt
&Allik, 2005) [16, 17]. Cai, Brown, Deng and Oakes (2007) [18] investi-
gated the underlying cause of reported lower levels of self-esteem in people
from the East Asian countries as compared to their Western counterparts.
Their study revealed that the cause may be cultural differences in norms of
modesty. As Asian cultures place a great value on modesty, the participants
may be reluctant to rate themselves high on self-report measures of self-
esteem. This observation is also applicable to the Indian culture. Another
reason could be that though the entry requirements for the B. Ed course are
not very stringent, once the student teacher is admitted to the course, s/he is
expected to handle academic as well as practicum tasks which demand a
high level of competency. Student teachers who lack this competence may
face repeated negative feedback, resulting in lowering of self esteem.
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The skill of self monitoring is also not focused upon in the course, the stu-
dent teachers are exposed to strict and externally imposed set of instruc-
tions and deadlines. This could result in a decrease in their skills of self
monitoring.

The study found no difference in the male and the female teachers with
respect to their development of self management skills. Research findings
indicate the influence of gender on development of self management skills
(Chlebowy,2013) these mainly pertain to self management in the context of
health. The male and female pre-service teachers undergo similar experi-
ences in the B. Edcourse, this may lead to this finding. A matter of concern
is that the self management skills of both male as well as female teachers
are lower after the B.Ed course.

Conclusion:

Teaching is recognized as one of the most important and demanding occu-
pations in society (Vesely, Saklofske, & Leschied, 2013). Self management
skills help the teachers to confidently play their role as change agents and
role models for the youth. The present study highlights that the B. Ed course
does not develop self management skills in pre-service teachers with an
exception of the skill of self awareness. This presents a strong case for
inclusion of a life skills training program in the pre-service education cur-
riculum. Such a program would contribute to the development of the pre-
service teachers at a personal and professional level, and the development
of the future generations.

References

Baum, A. C., & King, M. A. (2006).Creating a climate of self-awareness in early childhood
teacher preparation programs. Early Childhood Education Journal, 33(4), 217-222.

Cai, H., Brown, J. D., Deng, C. & Oakes, M. A. (2007). Self esteem and culture: Differences
in cognitive self evaluations or affective self regard? Asian Journal of Social
Psychology, 10(3), 162-170.

Chlebowy, D. O., Hood, S., &LaJoie, A. S. (2013). Gender differences in diabetes
self-management among African American adults. Western journal of nursing
research, 0193945912473370.

Durlak, J. A. (2015). Handbook of social and emotional learning: Research and practice.
Guilford Publications.

Jeloudar, S. Y., &Lotfi-Goodarzi, F. (2012). Predicting Techers ‘Locus of Control and Job
performance among MA and BA Teachers Senior Secondary Schools. International
Journal of Humanities and Social Science, 2(12), 248-252.

Kohn, A. (1994). The truth about self-esteem. Phi Delta Kappan, 76, 272-272.



Indian Association of Life Skills Education | 141

Locke, E. A., & Latham, G. P. (2002).Building a practically useful theory of goal setting and
task motivation: A 35-year odyssey. American psychologist,57(9), 705.

Mitchell, T. R. (1982). Motivation: New directions for theory, research, and
practice. Academy of management review, 7(1), 80-88.

Schmitt, D. P. & Allik, J. (2005). Simultaneous administration of the Rosenberg Self-esteem
Scale in 53 nations: exploring the universal and culture-specific features of global
Self-esteem. Journal of personality and social psychology, 89(4), 623.

Vesely, A. K., Saklofske, D. H. &Leschied, A. D. (2013). Teachers—The Vital Resource

The Contribution of Emotional Intelligence to Teacher Efficacy and well-being. Canadian
Journal of School Psychology, 28(1), 71-89.

WHO, (1999) Partners in Life Skills Education.Conclusions from a United Nations
Inter-agency Meeting.Geneva, WHO.

UNESCO (2004) Report of interagency working group on life skills in EFA, UNESCO, Paris
retrieved from http: //www. unicef. org/eapro/IATT-UNESCO_LifeSkillsReport. pdf
on 12/06/2008

UNICEF. (2005). Life skills-based education in South Asia, A refional overview prepared for
the South Asia Life skills-based education forum, . UNICEF Regional office for South
East Asia.

UNICEF. (2012). Global evaluation of life skills education programmes. New York:
Evaluation office United Nations Children’s fund.

Websites:

https://wheebox.com/logo/ISR-2016-small.pdf retrieved on 12/12/15

https://hilt.harvard.edu/files/hilt/files/settinggoals.pdf retrieved on 18/12/15

https://wheebox.com/logo/ISR-2016-small.pdf
https://hilt.harvard.edu/files/hilt/files/settinggoals.pdf


142 | International Journal of Life Skills Education

International Journal of Life Skills Education Volume 2 | Number 2 | July 2016

Amalgamation of Life Skill Education in Core
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Challenges, Concerns, Issues and Solutions
Prashant Thote and L. Mathew*

Abstract

Life skill education is value addition programme which aims to provide
students with strategies to make healthy choices that contribute mean-
ingful life. Today more emphasis is given on life skill education which should
be central focus of the education. In the context to present day, it is not
enough for teachers to merely give information and knowledge. Amal-
gamation of life skill education with other core school subjects becomes
very important to achieve optimum results. In the present paper attempt
is made to study the amalgamation of life skill education with language
teachings in terms of curriculum design, scheme of implementation, chal-
lenges and their possible solutions. The present study conducted in a
Private English medium school in Central India. Snow ball sampling
method was employed to draw the sample. Data was collected through
questionnaire, interview, document analysis and classroom observation.
Curriculum designed, classroom management, choice of learning materi-
als, learning assessment and selection of teaching pedagogy are the
challenges faced by the teachers during amalgamation of life skill educa-
tion with English language teaching (ELT).To make amalgamation of life
skill education with English Language Teaching few suggestions were
also made. To grill the life skill education in proper way some recommen-
dations are also suggested.

Key words: Life skill, Education, Amalgamation and curriculum design.

* GyanodayaVidya Mandir, Narsingarh



Indian Association of Life Skills Education | 143

Introduction

The amalgamation of the life skill education with core subjects of the school
is a matter of debate and research also. Life skill programme effectively
implemented in CBSE school from 2010 onwards for secondary classes.
Due to its importance life skill education implemented for Primary and Sec-
ondary classes also. Life skill education has been great concern among
policy makers, researchers and now school teachers also. The number of
research study has been carried out to find out way to develop life skills.
The findings reveal that not all projects have always successful for the imple-
mentation of life skill education.

The teaching is helping/showing someone to learn how to do something’s or
helping someone to learn or giving instructions or guiding in the study or
providing knowledge, we may say that it is the actions of person imparting
skills or knowledge or instructions. Language  teaching is to help learners in
any way that motivates them to work with language .  It is not only impart-
ing/ transferring knowledge on the part of learners but also developing lan-
guage  skills too .Language skill may be acquired through :-

• Practicing the language
• Audi –lingual method
• Grammar translation
• Communication language teaching

Knowledge of language is another important element in language teaching.
Students not only use language grammatically correct but also socio- lin-
guistically appropriate. The aim and objectives of language teaching vary
from time to time, place to place. Most widely accepted belief is for com-
munication. To develop communication competence is the main aim of lan-
guage teaching in schools. Language learning is also to develop knowledge,
skills to understand and participate in a wide range of practical communica-
tion activities. There are four different components that build the communi-
cation skills. They are:

1. Grammatical competence
2. Discourse competence
3. Socio –linguistic competence
4. Action competence

For this study, the rsearchers have formulated life skills in to following four
categories for amalgamation with teaching of language for classes VI to
VIII.
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Amalgamation of life skills education with language education.Language
curriculum which is integrated with the life skills to develop communicative
competence on the part of the language. The acquisition of life skills go
simultaneously with language skills. Amalgamation should follow the four
pillar of learning

1. Learning to know

2. Learning to do

3. Learning to be

4. Learning to live together

Amalgamation of life skills education must be integrating all the elements of
teaching simply called 5M

• Materials: Learning materials to life skills education

• Methods: Techniques and learning activities

• Media: Type of life skills

• Measures: Assessment and evaluation tool

• Management: Support for acquisition of language and life skill

• Man: Teachers as role models

The teachers must develop the approach to meet the goals of language
learning
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• Thematic based language leaning

• Sheltered content language instructions

• Skill based instructions

• Team- teach approach

To select the learning materials for content based language teaching is based
on the kind of content being taught. If we want to teach responsibility, then
material should have reflectedresponsibility in term of its in topic or lan-
guage content. Teacher should develop own learning material. The content
selection should considered

• Students physical, cognitive, emotional development
• Relevant to their need
• Appropriate with   existing time and resources
• Relevant to student culture

By the process, itmeans practicing life skills education during teaching-learning
process in the classroom settings. Example: To develop the interpersonal
skills among students. Students are grouped to work together among their
peers. They are not directly taught these skills but in structured learning
experiences designed by teachers. The students may be subconsciously learn
interpersonal skills since the material they study must content subject as
reading comprehension or writing letter. The teacher may use the following
instructions

• Activity based teaching

• Interaction/participation

• Reinforcement

• Brain storming

• Role playing

• Debate

• Story telling/Poem recitation

• Games

• Content analysis

• Decision mapping/Problem tree

• Story/situation analysis \
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Media:  Life skill education amalgamation with teaching English languages.
Teaching playan important role in implementation of life skill education in
school. Success and failure is depending upon   teachers participations I
implementation of life skill education in school. Life skill education teachers
display good discipline, coming on time, wearing official dress, leaving school
as scheduled.

Classroom management: It is t make to teaching learning process success-
ful. It ranges from self discipline, to preventing misbehavior from reducing
class of friction to providing student with rewards and punishment. The
amalgamation of life skill education through class room management reflect
in sitting arrangement, rewards, punishment, students, stress reduction, U
shape and O shape sitting are central in developing social as well as per-
sonal skill. Reward and punishment are important to develop several per-
sonal skills such as confidance, discipline and self esteem.

Assessment:  A basic indicator of amalgamation through learning assess-
ment   for both language learning and life skill learning. To develop reliable
and valid assessment tool for both language and life skill is major challenge.

Methodology

Research design: The survey method was employed. The most appropri-
ate research design was qualitative research was employed.

Sample:  Snow ball sampling method was employed. It begins from small
unit and never gets along with run.

Tool: Data was generated through interview,observation and document analy-
sis. The teacher interview is focused on

• Type of life skill integrated with English Language Teaching (ELT)

• Strategy to integrate life skill in English Language Teaching (ELT)

• Problem encounter during implementation

The researcher was the Principal and conducted the observation every week
for nine weeks. The observation was terminated when general pattern is
conceptually formulated.Document analysis was carried out to know the
kind of life skill integrated with ELT, kind of teaching material used, kind of
assessment used, teaching media and general steps in teaching.
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Table-1

Type of life amalgamation in ELT

Table-2

The strategies to amalgamation life skill education
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Table-3

The integration through Management of classrooms

Table-4

The problem evident during the Implementation

Table-5

Teacher satisfactions with the existing model
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Result and discussions

• The type o life skills integrated with English Language Teaching

Total 15lesson plans prepared. Total 18 life skill were identified by using
brain storming sessions. Total 11 types of life skill were indentified for
integration with English Language Teaching. Total 7 types of life skill
indentified through classroom observation (Table-1) collaborative
working and communication are the two life skills most appropriately
integrated with lesson plan and empirically evident during classroom
observation most of the life skills conceptually integrated in ELT.

• Strategies of Integration

Teacher applied different ways /plans/approach of integration of life
skill education into core subjects. Most of the teachers applied
integration of life skill education through organizing activities relevant to
life skills. Life skills integration through process only few teachers
integrated life skill through central content. Document analysis and
classroom observation did not approve at all.Tale-2 Represented the
teachers’ strategies to integrated life skill in   ELT as it is evident from
interviews, classroom observations and document analysis.

• Method of Integration

The integration methods e.g. techniques and learning activities was
confirmed by 70% teachers. The exploration to the classroom sessions
strengthen their claims. 60% teachers integrated life skill by organizing
group discussions, 17% teacher by pair work, 8% teachers by student’s
reflections and 7% teachers by students’ presentations. By considering
the above data safestrategies mostly used by the teachers to integrated
the life skill education in ELT.Most of the teachers recommend that
group discussions most useful method. It can be used to nurture social
as well as academic skills. Personal skill may be nurtured through and
rhetoric association, exemplification and imitation. Life skill may also be
nurtured by presentation, demonstrated and think.

• Materials

Learning goals are achieved through learning materials. Selections of
materials dependents up on the kind of life skill are nurtured among the
students. Life skill integration as approached from the content. Lesson
plan analysis did not reveal that the title selected do not reflected of life
skill developed. Lesson plane 03 considered for the life skill respected
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and titled selected is Lesson plane 06 considered life skill self
confidence and titled selected. The content analysis and teachers
questioning does not reflected the kind of life skills developed.

• Media

Drawing, pictures, graphs, diagram,were most commonly used as teaching
media during classroom sessions. An exploration f the existing media did
not reflect kind of life skills developed. During the classroom sessions,
the teachers never integrated life skill through teachingmedia.

• Management of Classrooms:

The teachers do not make purposeful efforts to integrate the life skill
education through management of classroom. Teachers spontaneous
activities leads to acquire life skill among students. Data from the
table-3 shows that teachers very often made integration of life skills
through management of classroom.

• Measures

Document analysis reveal that not a single document identified as
specific life skill developed and assessed. Life skills formulations was
indentified as more general as social, personal and academic. Thelack
of clarity teachers unable to develop skills effectively. One specific
activity was observed during the document analysis of the observations
sheet do not indentified how evaluation was developed. Lesson plan as
a document analysis do not contain from of assessment of life skill but
on language assessment. Hence life skill assessment is missing from
both teachers’ activities and their   lesson plan. The lack of life skill
assessment maybe due to teachers do not have specific objectivities to
develop life skills. To develop life skills with objectivities as minimum
level of learning then out of learning must be assess through proper
assessment. This might help teachers to evaluate their learning results.
The students learning progress of the life skills developed may be
evaluated over time.The life skills may be assessing through variety of
model such as observations, journal, logs, performance test, pen paper
test, check list and anecdotal record.

Problems and Challenges

The amalgamation of the life skill education in core subjects of the school
was a study taken by the researchers and works as planned by the teacher’s.
Teachers faced some problem /challenges during the implementation. The
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present paper r focus on life skill education with ELT. The classroom ses-
sion revels that the following findings (Table-4).

The incomplete communication task accomplishment is the major problem
faced. The solution to this problem is that teachers should have well define
objectives of teaching for acquisitions of the language skills and life skill too.
The acquisition of the language   skills is indicating to with ability to create
text. In this context gender based instructions to create strongly the recom-
mendations since the instructions gradually guide the teachers to develop
students’ communication competence through creation of different texts.
this solution is also applicable for the fourth problem also.

The second problem is poor monitoring and mentoring.It should be intensi-
fied by approaching anindividuals’students group task execution. The third
problem is incomprehensible imputes, solution is the same as problem is put
forward by teacher above Fifth problem is unclear instructions both written
and verbal instructions. The solution is the time keeper may appoint during
the teaching session.

As per the students’ feedback during the classroom observation is that amal-
gamation of life skill education in ELT is claimed positively. 81% students’
opinion that amalgamation facilitate the work collaboratively.42% students’
opinion that it helps to express their ideas.30% students’ opinion that they
fell more confidence in learning English. 4% students able to build together-
ness to learn from others and to be more responsible.This finding also con-
firm by 20% teachers too. 38% students are not satisfied with the model in
existing status. Table-5 shows the dissatisfaction with existing model. They
also suggested that amalgamation required extra preparation also.

There is confident between teachers’ teachings goals with students’ local
condition. Teacher and principal should prepare budget allocation to provide
more facilities. There set priority for resources procurement. Both aca-
demic work and administrative work need prefect balance. Teachers should
set balance for the same.

Regarding 3rd problem faced by teachers is that kind of life skills that can
integrated in ELT. Teachers must analysis language competence indicator
and amalgamation life skills as it is possible. By doing this target language
teaching and life skill integration is fully realize. The last problem is selection
of appropriate teaching materials and setting task with their current abilities.
Itis generally assumed that quality teaching material ad task are one level
above current ability.
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Conclusion

In the brainstormingsession, total 18 life skills are identified that may amal-
gam with language teaching. Total 07 life skill out of 18 empirically amalgam
with ELT are

1. Trustworthiness 2. Courage, 3. Discipline 4. Collaborative work 5. De-
cision making 6. Communication skills 7. Critical thinking

There are 04 type of life skills unintentionally integrated with ELT. There
potential develop on the part of students during their engagement in the
classroom session. The various model was proposed and developed by the
teachers to integrate life skill in ELT. The most common technique was
group discussion, cooperative learning and competitive learning. There tech-
nique was most effective to develop communication skills, interpersonal skill
and social skills. There are several challenges faced by the teachers during
implementation such as

• Require more facilities
• Need extra preparation
• Conflict with teaching goal
• Inappropriate with students’ local condition
• Incomplete communication task execution
• Poor monitoring and mentoring
• Unclear infractions
• Poor time management

The solution to the problem:

• Building communication and coordination with school leadership and other
staff of the schools.

• Work sharing with other staff of the school
• Selection of life skill with competence of the students
• Develop more comprehensible teaching –learning material
• Setting more structured minimum level of learning
• More structured activities to develop communication skills
• Intensify monitoring and mentoring
• Setting clear   objectives for teaching language and Life skills
• Develop written and verbal instructions in detail
• Keeping classroom time keeper
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Recommendations

• The amalgamation can have done more effectively if covers both
materials of teaching and others elements of teaching such as media,
assessment

• Language should not sacrifice for the life skill education

Teachers should develop a collaborative work among their peers and
school staff.
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Abstract

Early marriage, early pregnancy, pre- mature delivery and neo-natal death
are the factors associated with reproductive health issues among adoles-
cent girls that has crippled the rural social structure of Assam, specially in
the Muslim minority dominated districts. Traditions and Customs prove to
be an obstacle to access information, skills and services related to sexual
and reproductive well-being. The present study was undertaken in ten
(10) Muslim minority dominated villages under Darrang district of Assam
to assess the awareness among adolescent girls on reproductive health
issues and factors associated with it. Educational Programmes on Life
Skills were taken up after conduction and analysis of the survey. The study
is entirely based on Purposive Sampling Method and Self Standardized
Data Blank, Questionnaire, Interview and observation were the major avail-
able tools for data collection. Record from local health centres has also
been taken into consideration. Discussion with family members of girls
has also been done. The results revealed that the adolescent girls
havelimited awareness on sexual problems, reproductive cycle, birth con-
trol techniques, sexually transmitted diseases and other allied reproduc-
tive health factors includingpregnancy and childbirth. The study pointed
out the various causes responsible for lack of awareness. It has also been
found that the level of education ofthe girls are very poor and majority of
thesample are school drop-outs. Life Skills practices for alleviation of the
socio-economic and traditional causes that hinders the reproductive and
sexual well being of adolescent girls has been recommended based on
the findings.

Key words: Awareness, Reproductive Health, Adolescent, Life Skills
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Introduction

The transition from childhood to adulthood occurs during adolescent period
which is characterized by major biological changes like physiological growth,
sexual maturation and psychosocial development. During this phase of growth
the girls  first experiences  menstruation and  related problems which  is
marked by feelings of anxiety and eagerness to  know about  the  natural
phenomenon  of  sexual development (Singh et. al, 1999). The health and
well-being of adolescent is closely intertwined with their physical, psycho-
logical and social development (Friedmann, 1994). However, the traditional
Indian society regards such topics as taboos and discourages proper repro-
ductive health education programmes and discussions due to which the girls
lack appropriate knowledge. This leads to culmination of expression of feel-
ings which can cause intense mental stress (Singh et. al, 1999). Much of the
information imparted to a young girl is in the form of restrictions on her
movement and behavior (Khanna et. al, 2005).

Young people generally, thus, lack adequate knowledge about their own de-
velopment and information on how to get help (Friedmann, 1994). The edu-
cational programmes and routine health services do not have provision for
adequate care of adolescent reproductive health problems (Singh et. al, 1999).
Those who could help are rarely trained for adolescent and services de-
signed for them remain within the realms of policies (Friedmann, 1994)

Traditions, customs and economic backwardnessof the Muslimminority so-
ciety in theremote rural areas of Assam impede access to information, skillsand
servicesand limitcontrol oversexual andreproductive health. This leads to
early marriage with adverse reproductive outcomes. Early marriage results
in early or unwanted pregnancy and childbirth or hazardous abortion, may
sometimes resulting in sexually transmitted diseases.  The present study
was undertaken in ten (10) Muslim minority dominated villages under Darrang
district of Assam to assess the awareness among adolescent girls on repro-
ductive health issues and factors associated with it.Knowledge and basic
life skill practices on reproductive health issues were provided as a nascent
initiative with a hope that thestudy will bring some betterment in the prevail-
ing status.

Objectives of the Study:

1. To enumerate the educational level, economic condition and socio-de-
mographic pattern of the adolescent girls of the Muslim Minority dominated
villages taken for the study.
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2. To assess the awareness on reproductive health issues of the adoles-
cent girls with specific details of sexual problems, reproductive cycle, birth
control techniques, sexually transmitted diseases.

3. To provide knowledgeon reproductive health issues and basic life skill
practices foralleviation of the factors associated with lack of awareness.

Significance of the Study:

The findings of the study may provide valuable knowledge and be helpful
for the adolescent girls to maintain their sexual well being and promote re-
productive health.

Delimitation of the Study:

The study is delimited to the Muslim minority dominated villages of Darrang
district of Assam and is a part of voluntary service of a few teachers, stu-
dents towards the community along with a Women SHG of Mangaldai.

Methodology:

Sample: In the present study, purposive survey method is used for collec-
tion of data. Ten (10) Muslimminority dominated villages of Darrangdistrict,
namelyLalpool, Bechimari, Dalgoan, Kharupetia, Dhula, Kalaigoan, Salmara,
Singimari, Nagarbahi, Sipajhar were selected for the study. Quantitative re-
search was carried on adolescent girls between the ages 15-19 years.  The
sample of the study was comprised of 200 girls (20 randomly selected from
each village).

Scale: Self developed questionnaire was prepared for the girlsand parents
separately in local language and it was used as the instrument of the study.
It was ensured that all items are related tothe study (Koul, 2009) and com-
prised of factors suchparental income, facilities, transportation, level of edu-
cation, knowledge of reproductive health issues, sources of information. In
addition, health centre authorities were consulted for the purpose.

Data Collection and Representation: Data was collected directly from
respondents in a flexible environment and was ensured to be kept confiden-
tial. The collected data was analyzed keeping in view of the objectives. The
data were sorted and arranged according to their characteristics. Simple
tabulation and graphical representations were done to categorize the data so
that they could be easily understood.

Results

The data represents the analysis and interpretation of the educational level,
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economic condition socio-demographic pattern and the awareness on re-
productive health issues of the adolescent girls related to sexual problems,
reproductive cycle, birth control techniques, sexually transmitted diseasesand
the factors associated with it of the adolescent girls of the Muslim Minority
dominated villages taken for the study.

Figure I Shows that 12% of the girls have no formal education, 53 % are
drop out at different levels and   only 10% completed their secondary edu-
cation.

Table 1
Economic condition of Girls under study
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Table 1 shows that the economic conditionof the  girls  taken  for  the  study
is very poor as evidenced from  the level  of  income of  their parents. The
socio-economic status of the household and the facilities available to them
for maintenance of their physical health, proper development and education
are not optimum. They have very limited sources of information as they are
acquainted with only a few media / network programmes and mainly de-
pend ontheir friends and relatives to gather knowledge and/ or removal of
their curiosities.

Figure 2 shows the awareness of the girls on various issues related to repro-
ductive health and allied factors. Only20% had knowledge of menstruation
before the onset of puberty while only 12%, 15% and 10% had gathered
information of female reproductive cycle, birth control measures and sexu-
ally transmitted diseases from their friends and relatives. Women of these
areas have least access to medical assistance during pregnancy and partu-
rition; hence the girls had information on childbirth and abortion.

Table 2
Cumulative status of social and traditional pattern
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Table 2 depicts a cumulative status of the social and traditional pattern of
the villages taken under the study as obtained from the interaction with
parents and health care authorities. It has been thus observed that the fe-
male had no access to proper health care during their life time even during
pregnancy and childbirth. The traditional customs are being followed in the
society and so adolescent reproductive health issues are not taken care of
for overall development of the girl child.

Discussion:

The primary objective of the study was to assess the lack of awareness of
minority Muslim girlsof the  rural  areas  of  Darrang  District  of  Assam  on
reproductive health issues  and  to evaluate  the  factors associated  with  it.
The findings shows that the  girls  of the  villages taken for the  study has no
knowledge of reproductive  health  problems,  reproductive  cycles  and
issues  of  child birth, birth control measures  as well  as sexually  transmit-
ted  diseases. Similar studies conducted in Pakistan  and Bangladesh among
Muslim minority dominated youth have shown  that adolescent  girls  lack
knowledge  and awareness which  leads  to incomplete  personal  develop-
ment  and  they are  ill equipped  to  face the reproductive burden they face
(Barkat  and  Majid,2003; Bokhari, 2006). Adolescent is  the   time when
most of  youth become  curious to  know about  their  bodily  changes but
most of the  girls  in our  study felt embarrassed at the survey sessions  due
to their  lack of awareness. Khanna  et. al (2005) have presented a regres-
sive analysis on the reproductive health problems of adolescent girls in
Rajasthan which points out that schooling, residential status, parent’s in-
come, exposure to media, false perceptions and traditional beliefs are the
factors associated  with it as  evident in the present study.

Moreover, maternal age of the girls in these villages has been recorded to be
very low as per the traditional practices. The study corroborate with that of
Fraser et.al (1995) which  showed relationship of maternal age with ad-
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verse reproductive  outcome attributed by low  educational level, adequate
parental involvement (Ngom et.  al, 2003) and socio-demographic environ-
ment. The girls lack basic life facilities that had been a major cause of their
imbalanced physical, psychological and reproductive development (Freidmann,
1994). Gender discrimination was evident from the fact that parents do not
prefer a female child in most cases. As a result the girls face a feeling of
burden, restricted and helpless (Bokhari,  2006)   and  even  education is not
adequate to empower  themselves (Khan, 2000).  The study also pointed
out that adolescent girls  has  very  little assess to medical assistance  during
reproductive health problems and even medical  help  is not sought during
pregnancy or childbirth as  evident from  the  survey. Traditional  beliefs,
misconception and  social restrictions has been  the  main causes for such
backwardness  (Khanna  et.al; 2005)

The importance of educating adolescent girls about reproductive health is
gaining   momentum in our country during the last few years.  The desired
effect of health education cannot be achieved in absence of active interac-
tion between the source and recipients (Singh et.al, 1999; Spiezer, et.al 2003).
It  is  necessary  to impart community awareness  on  reproductive  health
to  motivate  use  of  more health care services  to reduce complications
during the reproductive time span (Gogoi et.al, 2014). Family life education
has been recognized as an important component of addressing reproductive
health issues including topics on normal physiological aspects, reproductive
cycles, menstruation and pregnancy. Parents should also be trained on re-
productive health issues so that they can educate their children (Singh et.al,
1999).

In accordance with the studies of several workers on the importance of
reproductive health education among adolescent girls, especially in rural
areas,  the  present study has arranged  training sessions with the  help  of
health educators,  medical  professionals and NGO workers  after seeking
adequate  permission from the village  authorities.
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